
V OL. 10, NO. 4, SECTIO N  1 BOX 618, ALTO N , ILLIN OIS 62002 N O VEM BER, 1976

Parents’ Rights In Education
Secular Humanism

Most Congressional bills or amendments that pass 
one House but are not voted on in the other House die 
quietly without further controversy. An exception to 
this rule is an amendment to the education bill prop-
osed by Congressman John Conlan which would have 
prevented the expenditure of Federal funds in the pub-
lic schools for the purpose of promoting the religion of 
Secular Humanism. This amendment passed by 222 to 
174 in the House, and then died in the Senate.

The Humanist Magazine has suddenly become 
very exercised about the Conlan bill, as well as about 
other efforts by religious parents to stop what they be-
lieve is the teaching of Secular Humanism in the pub-
lic schools.

Many people believe that Secular Humanism is 
the religion of most public schools and governmental 
institutions and agencies in the United States today. It 
denies God, the Bible, and divine revelation, and 
teaches that man’s reason is all we need to accomplish 
everything.

Humanism is best defined by the humanists them-
selves. The Second Humanist Manifesto, published in 
1973 and signed by many leading educators, states: “As 
in 1933, humanists still believe that traditional theism, 
especially faith in the prayer-hearing God, assumed to 
love and care for persons, to hear and understand their 
prayers, and to be able to do something about them, is 
an unproved and outmoded faith. . . . We find insuf-
ficient evidence for belief in the existence of a super-
natural; it is either meaningless or irrelevant to the 
question of the survival and fulfillment of the human 
race. . . . We can discover no divine purpose or pro-
vidence for the human species.”

It is a historical fact that our Founding Fathers did 
not intend the First Amendment to prohibit all religi-
ous teachings except Secular Humanism from the 
schools. When the Constitution was written, religious 
instruction in school was considered an essential part 
o f education. All the authors of the Constitution were 
educated in Christian schools.

Even in 1892, long after the public school system 
came into existence, the U.S. Supreme Court unanim-
ously declared in the Church o f  the Holy Trinity v. Un-
ited States that our history provides a “ mass o f organic 
utterances that this is a Christian nation.” It was not 
until the second half of the twentieth century that the 
Supreme Court forbade religious education, Bible

reading, and prayers from the public schools.
It is probable that what the majority of Supreme 

Court Justices thought they were doing by these deci-
sions was to guarantee neutrality as between those who 
believe in God and those who do not believe in God. In 
1961 in Torcaso v. Watkins, for example, the Supreme 
Court declared that neither the Federal Government 
nor any state can “ aid those religions based on a belief 
in the existence o f God as against those religions 
founded on different beliefs.” The Court then went on 
to specify that “ among religions in this country which 
do not teach what would generally be considered a be-
lief in the existence of God are Buddhism, Taoism, 
Ethical Culture, Secular Humanism and others.”

In the 1963 decision o f Abington v. Schempp, 
which was the famous case that prohibited Bible read-
ing in the public schools, the Supreme Court also held 
that the state may not establish a “ religion of sec-
ularism” by affirmatively opposing or showing hostility 
to religion, or by “ preferring those who believe in no 
religion over those who do believe.”

The trouble is that nature abhors a vacuum, and 
when all pro-God religious teaching was prohibited, 
the gap was filled in many schools by the affirmative 
teaching of Secular Humanism. The First Humanist 
Manifesto, published in 1933, has had great status with 
many educators because it was endorsed by the father 
of progressive education, John Dewey.

Parents are now fighting back. Many are organiz-
ing private schools. In Ohio alone, nearly a hundred 
new Christian schools have been started.

While some parents are transferring their children 
to private schools in order to give them religious and 
moral training, a group o f parents in St. Louis County 
has chosen to keep their children in public schools and 
fight a court battle to eliminate the anti-religious at-
mosphere there. These parents are suing 23 school dis-
tricts for allegedly teaching the religion called Secular 
Humanism that denies the existence of God.

The parents can probably prevail. Since the Sup-
reme Court has declared Secular Humanism to be a 
“ religion,” the same First Amendment that bars pro- 
God religious teaching must necessarily bar all anti- 
God religious teaching.

The Buckley-Delaney Bill
When public schools become intolerable because 

of crime, drugs, immorality, teenage pregnancies, VD,



failure to teach moral values, lack of discipline, or fai-
lure to teach basic skills such as reading and writing, 
the rich and the well-to-do have an alternative. They 
just take their children out of public schools and put 
them in private schools. They can afford to assume the 
double financial burden of paying school taxes for pub-
lic schools plus tuition payments for private schools.

The poor, the minorities, and the middle-class 
pupils are trapped. Their parents have no alternative 
because they cannot afford the financial penalty of pay-
ing for schooling twice.

Senator James Buckley and Congressman James 
Delaney developed a plan to establish the economic 
right o f parents to send their children to die school of 
their choice, without tax discrimination. It was a plan to 
grant an income tax deduction o f up to $1,000 a year for 
each child’s tuition paid to any school.

When Senator Buckley proposed this as an 
amendment to the Tax Reform Act o f 1976, the Senate 
rejected it, choosing instead a substitute version which 
would allow a tax credit for college tuition only, but not 
for elementary and secondary school tuition.

This so-called compromise was a cheat on the 
American public because it limited the benefit to a fa-
vored few instead o f making it available to all. It would 
make the discrimination against parents who send their 
children to private grade and high schools even more 
intolerable than it is now.

It was particularly disappointing to note that some 
o f the Senate’s most prominent conservatives voted 
“ no”  on the Buckley Amendment. No wonder conser-
vatives sometimes get the reputation o f  having no 
compassion for the little fellow!

The Buckley-Delaney bill to assert parents’ 
economic rights in private education, and the Conlan 
amendment and the St. Louis lawsuit to assert parents’ 
moral rights in public education, are hopeful signs that 
alternative approaches to the problems in the public 
schools are in the making.

The Teaching of Writing

In our current era of consumerism, it is a wonder 
that Ralph Nadar or some public interest law firm 
hasn’t investigated the shoddiest consumer product or 
service on the market today — the teaching of writing 
by the public schools. When Detroit automobile deal-
ers call back hundreds of defective cars, we are rightly 
scandalized. When a large percentage of high school 
graduates and job applicants cannot write a literate let-
ter, we should be equally scandalized.

Writing is an even more accurate index of educa-
tion than reading, which has stimulated much soul- 
searching about methods in recent years. Whereas 
reading can be considered a passive skill, writing 
forces you to formulate your own thoughts, organize 
diem in a coherent way, and put them on paper in a 
form that communicates a message to others. It re-
quires familiarity with vocabulary, syntax, and sen-
tence structure, and a thought process that puts it all 
together.

Writing performance has deteriorated even more 
than reading. College entrance examination scores 
have declined for thirteen straight years and conclu-
sively confirm what parents, colleges, and employers 
have known for some time, namely, that our schools are 
failing to teach students the essential verbal and math 
skills.

At some colleges, the proportion of freshmen fail-
ing an English placement exam has increased by more 
than 50 percent since 1968. At other colleges, nearly 
half the freshmen are enrolled in the remedial courses 
called “bonehead English.” At Harvard, the freshman 
English course is so large that the faculty calls it a 
“pseudo-department.”

Oral expression by today’s students reveals similar 
disabilities. Anyone who does much talking with 
teenagers knows that they can hardly utter a single sen-
tence without saying “you know” or “ I mean.” Test 
your young friends.

Some people blame the decline in writing skills on 
television and other visual mediums that encourage a 
lazy learning pattern, instead of reading books with a 
large vocabulary. Some blame the relaxation of state 
requirements for high school English. Others blame it 
on the fact that more than half our country’s high school 
English teachers did not specialize in English during 
their college years.

Some blame should also be placed on the short-
sighted pedagogues who try to excuse their failure to 
teach writing behind such shibboleths as “ students 
have the right to their own language” or “ it is linguistic 
snobbery to force them to change their ungrammatical 
ways.” To refrain from teaching standard English to the 
disadvantaged child will only perpetuate his handicap 
and bar him from the higher-paying jobs for which 
good English is a prerequisite.

Professor Bunzel o f San Jose University summed it 
up very well when he said: “ I agree with George Or-
well, ‘If people cannot write well, they cannot think 
well; and if they cannot think well, others can do their 
thinking for them.’ ”

Functional Illiterates

A personal encounter or a good human interest 
story always drives home a point more effectively than 
a rash of raw statistics. When the College Entrance 
Examination scores dropped steadily for thirteen 
straight years, the educators tried to explain it away 
with academic doubletalk. Two dramatic examples, 
however, have illustrated the fact that a significant por-
tion of our young people are simply not being taught 
the basic skills that our public schools were built and 
financed to provide.

A St. Louis television station recently aired an in-
terview with a 20-year-old white boy who went all the 
way through the public school system and received his 
high school diploma, but cannot read or write. Now, 
having realized how a functional illiterate is handicap-
ped in the job market, he is attending an adult remedial 
reading program.

Jerry Doyle isn’t retarded or stupid; he is merely 
untaught. On television he told how he was never 
given any grades in school; he was just promoted year 
after year. The school’s attitude was: “ Here’s your dip-
loma, now get lost.”

According to the Literacy Council, which is now 
successfully teaching him to read by the phonics 
method — which he should have been given in the first 
grade -- there are 70,000 functional illiterates in this 
one metropolitan area alone. The chief cause o f this 
phenomenon is that they were culturally deprived of 
the opportunity to learn to read by the phonics method, 
the only proven technique of teaching anyone o f any 
age to read the English language.



Washington, D.C. residents were shocked in Au-
gust 1976 when the newspapers reported that the val-
edictorian of an inner-city school was denied admis-
sion to George Washington University because his 
Scholastic Aptitude Test scores were only half as good 
as they should have been. Thus, the highest-ranking 
graduate of the public schools in our nation’s capital 
hasn’t been taught enough to get into his hometown 
college. As the George Washington University admis-
sions dean said, “ He’s been conned. He’s been de-
luded into thinking he’s gotten an education.”

This result has been fostered by school adminis-
trators who frankly state that students who cannot read 
should be awarded high school diplomas anyway, that 
diplomas should be based on attendance and not on 
academic achievement. Under this sytem, there are no 
standards for getting out of public high schools.

The psychological frustration this causes cannot 
help but breed social problems. The students are led to 
believe they are prepared to face life, but when they 
apply for a job they cannot even fill out a job applica-
tion.

The failure to teach reading, combined with a re-
fusal to admit the failure to teach reading, has produced 
a healthy reaction by some educators. In Chicago one 
school superintendent, Albert A. Briggs, discovered 
that, o f 296 eighth graders heading for high school in 
his district, only 26 could read at a seventh grade level, 
and 38 could not read at even a third grade level.

Briggs is a black administrator of a school district 
that is 88 percent black, and he realizes that these 
pupils have the right to be taught basic skills. If they 
cannot read or write, they will not be able to get jobs 
and, as Briggs said, many will “ wind up in jail.” He 
showed great courage in his willingness to face the pro-
tests of teachers, parents and students in inaugurating a 
new policy of minimum standards.

I used to think that the dollar bill was the piece of 
paper whose value has slumped the most in die past 
ten years. It now appears that this dubious “ honor” has 
been won by the high school diploma.

Reading At Home

The opening of school last fall confronted the pub-
lic with many thorny problems. In some areas it is bus-
ing, in others it is controversial textbooks, and in still 
others it is teachers’ strikes. What is the solution for 
parents who simply want their children to learn the 
basics, without the controversy, the politics, or the 
propaganda?

Each one has to make his own decision as to how to 
cope with these unwelcome problems, but I’d like to 
tell you about what one mother I know accomplished 
on her own. She made a quiet resolve that she wanted 
her daughter to have the very best education she could 
possibly give her. She didn’t want her daughter to be 
handicapped like other children by inferior schools, or 
busing, or wasted time spent on frills and field trips 
instead of the essential task of learning.

This woman isn’t well-to-do, or well-educated, or 
specially talented. The fact is that she is black and has 
had to support herself all her life as a cook and a laun-
dress. She never went to college and would never qual-
ify for a teacher’s certificate.

But she had the vision to set a goal for herself and 
the perseverance to pursue it despite all obstacles. 
That goal was to teach her child to read at home. The

mother was smart enough to know that reading is the 
key to all learning, and that being a good reader would 
open more doors for her daughter than any other skill. 
So the mother acquired the necessary books and suc-
cessfully taught her child to read using a 100 percent 
phonics method — the only sure method by which a 
child can learn to read and spell.

It was tough going for the first few weeks last year 
— as mother and daughter tackled a new experience. 
But as the child learned the basic phonetic sounds of 
the English language and began to unlock the words on 
her own, learning became an exciting challenge. Next 
to learning to walk and talk, learning to read is the most 
thrilling o f all childhood achievements.

The moment of truth came when my friend en-
tered her child in school and sought admission -- not to 
the first but to the second grade. The daughter passed 
the test with flying colors and is now reading two years 
ahead of her age level.

The moral o f this story is clear: If you want your 
child to have the very best, use a phonics reader and 
workbook and give your child a better first-grade edu-
cation than can be had in any school. If you do, your 
child will never be the victim of the deplorable situa-
tion described so eloquently and succinctly in this let-
ter to the editor that was printed recently in a major 
Chicago newspaper:

“As a student at Bradley University in Peoria, I 
lived in the same dormitory as 22 blacks. Five of them, 
after four years of public high school, could not read or 
write. All five were from Chicago. Who were their 
teachers? Probably the same ones who now demand a 
big wage increase. I wonder if these so-called teachers 
can read and write.”

School Boy Gangs

The spiraling increase of violent crime among 
teenagers is not only a major reason why urban living 
has becom e progressively more terrifying. It is 
likewise a principal reason for the lack of learning in 
the big-city public schools.

A recent report made by Walter B. Miller of the 
Harvard Law School Center for Criminal Justice, on a 
grant from the Law Enforcement Assistance Adminis-
tration, bluntly states that the six worst cities have at 
least 2,700 gangs and 81,500 members who average 12 
to 21 years of age. These cities were identified as New 
York, Los Angeles, Philadelphia, Chicago, Detroit, and 
San Francisco.

The most frightening part of the report, however, is 
what it says about how these gangs terrorize the public 
schools: “ Gang members have ‘territorialized’ the 
school buildings and their environments — gyms, 
cafeterias, sports facilities, and in some cases . . . the 
entire school.” Students are shaken down and forced to 
pay for passing through a doorway, using gym facilities, 
protection from being assaulted, or even the right to go 
to school.

The report quoted a Los Angeles official as saying 
that “ gangs have completely taken over individual 
classrooms. ... Once the number of gang members in a 
class reaches a certain level, the teacher is powerless to 
enforce discipline.” Philadelphia closed several high 
school cafeterias because gangs took control over ac-
cess and eating.

Before any liberals rush forward to tell us that the 
solution to the problem of teenage gangs is a big ap-



Thanksgiving Thanks
The United States has just celebrated its 200th 

birthday, but our observance of Thanksgiving Day is 
353 years old. It offers a good opportunity for each of us 
to count our blessings of living in the freest and most 
prosperous nation the world has ever known.

I’m thankful to the Pilgrim Fathers — the same 
ones who gave us the first Tfranksgiving at Plymouth 
Colony — that they had the good judgment to abandon 
their naive and nonsensical ideas of communal living 
under which the workers and the loafers shared 
equally in a common fund. When they saw the error of 
their early socialist experiment, they changed to a sys-
tem of private property and individual ownership, al-
lowing each man to keep his own earnings -- a wise 
move which started America on the road to abundant 
harvests and economic prosperity.

I’m thankful that the signers of the Declaration of 
Independence had the faith to proclaim, in this funda-
mental American document, that we recognize the 
existence of our Creator as a “ self-evident”  truth.

I’m thankful that the framers of the U.S. Constitu-
tion gave us “the most wonderful work ever struck off 
at a given time by the brain and purpose of man.”

I’m thankful that the Founding Fathers gave us a 
society in which the family is the fundamental unit, a 
government based on the separation o f powers bet-
ween the Federal Government and the several states, 
and a judicial system with trial by jury for the settling of

disputes.
I’m thankful that the drafters of the Bill of Rights, 

in their vigilance to protect individual freedom, gave 
us the Second Amendment. Right after freedom of re-
ligion, speech and press, they spelled out the safeguard 
that “ the right of the people to keep and bear arms shall 
not be infringed.”

I’m thankful that each American woman has the 
freedom of choice to select her education, her job, and 
the life role she wants, in or out of the home. I’m thank-
ful to the private enterprise system which has pro-
duced so many labor-saving appliances and made the 
home the most pleasant working environment. I’m 
thankful to the men of our country who have defended 
American freedom and independence in battle, but 
who have always exempted our women from combat 
duty in our nation’s nine wars.

If we want to hang on to the precious vitality that 
built our great nation, we must teach our young people 
that the password of freedom is Patrick Henry’ s 
eloquent statement, “ Give me liberty or give me 
death” -- not the plea of the handout hunter, “ Gimme, 
gimme, gimme.” And, if we want our independence to 
endure, we must teach our young people to reject the 
lure o f the Soviet appeasers who cry, “ Rather Red than 
dead”  — and instead kindle the patriotic fervor of 
Nathan Hale, the young teacher who said, “ I only re-
gret that I have but one life to give for my country.”

(Continued from Page 3)
propriation of Federal money, they should take a look 
at another report issued this spring by the Mitre Corpo-
ration. This private research firm made a $2 million 
evaluation of the multi-million dollar anti-crime prog-
ram launched with so much publicity by the Nixon 
Administration. Atlanta, Baltimore, Cleveland, Dallas, 
Denver, St. Louis, Newark, and Portland, Oregon, had 
been selected as target cities for special assistance from 
Federal funds to wage a so-called “war on crime.” The 
gist of the Mitre report is that violent crime has “ con-
siderably worsened” in all these eight cities.

The teenage gangsters who prey on little children 
in the schools and on senior citizens in the streets are a 
problem for the local police, not the Federal bureauc-
rats. But the bigger problem is, what about all the 
younger children who may follow in the footsteps of 
teenage-gangster role-models? The young ones need a 
heavy daily dose of religious and moral training — the 
kind that has been removed from the schools by the 
anti-religious guidelines laid down by the U.S. Sup-
reme Court, HEW, and the progressive educators.

Reverend Jesse Jackson, the black leader who 
founded an antipoverty organization in Chicago, aimed 
at the right target in a recent speech when he said: 
“ When I see ... students with their hats on in class, 
their high heels, with radios in their pockets, rolling 
dice on the playground, then I know the moral author-
ity is gone. The school principal must ... emerge as a 
moral authority to enact discipline from parents, 
teachers and students.”

It is too late for traditional school discipline to save 
the 81,500 who have already joined criminal gangs, but 
we had better act now to prevent that number from

multiplying. As Reverend Jackson said: “ Care and dis-
cipline and chastisement do not cost money, they cost 
new priorities.”

P h y l l i s  S c h l a f l y  taught all her six children to read at home by the 
phonics method, and then entered them in school in the second grade. 
Their subsequent records in schools and colleges testify to the success 
other “ home and phonics”  project.
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