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 As students in third-world countries 
surpass the United States in achievement 
in actual academic subjects like math, 
reading, and the sciences, American stu-
dents are being urged to grab a “calm- 
down bottle” filled with water and glitter, 
then “shake it hard, take deep breaths, 
and watch the glitter swirl.”
 A recent article in the Minneapolis 
Star Tribune tells the story of educators 
from Minnesota visiting Chicago to ex-
amine the great success of that district’s 
use of “social and emotional learning” 
techniques, including calm-down bottles.  
 The article says, “Research shows 
that kids schooled in reading as well as 
responsibility and equations along with 
empathy do better in class and get into 
less trouble.” Frontal lobotomies were 
once used to stop disruption but that 
wasn’t a good idea either. 
 Star Tribune readers learn that “Il-
linois was the first state to implement 
standards for social-emotional learning.” 
According to the March 29, 2017 article, 
“Chicago officials tout their commitment 
to teaching the skills with an assist from 
the Collaborative for Academic, Social 
and Emotional Learning (CASEL), a 
group based in Chicago that’s advising 
districts like Minneapolis.”
 Chicago schools are in deep trouble. 
The school district has a $129 million 
deficit in a $5.41 billion budget. All that 
money spent yet students still fail to learn 
basic math and reading skills. Could it be 
because they’re spending time shaking 
bottles of glitter or learning empathy?
 The social-emotional learning (SEL) 
movement is multifaceted. SEL includes 
indoctrinating students to support various 

Academics or Socio-Emotional Re-education?  
sible decision-making. Some might 
question that result. On what expertise 
or data did teachers rely to determine the 
supposed “increases”? And what were 
the “responsible” decisions that those 
students made? 
 CASEL also boasts that “seventh 
graders in 17 schools demonstrated sig-

nificant increases (according to student 
self-reports) in social awareness.” Again, 
what expertise do seventh-grade children 
possess that might give them the ability 
to “self report”? And what exactly is the 
“social awareness” that CASEL is so 
happy about? Did all their parents agree 
to have the school district instill those 
values into their children?
 Social-justice based SEL re-training 
of students could include forcing stu-
dents to accept that America is a racist 
nation, that policing means police brutal-
ity, that sexual identity is fluid instead 
of biologically based, and anti-Christian 
cultural indoctrination, which includes 
praise of Islam in schools where students 
aren’t allowed to study Christianity. 
 The CASEL website says of Chica-

go, “District suspensions were reduced 
65% in a recent two-year period.” But 
the same page mentions “a progressive 
discipline policy that limits the use of 
exclusionary discipline practices and en-
courages all schools to respond to misbe-
havior using supportive, restorative dis-
cipline practices to promote social and 
emotional development.”
 If CASEL leadership had the criti-
cal thinking skills needed for analysis 
of hard things, they would realize that if 
discipline policies purposely limit “ex-
clusionary practices” like expulsion, the 
result will be fewer expulsions regardless 
of the SEL bottle-shaking mumbo jumbo 
to which CASEL wishes to attribute the 
decrease. 
 Meanwhile, students in Minneapolis 
might soon be imitating those in Chi-
cago. They’ll head for the “classroom 
Peace Center”; teachers will encourage 
them to strike “a yoga pose during circle 
time”; and everyone will pretend that 
these are necessary “skills they need to 
be successful in life.” 
 No workplace encourages that sort 
of behavior. Bosses prefer that employ-
ees buckle down and get their work 
done. Those blessed with talents that 
could enable them to think critically or 
create fantastic new products are being 
taught to retreat to safe spaces in the face 
of opposition instead of developing per-
severance.  
 For more about the dangers of social 
and emotional learning and the CASEL 
organization, see the January 2017 issue 
of Education Reporter. 

Resurrecting Handwriting  Only eight states require recess for 
public school students during the school 
day, yet evidence-based research points 
to the need for students to have breaks in 
their day in order to learn. 
 The Centers for Disease Control 
(CDC) and Prevention and the 
Society of Health and Physical 
Educators (SHAPE) have issued 
guidelines that encourage recess 
and physical activity for students. 
 At some schools, restricting recess 
has been used as punishment for unac-
ceptable classroom behavior. This sort of 
restriction is the opposite of what children 
with too much energy need or deserve.
 Some of today’s children remain 
indoors because their parents have fears 
about stranger abductions. And some-
times children become accustomed to 
watching television, playing video games, 
or otherwise engaging with screens in-
stead of being outside and active.  
 The CDC and SHAPE offer case 
studies and suggestions for schools to 
follow. The most important information 
gleaned from their work is that children 
who are active do best. The report says:

Don’t Let Kids Skip Recess
A growing body of evidence sug-
gests a relationship between physi-
cal activity and the structure and 
functioning of the brain. Time spent 
in physical activity is related to en-
riched cognitive development and 

lifelong brain health. In the 
school setting, active and fit 
children consistently out-
perform more inactive, unfit 
counterparts academically in 

both the short and the long term.
 The report states that higher activ-
ity levels result in students with “higher 
scholastic achievement, better classroom 
behavior, greater ability to focus, and 
less absenteeism.”
 Recess and physical activity are avail-
able to all students, regardless of school 
funding or zip code. The senior program 
manager at SHAPE who helped develop 
the guidelines says the following:

You don’t need equipment to have 
recess. If you have a place for them 
to go and you have adult supervision 
and this plan in place, you can have 
recess for students.

(NPR.org, 2-1-17) (ShapeAmerica.org)

“social justice” causes. Children should 
not be re-educated at school through the 
use of emotional manipulation when a 
progressive school district’s tenets dif-
fer from the values the child learned at 
home. 
 Another aspect of SEL involves 
making children weak and emotionally 
stunted, preferring to run to 
safe spaces instead of learning 
to face and overcome adversity. 
Children should be protected 
and cherished but low expec-
tations, cosseting them, and 
refusing to allow them to face 
consequences isn’t emotionally 
healthy. 
A Closer Look at Chicago
 In the 2014-15 school year, 
Chicago Public schools spent 
$11.7 million on their Social and Emo-
tional Learning program. Of that, $9.5 
million came directly from local district 
funds, meaning taxpayers. That cash 
could have been used to support academ-
ic subjects in public schools (or possibly 
an enhanced police presence in the city to 
stem Chicago’s high murder rate).  
 The balance of SEL’s funding was 
made up of federal and state dollars 
(more taxpayers). A paltry $250,000 was 
granted to the district by the NoVo Foun-
dation, an organization started by the 
son of multi-billionaire Warren Buffett 
which promotes social and emotional 
learning.  
 The CASEL website claims that in 
Chicago, “third graders in 21 schools 
demonstrated significant increases (ac-
cording to teacher reports of students’ 
skills) in social awareness and respon-

 New York state Assemblywoman 
Nicole Malliotakis attended a voter reg-
istration event where she encountered 
an 18-year-old student. She asked him 
to please sign his name instead of using 
the block letters he’d put on the signa-
ture line of his form. But the young man 
replied, “That is my signature. I never 
learned script.”
 Emily Ma is among the 2.7% of 
students accepted by New York City’s 
Stuyvesant High School, out of roughly 
30,000 who take an annual exam they 
hope leads to admission. Emily, who is 
now a senior, believes handwriting is im-
portant but had to teach it to herself be-
cause it was never taught to her before 
she started high school.
 Thanks to Common Core English 
standards, many students are no longer 
taught handwriting. They can only print 
or type. 
 The people who wrote the Common 
Core standards did not include handwrit-
ing because they believe that “keyboard-
ing” alone is the way to prepare students 

for “college and career.” 
 Student Achievement Partners, con-
sisting of David Coleman, Susan Pimen-
tel, and Jason Zimba, were lead writers 
of the Common Core standards. Even 
the chief architect of Common Core, 
Coleman, admitted that his group was 
unqualified. 
 Coleman said about the group in 
2011: 

[W]e’re composed of that collection 
of unqualified people who were in-
volved in developing the [Common 
Core] standards. And our only quali-
fication was our attention to and 
command of the evidence behind 
them.

 Although he told the truth about be-
ing unqualified, Coleman still prevaricat-
ed because Common Core is in no way 
evidence-based. One result of that is the 
failure to teach students handwriting. 
 Trying to defend handwriting’s ex-
clusion from the standards, Susan Pi-
mentel said, “One of the things we heard 

(See Handwriting, page 4)
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Book of the MonthE      

IN THEIR OWN (GOOD) WORDS

Abstinence: A Worthwhile ‘Quest’
Third in a series about making healthy choices

More than a dozen states have 
adopted National Core Arts 
Standards in dance, theater, 
visual arts, music, and media 
arts. Developed by “a coalition 
of more than 50 arts organiza-
tions and educators,” the the art 
standards are flexible and can be 
changed and adapted to the vari-
ous needs of individual states. The 
coalition developed the standards 
over the course of three years and 
“incorporated more than a mil-
lion comments from thousands of 
educators and researchers into the 
final draft.” The arts standards are 
not controversial because, unlike 
Common Core math and English 
standards, the creators didn’t for-
bid changing more than 15%, the 
feds didn’t goad states into adop-
tion, and the new standards are an 
improvement over the old. (Educa-
tion Week, 3-21-17)

The Trump administration has 
proposed cutting $1.2 billion 
from a before- and after-school 
program because it “lacks strong 
evidence of meeting its objec-
tives, such as improving stu-
dent achievement.” Department 
of Education studies “found that 
students in the [21st Century Com-
munity Learning Centers] program 
were no more likely to have im-
proved academic outcomes.” Evi-
dence shows that students in the 
program were “more likely to en-
gage in some negative behaviors.” 
(Washington Times, 3-16-17) 

A mother and son from Detroit 
have chosen to become a father 
and daughter; this involved a 
double mastectomy for the par-
ent while the child was equipped 
with a $21k puberty-suppressing 
implant. After the youngster saw 
a video about a transgender child, 
the parent supported the male’s 
decision to “socially transition” to 
become a female. The mother says 
she never liked being female and 
often hoped she’d get cancer so her 
breasts would need to be surgically 
removed, an operation which is 
now completed. This adult parent 
says, “The only regret I have is not 
being educated sooner about what 
transgenderism was, so I could do 
it sooner.” (Daily Mail, 3-12-17) 

 Quest: An Adventurous Journey is 
a workbook in a series that encourages 
students to remain sexually abstinent un-
til marriage and to make good choices 
in order to reach their goals and remain 
physically and emotionally healthy. 
 Every page of this interactive work-
book challenges students to think about 
the most important decisions they’ll 
make; offers ways to resist pressures to 
fall into sexual activity before marriage; 
and gives them advice about how to 
avoid other destructive behaviors. 
 The workbook says it 
will help students learn “to 
resist the power of present 
influences and [choose] 
instead to pursue [their] 
future freedom.”
 Quest tells the com-
pelling true stories of real 
people in order to enliven 
classroom experiences for 
students. Some of the indi-
viduals whose stories are 
told are available as speakers. 
 An important aspect of this consum-
able workbook series is that it is taught 
by regular classroom teachers instead 
of an outsider. When students later have 
questions, their teacher will be available 
to help them find answers. 
 Quest is recommended for grades 
7-10.
Life is a Journey 
 In chapter one, students meet Shen-
ette Howard who grew up with a single 
mother; her father was in prison. Although 
she dreamed of becoming a Florida Pan-
thers cheerleader, she says, “Statistically, 
I was likely to be a teenage single moth-
er.” Examining her own talents, Shenette 
decided to pursue dancing. A community 
college dance instructor saw her perform 
and encouraged her to enroll. Shenette 
was eventually the first person in her 
family to graduate from college. 
 Interspersed in the telling of Shen-
ette’s story are questions for students to 
answer. They are asked what matters to 
them and what goals they might pursue 
in the future, including a home, car, job, 
community service, education, a family, 
money, and purpose. 
 Students are asked to consider: 
“Where is your path taking you? Is it 
where you want to go?” The text and 
their own answers entered in the work-
book help them realize that their daily 
choices will positively or negatively im-
pact their future opportunities. 
 An interactive exercise asks stu-
dents to consult with classmates about 
their experiential or professional goals. 

This is done in the form of a Bingo-type 
game which has spaces that include: be 
a florist, a chef, a carpenter, an artist, a 
scientist, drive in NASCAR, serve in the 
military, own a business, have a swim-
ming pool or a horse, help the poor, or 
own a vacation home. 
 Text says, “Making a plan during the 
early years of your life can be very help-
ful and increase your chances of achiev-
ing a good life in the future.”
 At the end of the first chapter, Shen-
ette fills students in on the rest of her sto-

ry. She earned 
a masters de-
gree, competed 
and won the 
Miss Florida 
International 
pageant, and 
became a Jag-
uars cheerlead-
er. She says 
that avoiding 
sex, drugs, and 

drinking played an important role in her 
ability to achieve her dreams. 
Mapping Your Course 
 The second chapter begins with the 
story of Sofia, who made some poor 
choices starting when she was fourteen. 
She was in a sexual relationship with an 
older boy who became abusive. Eventu-
ally she realized that she “didn’t want to 
become a statistic either by getting preg-
nant, getting a sexually transmitted dis-
ease (STD), staying with deadbeat boy-
friends, getting abused, or dropping out.” 
Sofia chose to stop all “self-destructive 
behavior.”
 Students are asked to fill in blanks 
listing what behaviors Sofia needs to 
stop and what she needs to start doing in 
order to “turn things around.”
 One of Sofia’s actions needs to be to 
choose abstinence from sexual activity.  
Abstinence means saving all sexual ac-
tivity for marriage. 
 Quest compares sex to fire. Fire is 
often a good thing, in the right situation. 
Students are asked to explain “how sex 
outside of marriage is similar to fire out-
side of a fireplace.” The workbook tells 
students:

Inside of marriage, sex is contained, 
safe, and protected. When sexual ac-
tivity occurs outside of marriage, it 
is not contained, causing people to 
get hurt and ‘burned.’ Marriage is 
the safest, healthiest place for sexual 
activity to occur.
Tools students can use to deal with

pressure to engage in destructive behav-

Drilling Through the 
Core: Why Common 
Core is Bad for Ameri-
can Education, Edited 
by Peter W. Wood, Pio-
neer Institute, 2015, $9.95

 There’s so much wrong with Com-
mon Core that the only possible reason 
it still exists is because not enough 
people are aware of its deficiencies and 
the ways it has failed in schools across 
the nation. This definitive book should 
be put into as many hands as possible, 
as quickly as possible. 
 Drilling Through the Core is ed-
ited and the introduction written by Dr. 
Peter Wood, president of the National 
Association of Scholars. He was forced 
to care about Common Core when he 
realized the negative impact it has on 
students  unable to do university-level 
course work or gain college admission. 
 The book’s eight chapters are writ-
ten by those who know the most about 
the plot to nationalize education. They 
include Sandra Stotsky and James Mil-
gram, two members of the Common 
Core Validation Committee who re-
fused to approve the standards from the 
outset, having found them deficient.  
 Stotsky is the former Senior As-
sociate Commissioner of the Massa-
chusetts Department of Education who 
oversaw new standards that became 
some of the best in the nation with stu-
dents’ gains proving their worth.
 Milgram is professor emeritus of 
mathematics at Stanford University, 
a former member of the NASA Advi-
sory Council and the National Board 
for Education Sciences, and has been 
a main author and reviewer for several 
states’ math standards.
 Other authors include author An-
thony Esolen; Ze’ev Wurman, a for-
mer U.S. Department of Education 
official; and former assistant secretary 
of education Williamson M. Evers, 
who many hoped would be President 
Trump’s choice for secretary of educa-
tion.
 Drilling Through the Core is cre-
dentialed to the hilt and includes hun-
dreds of footnotes to back up the au-
thors’ claims. 
 The Obama administration coerced 
states into adopting Common Core in 
order to compete for Race to the Top 
grants during tough economic times. 
The claim that the initiative was state 
led is a proven lie. Washington, D.C. 
based organizations and globalist phi-
lanthropies like the Gates Foundation 
supported the standards, which were 
written by unqualified individuals. 
 The Common Core (CC) scheme 
dumbs down students. The standards had 
no trial run and are not evidence-based.
 In the final chapter of this book, 
AccountabilityWorks analyzes the 
extraordinarily high price states and 
localities have paid for aligned text-
books and materials, professional de-
velopment, SBAC or PARCC testing, 
and increased technological needs. 
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Education & Legal Defense Fund with 
editorial offices at 7800 Bonhomme Ave., 
St. Louis, MO 63105, (314) 721-1213, fax 
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are those of the persons quoted and 
should not be attributed to Eagle Forum 
Education & Legal Defense Fund. 
Annual subscription $25. Back issues 
available @ $2. Periodicals postage 
paid at Alton, Illinois.
Web site: http://www.pseagles.com  
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‘Quote of the Month’ 
“When you’re sitting in front of  a screen, you’re not using all of  your 
senses at the same time. Nowhere than in nature do kids use their 

senses in such a stimulated way.”
   — Richard Louv (1949 -)

 Author of  Last Child in the Woods: Saving our Children from
     Nature Deficit Disorder, published in 2005.         

(See Abstinence, page 4)
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FOCUS: Five Things We Must Tell Our Children & 
Stop Doing These 8 Things for Your Teen

A Special Double Focus 
by Amy Carney  
Five Things We Must Tell Our Children 
was originally published on March 8, 
2016 at AmyCarney.com. Reprinted with 
permission.
 Amy Carney is a former journalist 
and Redirecting your Children’s Behav-
ior parent educator who currently writes 
about intentional parenting and family 
life on her blog AmyCarney.com, as well 
as for various online and print outlets. 
Amy and her husband Keith are busy 
raising their teenage triplet sons, teen 
daughter, and their newly adopted son. 
Amy tries to inspire parents to coura-
geously cultivate a family of significance. 

 We parents today are fantastic at tell-
ing our babies how wonderful they are at 
everything they do. We slap stickers of 
their sports team logos and the schools 
they attend on the backs of the cars that 
we shuttle them around in. We happily 
tout their sports victories and weekend 
wins on social media for all to see.
 As parents, we are proud of our kids, 
but perhaps what our kids need from us 
more than constant pats on the back is a 
healthier dose of reality. Along with tell-
ing Johnny what a gift to the world he 
is, we need to also make sure he under-
stands these things…
1. Life is hard and full of disappoint-
ment
 Don’t shield your child from this 
harsh reality. It’s best our kids begin to 
understand now that not everyone gets 
a medal. Suck it up buttercup, because 
sometimes you will win and sometimes 
you will lose. Sometimes we get what we 
want and sometimes we don’t. Difficult 
things happen to good people.
 Let’s raise some mentally tough kids 
who don’t fold at the first sign of strug-
gle. I want my young adults resilient 
enough to work through their disappoint-
ments before seeking out a crying room 
at college because their feelings are hurt. 
Sometimes the truth is painful.
 Parents, pay attention to how you 
are modeling life when it get’s difficult 
for you. How you handle life’s ups and 
downs will rub off on your kids.
2. You are not special
 Okay, that may be a little harsh for 
this generation to handle, but life is not 
supposed to revolve around you, kid. In 
our mission to raise children of high self- 
esteem, we have mistakingly placed our 
wee ones as top priority in our lives.
 Be mindful of how you are praising 
and building your children up because it 
can actually be to their detriment. The 
more we put our children on a pedestal, 
the tougher it’s going to be to get them 
down.  
 I believe in unconditionally loving 
my offspring and placing high value on 
their hearts and minds, but I never want 
to raise them to believe they are better 
than the next guy.
3. Life must not be lived in comparison 
to others

 Who cares if everyone’s doing IT or 
that so and so has IT? I tell my kids I 
don’t care what the Joneses are up to or 
what they possess. More power to them, 
but it doesn’t mean IT fits in with our 
family plan.
 I want to raise children who under-
stand the importance of 
running their own race. 
People who don’t need 
to post their acquired 
material items on social 
media to gain approval. 
I want them to be con-
fidant in who God made 
them to be as original, 
interesting, one-of-a-kind human beings.
 Talk to your kids about not believ-
ing the hype they see on social media 
and how to strive to live a better life off 
screen than the one portrayed online.
4. NO… to things we adults can afford
 Why are kids without jobs walk-
ing around in designer shoes, ordering 
gourmet coffees with expensive iPhones 
in their back pocket? Few teens earn a 
paycheck these days, yet they have all 
the perks of hard-working, wage-earning 
adults. It blows my mind.  
 Remember back in the day, if we 
didn’t have the cash in hand, we weren’t 
doing it or buying it, period. Let’s chan-
nel some of that old school mentality, 
shall we?
 Kids use phone apps to catch rides 
from strangers and even have meals or 
iced coffee drinks delivered to them, all 
on their parents’ dime. I’ve seen it with 
my own eyes. 
 Begin saying no to wants that you can 
afford but that your child cannot. Perhaps 
that may just catapult them into wanting 
to get a job and learning the value of hard 
work through earning their own cash.
5. You can do hard things
 Encourage areas that challenge your 
children to grow and learn instead of 
letting them take the easiest path. I’ve 
heard parents say they don’t have their 
kids take certain classes at school be-
cause they’re too hard. Others have teen-
agers who are scared or don’t see a need 
to obtain their driver’s licenses — so 
parents continue to shuttle their capable 
child around. What happened to pushing 
kids a bit outside their comfort zones?
 Don’t be so quick to allow your child 
to quit when life gets challenging. Know 
your kid well enough to know when to 
push them in areas which may benefit 
them in the long run. Our son wouldn’t 
be enjoying playing high school baseball 
today if we’d let him quit the sport when 
he thought he wanted to a few years ago. 
That same son is surprising himself earn-
ing “A”s in a tough honors language arts 
class that he was adamant he didn’t want 
to take.
 Let’s continue to pat little Johnny on 
the back while we explain to him how 
reality works. Our kids must understand 
and learn from us that the world can be a 
tough place and that they are going to be 
just fine.

Stop doing these 8 things 
for your teen
First published Sept. 19, 2016, at Amy-
Carney.com. Reprinted with permission. 
 

How do we raise competent adults if 
we’re always doing everything for our 
kids?
 Don’t judge me if you happen to 
see my kids eating packaged Ritz crack-
ers for school lunch. Don’t judge me if 
they’re on the sidelines of physical edu-
cation class because they forgot their 
uniform. Don’t judge me if they didn’t 
turn in their homework because it’s still 
sitting home on their desk.
 What some may view as a lack of 
parenting is what I deem parenting on 
purpose, as we work to build necessary 
life skills in our children.
 I stopped making daily breakfasts 
and packing school lunches long ago.
 I don’t feel obligated to deliver for-
gotten items left behind at home.
 School projects and homework are 
not any part of my existence.
 Just walk away from doing these 8 
things for your teen: 
1. Waking them up in the morning
 If you are still waking little Johnny 
up in the mornings, it’s time to let an 
alarm clock do its job. My foursome 
have been expected to get themselves 
up on early school mornings since they 
started middle school. There are days 
one will come racing out with only a few 
minutes to spare before they have to be 
out the door. The snooze button no lon-
ger feels luxurious when it causes you to 
miss breakfast.
 I heard a Mom actually voice out 
loud that her teen sons were just so cute 
still, that she loved going in and waking 
them up every morning. Please stop. I 
find my sons just as adorable as you do, 
but our goal is to raise well-functioning 
adults.
2. Making their breakfast and packing 
their lunch
 My morning alarm is the sound 
of the kids clanging cereal bowls. My 
job is to make sure there is food in the 
house so that they can eat breakfast 
and pack a lunch.
 One friend asked, yeah but how 
do you know what they’re bringing for 
school lunch? I don’t. I know what food 
I have in my pantry and it’s on them to 
pack up what they feel is a good lunch. 
It will only be a few short years and I 
will have no idea what they are eating for 
any of their meals away at college. Free 
yourself from the PB and J station now.
3. Filling out their paperwork
 I have four kids, which equates to a 
lot of beginning of the school year pa-
perwork. I used to dread this stack, until 
the kids became of age to fill all of it out 
themselves. Our teens are expected to 
fill out all of their own paperwork, to the 
best of their ability. They put the papers 
to be signed on a clipboard and leave it 
for me on the kitchen island. I sign them 
and put them back on their desks.

 Hold your teens accountable. They 
will need to fill out job and college appli-
cations soon and they need to know how 
to do that without your intervention.
4. Delivering their forgotten items
 Monday morning we pulled out of 
the driveway and screeched around the 
corner of the house when daughter dear 
realized she forgot her phone. “We have 
to go back, Mom!” Another exclaimed 
that he left his freshly washed physical 
education uniform in the laundry room. 
I braked in hesitation as I contemplated 
turning around. Nope. Off we go, as my 
recollection surfaced of both of them 
playing around on their phones before it 
was time to leave.
 Parents, don’t miss opportunities to 
provide natural consequences for your 
teens. Forget something? Feel the pain 
of that. Kids also get to see that you can 
make it through the day without a mis-
take consuming you.
 We also have a rule that Mom and 
Dad are not to get pleading texts from 
school asking for forgotten items. It still 
happens, but we have the right to just 
shoot back “that’s a bummer.”
5. Making their failure to plan your 
emergency
 School projects do not get assigned 
the night before they are due. Therefore, 
I do not run out and pick up materials at 
the last minute to get a project finished. 
I do always keep poster boards and gen-
eral materials on hand for the procrasti-
nating child. But, for other needed items, 
you may have to wait. Do not race to 
Michaels for your child who hasn’t taken 
time to plan.
 This is a good topic to talk about in 
weekly family meetings,  Does anyone 
have projects coming up that they’re go-
ing to need supplies for so that I can pick 
them up at my convenience this week?
6. Doing all of their laundry
 “What? YOU didn’t get my shorts 
washed?” This response always back-

fires on the 
kid who may 
lose their 
mind think-
ing that I’m 
the only one 
who can 
do laundry 

around here. Every once in awhile a child 
needs a healthy reminder that I do not 
work for them. The minute they assume 
that this is my main role in life, is the 
minute that I gladly hand over the laun-
dry task to them.
 Most days I do the washing and the 
kids fold and put their clothes away, but 
they are capable of tackling the entire 
process when need be.
7. Emailing and calling their teachers 
and coaches  
 If our child has a problem with a 
teacher or coach, he is going to have 
to take it to the one in charge. There is 
no way that we, as parents, are going to 
question a coach or email a teacher about 

(See FOCUS, page 4)
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something that should be between the 
authority figure and our child.
 Don’t be that over-involved parent. 
Teach your child that if something is im-
portant enough to him, then he needs to 
learn how to handle the issue himself or 
at least ask for your help.
8. Meddling in their academics
 Put the pencil down parents. Most of 
the time, I honestly couldn’t tell you what 
my kids are doing for school work. We 
talk about projects and papers over din-
ner, but we’ve always had the expectation 
that our kids own their work and grades. 
At times they’ve earned principal’s lists, 
honor rolls, and National Junior Honor 
Society honors on their own accord. At 
other times, they’ve missed the mark.
 Apps and websites where parents 
can check to see every detail of chil-
dren’s school grades and homework are 
not helping our over-parenting epidemic.
 Every blue moon I will ask my kids 
to pull up their student account and show 
me their grades, because I want them to 

know I do care. I did notice our daugh-
ter slacking off at the end of last year 
and my acknowledgement helped her 
catch up, but I’m not taking it on as one 
of my regular responsibilities and you 
shouldn’t either.
Is your parenting goal to raise compe-
tent and capable adults?
 If so, then let’s work on backing off 
in areas where our teens can stand on 
their own two feet. I know they’re our 
babies and it feels good to hover over 
them once in awhile, but in all serious-
ness, it’s up to us to raise them to be ca-
pable people.
 I want to feel confident when I 
launch my kids into the real world that 
they are going to be just fine because I 
stepped back and let them navigate fail-
ure and real life stuff on their own.
 So please don’t judge me if my kids 
scramble around, shoving pre-packaged 
items into that brown paper lunch bag, 
before racing to catch the bus.
 It’s all on purpose, my friends.

from teachers around the country—in 
some cases, obviously not all—was that 
sometimes cursive writing takes an enor-
mous amount of instructional time.” It 
also takes an enormous amount of time to 
teach students to read; luckily Pimentel et 
al. didn’t drop that from Common Core. 
 Many parents and watchdog groups 
saw immediately the gaps in the feder-
ally promoted set of standards. But many 
school bureaucracies are still slow to un-
derstand the great disservice they have 
done students.  
 About 16 states have chosen to add 
handwriting back into their curriculum. 
New York City is adding handwriting 

iors include saying no, being firm, and 
walking away. 
Breaking Free 
 The third chapter of Quest helps 
students understand various pressures 
exerted through media. By examining 
different forms of media, students can 
better focus on the ways sexual activity 
outside of marriage and other destruc-
tive messages are communicated to them 
daily. The workbook says, “Teens are ex-
posed to about 3,000 media messages per 
day.” This includes emails, pop-up ads, 
trick links, chat rooms, television, video 
games, and more. 
 In this chapter students meet Jona-
than, a young man who was addicted to 
video games. He says the games con-
trolled his thoughts, actions, and desires. 
Sudents take a quiz to determine to what 
extent they are involved with media. The 
workbook then suggests ways to break 
free from “the strong pull of the media.”
 Because this curriculum pursues 
family involvement, the end of each 
chapter has a parent interview page. The 
questions for students to ask their parents 
in this chapter include:
1. What do you think are the best parts 
and the worst parts of the media?
2. Review the [workbook] definition 
of the word entertainment. From what 
kinds of things would you say the en-
tertainment media seeks to divert young 
peoples’ attention?
3. What are some things that we can do 
as a family to balance out the influence 
of the media in our lives so that our lives 
don’t revolve around the media? 
Finding Your Way 
 The fourth chapter tells the true 
story of Luis, a young man who says he 
didn’t have a good role model or anyone 
to tell him that abstinence was the best 
lifestyle choice. He engaged in sex out-
side of marriage and fathered three chil-
dren by three different women, paid child 
support for children he rarely saw, and 
ended up very unhappy.    
 Luis says, “If I could go back to my 

teen years and start over, I would defi-
nitely choose to save sex for marriage.” 
  Luis failed to make a plan for his 
life or to determine any goals in the first 
place, which is exactly what this curricu-
lum seeks to have students avoid. 
 The workbook says, “Although it 
is commonly thought that ‘sex will be 
great,’ the 
reality is that 
outside of 
marriage it is 
often a major 
detour taking 
your life in a 
very differ-
ent direction than you wanted.”  
 After reading Luis’s story, questions 
students are asked include “What caused 
the aching in Luis’ heart?” and “What 
was he longing for?” 
 Luis finally broke out of his pattern 
and decided to take an active role with 
his children. He now speaks to teens 
about abstinence and helps them make 
better choices than he did. 
Staying On Track 
 The fifth chapter of Quest offers spe-
cific ways that choosing abstinence is the 
best path. The workbook asks students 
whether finishing high school, going to 
college, getting a good job, or getting 
married would be challenging while car-
ing for a baby. The answer is obvious 
but something too few teens consider. 
There is a blank spot for students to fill 
in “some of the things a child would need  
to be well cared for.” 
 If that isn’t sobering enough, the 
workbook quotes the Wall Street Journal, 
which compares the poverty rates of chil-
dren born to married parents (8%), those 
born to people living together (40%), and 
those born to single parents (35%). 
 The workbook says:

According to media and popular cul-
ture, it may not seem to make much 
difference whether or not a couple 
is married. However, researchers 
find that marriage provides benefits 

for couples and especially for their 
children.

 The real life individuals in chapter 
five are Debbie and Matt, a couple who 
chose abstinence and are now happily 
married. Here is something they say: “We 
were kept accountable by our friends and 
didn’t put ourselves in situations where 
we were alone and could get into trouble. 
… We have been richly rewarded for our 
decision and perseverance.” 
Future Focus 
 In the sixth chapter, students meet 
Joel and are reintroduced to Sofia from 
chapter two. Joel’s parents split up in an 
ugly manner and left him scarred, with a 
poor attitude toward relationships. When 
he met Sofia, who by that time had her 
life back on track, Joel became hopeful 

and began to see a positive future for 
himself and Sofia.
 Joel says he and Sofia became 
friends, then decided to date. He 
says, “As we continued to grow 
closer to each other, I found myself 
signing an abstinence promise card 
with Sofia. It was that day I knew 

we would spend the rest of our lives to-
gether.”  
 Although both of them came from 
divorced families, this couple has a 
strong commitment to each other and to 
making their marriage work. 
 This chapter shows what it takes to 
create a good marriage. Students are asked 
if they know a family they admire, and to 
identify some characteristics of what a 
family should be. Some of the benefits of 
marriage mentioned in the workbook in-
clude help with parenting, finances, and 
help around the house; someone to care 
for and someone to be caring; a safe place 
for sexual activity; a sense of security; 
and commitment and companionship. 
 In an exercise called Preparing for 
a Good Marriage, students list good and 
bad things that come to mind when they 
think about marriage. 
 The workbook says, “Having a good 
marriage requires that both husband and 
wife work together in partnership to help, 
support, and encourage each other.” Stu-
dents then answer the question, “If your 
desire is to have a happy, healthy mar-
riage, what are some things you could do 
to prepare for this?”
Road Blocks 
 In the seventh chapter, Karen tells 
students that she had early sexual experi-
ences and that “It wasn’t like they always 
show it in the movies.” Karen didn’t 

have any abstinence classes and didn’t 
even know what abstinence was. She got 
pregnant, had an abortion, got several 
cases of the STD chlamydia, and says 
“her feelings just went numb.” Karen 
will never be able to have children be-
cause her STDs resulted in pelvic inflam-
matory disease, which made her infertile.
 Karen says, “I know I can’t go back 
and change the decisions that I made as 
a teenager, but I hope that by telling my 
story I can help young people understand 
how important their decisions are regard-
ing sexual activity and how these deci-
sions can affect their future.”
 Workbook activities include answer-
ing these questions:   
 Why does Karen say that birth con-
trol pills didn’t solve her problems? 
 In what way could contracting an 
STD affect your future? 
 What can you learn from Karen’s 
story? 
 The workbook informs students 
about specific curable and incurable 
STDs and states that in the U.S. there 
are 20 million new STD infections each 
year; that the Dept. of Health and Human 
Services says, “The best way to prevent 
STDs is to practice abstinence”; and that 
the Centers for Disease Control says, 
“Condoms cannot provide absolute pro-
tection against any STD.”
Journey’s End: Finding True Love 
 In the eighth and final chapter, stu-
dents meet Jen and Eric. Jen shares the 
actual letter she wrote to her future hus-
band when she was 20 years old and tired 
of getting hurt in dating relationships. 
Her letter says, “By the time that you 
read this, we will be married.” The list 
of 14 things that Jen desires in the man 
she will marry includes integrity, strong 
character, hard worker, a strong faith, 
and that he will “love me as I am.” 
 The workbook details the courtship 
of Jen and Eric, which is romantic and 
sweet, ending with their wedding day. 
For students unfamiliar with what a good 
dating experience is like, this couple’s 
story could be life-changing.
 Students are encouraged to write a 
letter to their future spouse in this chap-
ter, and the last page of Quest is an ab-
stinence pledge which students can sign, 
making a commitment to save sexual ac-
tivity for marriage. 
 For more information or to order 
Quest, contact Renate Ferrante the ex-
ecutive director of CCAP at RenateC-
CAP@gmail.com or call 239-272-5092.

thanks to the efforts of Bronx Assembly-
woman Malliotakis. 
 Brain research shows that many peo-
ple retain more information or learn bet-
ter when they write on paper, as opposed 
to when they type. Individuals who can’t 
read handwriting are unable to decipher 
documents like the original Constitution 
or do “research with literary papers and 
archival collections.” Letters from their 
grandparents will remain mysterious and 
they’ll be unable to sign contracts or vot-
er registration forms. 
 (CBSnews.com, 3-5-17) (Education 
Week, 10-10-16) (TruthInAmericanEdu-
cation.com, 12-13-13)


