Universal PreHillary Clinton has promised, if elected, to create a universal pre-Kindergaiien
program for 4-year-olds in all 50 states.
Barack Obama's "Zero to Five" plan
would promote not only
universal pre-K but also
government-subsidized
child care for the
youngest children. But
a new report from the
Alabama Policy Institute (API) questions the
wisdom of universal
pre-K, and criticizes in depth the arguments and data that proponents use to suppmi it.
Does universal pre-K "raise productivity of society as a whole," as Sen.
Obama claims? "Preschool is not the answer to the problem of low academic
achievement or other societal problems,"
contends Krista Kafer, noted education
consultant and author of the API report.
"In fact, the solution is not to increase
government intrusion into child rearing at
all but rather to increase meaningful parental pmiicipation in the upbringing and
education of children."
Advocates of a universal pre-K program proposed in California claimed the
program would yield a return of$2.62 for
every dollar spent. Economists Christopher F. Cardiff and Edward Stringham
looked at the same program and predicted a loss of25 to 30 cents for every dollar
spent. The most optimistic cost-benefit
predictions for universal pre-K, accord-

Doesn't Pay Dropout Figures Don't Add Up
ing to Kafer, rely on a few non-representative studies ofpreschool's benefits. The
predictions generalize from the most atrisk students to the entire population, and
entirely leave out the results of research that
shows negative results
from preschool participation. Furthermore, these
predictions don't account
for the economic costs of
higher taxes or lottery
schemes.
To analyze the costs and benefits of
these programs accurately, preschool advocates should look at the full body of
research. "Most research shows that preschool provides short-term cognitive and
academic benefits that fade out after a few
years," the API report reveals. "A few
studies of small programs detect longterm benefits for highly-disadvantaged
children." Advocates of universal pre-K
base their optimism on data from a few
small programs whose results have not
been replicated.
Professor W. Steven Barnett of Rutgers University analyzed 36 early childhood studies that used reliable methods
to compare children in the preschool and
non-preschool groups. Although Barnett
is himself a pre-K advocate, he found that
many of pre-K's effects "declined over
time and were negligible several years
after children exited the programs." In the

(See Pre-K, page 4)

'ates Cheat on Graduation Rates
Over the past few years, discrepancies have come to light between states'
actual graduation and dropout rates and
the ones they report to the federal government to comply with the No Child
Left Behind Act. North Carolina, for example, used a new formula to recalculate its graduation rate from 95% in 2006
to a more accurate - and disturbing 68% in 2007.
A few states, such as Mississippi, California, and Delaware, currently maintain
two sets of figures on dropouts, reporting
the better numbers to Washington and using the worse ones in policy discussions
and dropout prevention campaigns at home.
Mississippi
reports
an
87% graduation rate for
NCLB purposes, but admits a rate of
around 63%
based on a different fonnula.
In 2001, the Manhattan Institute's Jay
P. Greene estimated that the national graduation rate was 15 percentage points lower
than previously estimated. Greene's estimate compared the number of students
enrolled in 8th grade with the number of
diplomas issued to graduating 12th-grade
students. This straightforward formula

Schools Censor Religious Artwork, Bibles,
and Bowing One's Head during Prayer
Can an art teacher make a rule against
religious themes in students' artwork?
Does a school force religion on students
by allowing an outside group to distribute
Bibles to students who want them? Would
a school district be "endorsing" religion
if it allowed a coach to bow his head while
students pray before a game? Schools, students and the courts have recently taken
up these questions.

a class policy prohibiting violence, blood,
sexual connotations or religious elements
in students' artwork. Millin claimed that
students signed away their constitutional
rights when they signed this policy at the
beginning of the semester.

School censors religious artwork
A senior at Tomah High School in
Wisconsin received a zero on an art project
because he added a cross and the words
"John 3: 16 A sign of love" to his landscape drawing. Conversations with the art
teacher and the assistant principal made
it clear that both misunderstood the nature of students' rights to religious expressiono The student has filed a federal lawsuit against his teacher and school.
When the student, identified in the
lawsuit by the initials "A.P.," turned in his
project, teacher Julie Millin asked him to
remove the cross and Scripture reference
because other students were making comments about them. She then showed him

The school's assistant principal, Cale
Jackson, told A.P. that his drawing infringed on other students' rights. A.P. 's
lawsuit argues that his rights, not those
of other students, were abridged by the
series of events concerning his drawing.
"Students do not shed their constitutional
rights at the schoolhouse gate," the lawsuit says. "No compelling state interest
exists to justify the censorship of A.P. 's
religious expression." (Fox News, 4-1-08)

Judge prohibits Bible distribution
A year ago, Gideons International
distributed Bibles to 5'11-grade students
at Loranger
Middle
School
in
Tangipahoa Parish, Louisiana. Students
were allowed either to leave class to pick
up a Bible from the Gideons or to stay in
the classroom if they didn't want one.
The principal told Yh-grade teachers to
emphasize to students that they did not
have to take a Bible. The American Civil
Liberties Union (ACLU) sued the school
board on behalf of one 5'11-grade student
and her father who objected to the distribution of Bibles.
The student, who is Roman Catholic, did not thinlc her parents would want
her to accept a Bible because the Roman
Catholic Bible and the Bible the Gideons
distribute contain a slightly different
canon of books. She states that she accepted a Bible anyway because she was
afraid that otherwise her classmates would
pick on her.
"A child shouldn't have to choose
between her family's beliefs and the

(See Religion, page 4)

calculated that just 71 % of American students finish school, compared to the federal government's estimate of 86%.
Since Greene's fonnula seems so sensible, one might wonder how else states
calculate dropout rates. Some states count
those who drop out but later earn a G.E.D.
as graduates. New Mexico calculates only
the percentage of enrolled 12th-graders
who graduate, a formula that leaves out
the many students who drop out before
grade 12.
In response to Greene's work and the
work of a few other critics, in 2005 the
Depa1iment ofEducation estimated graduation rates for all 50 states by dividing
the number of diplomas each state
issued by the
estimated number of freshmen
who had started
high
school
four years earlier. According
to that formula,
nine states were overestimating their graduation rates by more than IO percentage
points.
Later that year, all 50 state governors
agreed to standardize their method for calculating dropout rates. Rather than comparing numbers of graduates and younger students, the governors agreed to calculate rates by tracking individual students
through high school. To do that, states
need a statewide school record system.
Some states already have such systems or
are building them, but critics say that
tracking individual students at the state
level is unnecessary and could result in
privacy violations and other abuses.
Spellings has yet to announce the formula the Department of Education wants
states to use.
The EPE Research Center and the
America's Promise Alliance issued a report on graduation rates at the end of
March. The report estimated the overall
graduation rate at 70% (74% of female
students and 66% of male students graduate). Rates also differ by race, with 80%
of Asian-Americans, 76% of whites, 58%
of Hispanics and 50% of African-Americans finishing school.
Suburban districts graduate 74.9% of
their students, while rates in districts in
large cities are shockingly low. "Our
analysis finds that graduating from high
school in American's
largest cities
amounts, essentially, to a coin toss," the
study reported. "Only about one-half
(52%) of students in the principal school
systems of the 50 largest cities complete
high school with a diploma." Rates in
many cities are much lower than half:
40% in Cleveland, 35% in Baltimore, and
just 25% in Detroit.
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A large study found that smaller
class sizes do not help to close the
gap between high- and low-achieving students. Surprisingly few studies have tested the effects of class
size on student achievement, especially given the measure's widespread popularity. High-achieving
students are more likely to benefit
from class size reduction, which
means that reducing class size can
actually widen the achievement gap
between those students and students
with low achievement. The study
also showed that small classes benefit kindergarteners and first graders,
but do less for children in higher
grades. (Education Week, 2-27-08)
Al Gore is training what the Montreal Gazette called "climate-change
evangelicals" to communicate
Gore's message from An Inconvenient Truth to audiences around
the world. Gore argues that nations
should adopt carbon taxes to put an
"economic cost" on global wanning.
He has trained 1,000 slide show presenters in the United States, 220 in
Canada, and 800 in other nations.
(Montreal Gazette, 4-5-08)

School districts differ in their policies on birth leave for mothers
who want to finish high school.
East High School in Denver requires
new moms to return to school the day
after they leave the hospital, or be
charged with unexcused absences. A
few pregnant girls and two counselors have approached the school
board to request a new policy that
will allow them four weeks at home
with their newborns before returning to school. (Denver Post, 1-7-08)
A Pennsylvania school suspended
a student for ten days for taking
vitamins and over-the-counter nutrition supplements at school. Soccer player Andrew Figueiredo took
the vitamins as part of his training and
nutrition regimen. Boiling Springs
High School officials suspended him
under their zero tolerance policy on
drugs and medications,
but the
Figueiredo family does not believe the
policy applies to Andrew's case.
When Andrew challenged
the
school's response, Supt. Patricia
Sanker threatened him, saying, "I can
ruin you." (WorldNetDaily, 2-27-08)
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Public Charter School
Apparently Teaches Islam
In Inver Grove Heights, Minnesota,
the Tarek ibn Ziyad Academy (TIZA) has
come under scrutiny from columnist
Katherine Kersten for leading students in
Muslim prayer and providing religious instruction in Islam. TIZA is a K-8 public
charter school funded by taxpayers and
sponsored by Islamic Relief, an international aid organization that the Israeli government claims has provided "support and
assistance" to Hamas. TIZA is located in
the headquarters building of the Muslim
American Society of Minnesota, whose
mission is "establishing Islam in Minnesota." The school also shares this building with a mosque.
TIZA is named after the Muslim military commander who conquered Spain in
711 AD. While the
school enrolls just
300 students, it
has a waiting list
of 1,500. The
school recently expanded to a second
campus in nearby
Blaine, Minnesota.
Almost
all
TIZA students stay
after school for "Islamic Studies" instruction provided by the Muslim
American Society. The religious instruction they receive during Islamic Studies is not technically part of the school
day, but buses don't leave until after Islamic Studies is over. 77% ofTIZAparents reported that their main reason for
choosing the school was "after-school
programs conducted by various nonprofit organizations at the end of the
school period in the school building."
Amanda Getz, a substitute teacher,
recently received an inside look into how
TIZA operates. Getz says that homework
assignments for the after-school religious
instruction were written on the board right
alongside assignments for math and social studies. There was no clear division
between subjects studied during school
and the study of the Qu'ran after school.
That, however, was not the most surprising feature of the TIZA school day. Getz
subbed on a Friday, the Muslim holy day.
Upon arrival, she was infonned that there
would be a school assembly in the gym

after lunch. Before the assembly she would
need to take her students to the bathroom
four at a time for "ritual washing." Afterward, says Getz, "teachers led the kids into
the gym, where a man dressed in white with
a white cap, who had been at the school all
day," led the students in Muslim prayers.
As the students and teachers entered, a second man "was prostrating himself in prayer
on a carpet."
When the Minnesota Department of
Education inquired about prayer at TIZA
in 2004, executive director Asad Zaman
assured the department that prayer was
voluntary and student-led. "The prayer I
saw was not voluntary," says Amanda
Getz. "The kids were corralled by adults
and required to go to the assembly where
prayer occurred." Nor was
the prayer student-led
- and in 2004, TIZA
went
only
up
through grade 5,
making it even less
likely that students
led the prayer assemblies in question
at that time.
Director Zaman, who is
also a Muslim imam, assured Katherine
Kersten that the Department of Education
had inspected TIZA "numerous times" to
make sure that all religious activity complied with state law. Kersten's research,
however, discovered that officials had
only visited the school three times, and
never specifically to ensure that TIZA was
not a religious school. The department
responds to complaints rather than proactively searching out problems, Assistant Commissioner Morgan Brown explained. "Since 2004, we haven't gotten
a single complaint about TIZA," he said.
"TIZA is now being held up as a national model for a new kind of charter
school," warns Kersten. The Minnesota
Department of Education just began a new
review of TIZA, and the ACLU is also
looking into the religious activities
Kersten and Getz reported. "If it passes
legal muster," Kersten writes, "Minnesota
taxpayers may soon find themselves footing the bill for a separate system of education for Muslims." (Minnesota Star Tribune, 4-10-08)
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How to Raise an
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Blyth and Chriss
Winston, Crown Forum 2007,
312
pages, $22.95
With over a
million legal immigrants entering the
United States off of long waiting lists
each year - and an untold number of
illegal ones - it seems that plenty of
others share most Americans' conviction that this is a great place to live.
Why, then, do growing numbers of
young Americans say they'd rather live
somewhere else? At the beginning of
their book, Chriss Winston and Myrna
Blyth cite a poll that asked Americans:
"All things being equal, would you prefer to live in the United States or would
you prefer to live in some other country?" 95% of respondents over 30
chose the U.S.A.; but only 75% of
those under 30 agreed.
This poll is one sign of what the
authors call a "patriotism gap" between
younger and older Americans. Many
Americans under 30 lack a historical
perspective or the knowledge of what
it is about this nation that makes possible the unprecedented freedom, opportunity and prosperity they enjoy.
Winston and Blyth blame two primary "bad influencers" for this lack of
knowledge and the resulting patriotism
gap. First, students learn little about
American history or distinctives in
school. They learn much more about
the most shameful episodes in American history than they do about the most
heroic or inspiring ones. Second, antiAmericanism permeates the mainstream media and affects the news we
read and don't read every day.
The authors offer positive, practical solutions for all who want their
children to know what makes this
country great. Into a relatively short
book, Winston
and Blyth have
crammed a vast variety of resources:
table talk questions for lively conversations about American ideals, trends
and other topics, "patriot projects" for
children of all ages, the top five historic or patriotic road trips in each
state, 100 American movies that will
teach and inspire, and much more.
Celebrate immigration and the
American "melting pot" with a "Great
American Potluck" of recipes from
count1ies that have sent many emigrants
to the U.S. Learn the story of women's
suffrage and host a "We're just wild
about Harry" party in honor of Harry
Bum's deciding vote in obedience to his
mother's telegram: "Don't forget to be
a good boy and vote for suffrage." Your
family can have a wonderful time learning and commemorating American history and institutions together, and this
book will show you exactly how.
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By Dana Gabriel
A global transformation is being
manifested through corporations, the media, entertainment, and the educational
system. The social engineers and the
agents of change wish to purge our
children's beliefs, value system, independence, and individuality. Their fragile little
minds are being molded and shifted into
groupthink, while parental authority and
influence are being undermined.
The United Nations, through its numerous agencies and treaties, is undermining national sovereignty, and further dictating family policy. This is not to say that
there aren't well-meaning people working for the UN, but at its very core, it has
been hijacked by some wishing to use it
for their own agenda. Under the guise of
human rights, the UN's cleverly worded
and crafted treaties are anti- family and are
about control. None of these treaties honors, respects, or adheres to our own Constitution. It is through the educational system that UN activists wish to correct any
perceived errors in home training. As a
result, children's love and loyalty to their
family and country are being systematically destroyed.
Children are being indoctrinated to
view everything from a world perspective,
and are being conditioned to conform to
universal values, environmental standards, and a whole new global management system. This is all part of training
children to be good little slaves, I mean
good global citizens. In schools, collective thinking is strongly encouraged, and
children are taught that there must always
be unity and consensus. While it is true
that group interaction is important, it
doesn't always have to end with everyone agreemg.
Children are being made to see themselves as a group, where personal worth
depends solely on service to a neo- fascistic constructed community and to an elite-
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•• Is the United Nations

Coming for Our Children?

oriented state. They are being desensitized
to contrary values, and teaching now focuses more on feelings and emotions than
on facts and logic. Children learn that morals and values are constantly changing, and
that they need to establish a system that
best suits them. There is no room for those
who uphold their morals, including their
parents. They are all viewed as intolerant
and trying to impose their values on others. In this new system, a strong family unit
is a threat, and there is no place for democratic nationalism or individuality.
Founded in 1945, the United Nations
Educational and Cultural Organization
(UNESCO) has been described as a
propaganda machine for
the UN and world government. In 1984, the late
President Reagan withdrew from UNESCO
and stated, "It
has exhibited a hostility toward institutions of
free society, especially
a
free market and a
f r e e
press." In
2 0 0 3 ,
President
Bush brought the U.S. back into
UNESCO, promising they had reformed
for the better. Republican presidential candidate Ron Paul, who opposed the decision, said, "UNESCO meddles in the education affairs of its member-countries and
has sought to construct a UN-based school
curriculum for American schools."
Much of our education system is already UNESCO-oriented and in fact an
almost worldwide curriculum has been
archived. UNESCO seeks to be the school

to cement parents' right to make decisions
for their own children. It is an assault on
parental authority, and a blank check for
governmental interference in family affairs. It states that the government shall
uphold and ensure children's rights to
freedom of thought, religion, conscience,
privacy, and rest and leisure. In Article 13
it says that, "The child shall have the right
to freedom of expression; this right shall
include freedom to seek, receive and impart information and ideas of all kinds,
regardless of frontiers, either orally, in
writing or in print, in the form of art, or
through any other media of the child's
choice." This clearly undermines parental authority and seemingly grants children radical new rights. It is meant to further promote a child's autonomy and freedom from parental guidance.
This was never about protecting the
children, and has given the UN more
power over our lives. It is being selectively
enforced in countries where the convention has been signed and ratified. In Belgium, homeschooling parents must sign
a document stating that they promise to
rear their children in accordance with the
UNCRC. Government inspectors decide
whether or not families are complying
with UN training. Those not following the
criteria have their children sent to government schools. It appears as if
homeschooling has become a UN-sponsored activity.
In Germany,
the state views
homeschooling as a violation of a child's
well being. The UNCRC gives the government the power to define and determine what is in a child's best interests.
Except in cases of abuse or neglect, the
government should have no business making those decisions. The UNCRC transfers parental rights and responsibilities to
the state and grants children dangerous
freedoms. It was signed by the Clinton
administration in 1995, but has yet to be
ratified. It lies dormant, but when the time
is right, it could be dusted off much like
the Law of the Sea Treaty was.
Parents need to understand that the
VlflTUA:t/i,J:;.1;L"rf.b,W
''
moment they send their children to public schools, they are surrendering a certain amount of authority and influence
over their children. Values and principles
instilled by parents are being manipulated
negative effect on traditional public
and pushed aside. The ideology of
schools.
The final compromise, which Doyle globalism and world government is at the
signed on April 71\ caps enrollment in very core of the educational system. Many
online charters at 5,250 students. The are choosing to homeschool, but they are
cap, however, is permanent instead of being demonized and are under attack. In
places like Germany, homeschooling partemporary.
Wisconsin's NEA-affiliated teachers ents are being fined, jailed, and in some
union, the WEAC, applauded the compro- cases are having their children taken away.
mise. "WEAC has called upon the Legis- There is a battle going on for the hearts
lature to pass legislation that considers the and minds of our children. The social arneeds of all of Wisconsin's public school chitects lmow that if they can shape and
students, including the students currently mold our children's minds, they will unenrolled in virtual charter schools and the doubtedly control the future.

board of the world and is indoctrinating
children for world government.
Its first director, Julian Huxley, said
of UNESCO, "The task is to help the emergence of a single world culture with its own
philosophy and background of ideas and
with its own broad purpose." In order to
trnly achieve this goal, they will have to
destroy any feelings of nationalism and
loyalty to one's country, and undermine any
traditional family values, biblical principles, and other influences at home and
in the confines of the family structure. To
further acclimate itself, the UN has entered
into partnership with Marvel Comics,
which will depict superheroes
,I.~<(..scFJworking side by side with
~~. 1~ the world body. Millions
of American school
children will receive these
comics for
free.
The
UN Convention
on
the
Rights of
the Child
(UNCRC) is
based on the
same principles
as the UN Charter: that rights and
freedoms
are
granted by governments and institutions, and are conditional.
In an article from 15 years ago, Phyllis
Schlafly states that the convention "is based
on the concept that a child's rights originate with the UN Treaty itself or with the
government. The logical conclusion is that
a child would have no rights except those
in the Treaty, and what government gives,
government also can take away."
The whole UN framework and philosophy runs contrary to the Bill of Rights
and to the Constitution. The UNCRC fails
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WISCONSIN
Wisconsin's Governor Negotiates
Enrollment Cap on Virtual Charter Schools
In January, Wisconsin legislators
stepped in to save the state's online charter schools after a court ruled the schools
violated state law. (See Education Reporter,
March 2008) The court had opined that
charter schools such as the Wisconsin
Virtual Academy violated teacher certification laws, since parents supervised their
children's work during much of the school
week. Legislators set about updating state
law to accommodate the new wave of
online chaiiers, and to set down in print
some basic standards and requirements for
such schools.
Wisconsin's Gov. Jim Doyle, however, did not believe the proposed legislation would be enough to ensure that virtual public schools were an acceptable

alternative to brick-and-mortar ones. "We
did have a great compromise," said State
Rep. Brett Davis, who worked on the proposed bill. "We tried to make it match traditional schools, mirroring the number of
hours in school, the ability to have teacher
contact - all of that. We were happy to
put those things in because virtual schools
were already doing it. Unfortunately,
Doyle said he won't sign it unless we put
a cap on enrollment."
Gov. Doyle wanted an amendment on
the bill that would temporarily limit enrollment in Wisconsin virtual schools to
the 3,500 students already enrolled. The
governor wanted this enrollment cap so
that the state government could study
whether online public schooling has a

876,000 students enrolled in traditional
public schools," said WEAC president
Mary Bell. "This compromise agreement
does that."

Dana Gabriel writes about the UN,
globalism, health freedoms, business, and
other issues. Read more of his articles at
www.newworldordermustbestopped.com.
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Preschools Expel Students for
Anti-Social Behaviors
A recent study found a surprisingly
high rate of expulsions from American
preschools, three times the rate for older
grades. The study reported 6.7 expulsions
per 1,000 preschoolers, while in kinderga1ien through grade 12, only 2.1 students
per 1,000 are expelled each year.
Schools expel preschoolers for antisocial behaviors such as biting, kicking,
and tantrums. Anecdotally, many teachers reported that these behaviors are on
the rise. This study did not compare
preschoolers' behaviors or expulsions
now to what they were in the past.
Boys were four times more likely to
be expelled than girls. Expulsions were
more common in private schools than in
public ones, and also varied by state. Kentucky preschools expelled zero students per
1,000. New Mexico had the highest rate,
with 21 expulsions per 1,000 preschoolers.
Study author Walter Gilliam said that
there is no consensus on why so many
preschoolers are expelled. "A lot of people
blame parents. A lot of people blame the
schools or an education system that
pushed programs to preschool that are not
developmentally appropriate. Now the
stakes are higher in preschool."
The National Institute for Early Education Research (NIEER) has reviewed
numerous studies of bad behavior among
preschoolers. Their review blames poverty, poor prenatal care, including mothers' drug use, and "negative parenting
practices, such as harsh discipline and
maternal insensitivity."
NIEER co-director Ellen Frede added
that she thinks teachers' classroom management also plays an important role.
"The teacher needs support- not always

a mental health
consultant
but
good old-fashioned behavior
manage1nent."
Researcher
and developmental psychologist
Karen Hill Scott
weighed in with
her own diagnosis
of the cause of these
behavior problems. "There is an inadequate emphasis on self-regulation and
self-control," she told ABC Newso Parents also confuse "indulgence with love,"
according to Scott.
Some focused their criticism on the
expulsion rate itself rather than the behaviors, claiming that it is counter-productive
to punish children. "The fact is, three,
four, five, six, even seven, and older age
children simply are not ready to make
choices in regards to how their behavior
affects others," said child development
specialist Aviva Pflock. "Rather than getting in trouble for the poor behavior, they
need to be taught about appropriate ways
to behave."
Although Pflock's attitude is common
among child development professors and
many preschool teachers, it fails to explain
why or how the majority of children as
young as three are ready to make good
choices, by rejecting antisocial behaviors
almost all of the time. These are often the
children on the receiving end of more
troubled preschoolers' hitting and biting
episodes; and it is often to protect them
that preschools ask aggressive children to
leave. (ABC News, 1-24-08)

Groups Lobby California To
Teach Their Version of History
The California legislature has looked
at several bills either encouraging or requiring schools and textbook companies
to include the history of certain groups in books and curricula. California lawmakers
are currently considering a
bill to require textbooks to
teach students the history of
the Hmong people, a Southeast Asian people group"
Many of the roughly 180,000
Hmong people who now live
in the United States fought
against Communism in Laos
and Vietnam in the 1960s and 1970s, in a
"secret war" initiated by the U.S. government The Laotian and Vietnamese governments retaliated against the Hmong
with chemical and biological warfare and
other genocidal tactics.
Five years ago, California passed a
bill to encourage the teaching of Hmong
history. Now Assemblyman Juan Arambula is urging the legislature to require
textbooks to include a section on the
Hmong people and the secret war. The
Assembly Education Committee voted 6-

0 in favor of Arambula's measure. The
three Republicans on the committee abstained, fearing that such a bill would encourage more and more ethnic
and other groups to lobby for
special recognition in textbooks
and school curricula. This could
burden schools that are already
struggling to teach students the
minimum they need to lmow.
"We're just trying to teach the
basics to get our high school
exit exams passed," said Bob
Huff, one of the Republicans on
the cmmnittee.
Assembly Democrats have also introduced a bill this year calling schools
to recognize Italian-Americans' role in
California's history, and another one encouraging them to teach students about
American Indian history and present
tribal and sovereign governments.
While many groups have noble histories and have made important contributions to state history, a spate of such
laws requiring schools to teach about
them all could create an unwieldy and
fragmented history cuniculum.

Pre-K

(Continuedfiwn page 1) -------------------

majority of the studies, preschool participation had no beneficial effect on children's grades, grade retention, graduation,
teacher ratings, achievement, or participation in special education.
The Head Start Synthesis Project,
which looked at 210 studies of the Head
Start early childhood program for disadvantaged children, also failed to discover
lasting benefits of pre-K, although Head
Start students initially seemed better prepared for Kindergarten than children in
the same socioeconomic groups who did
not attend pre-K. "In the long run, cognitive and socio-emotional test scores of
fonner Head Start students do not remain
supe1ior to those of disadvantaged children who did not attend Head Start," the
analysis concluded.
A more recent study of Head Start,
the Head Staii Impact Study, found that
even in the short term, gains for participating children were small. Four-year-old
participants out-perfonned non-paiiicipants in just six out of 30 categories of
social and cognitive development and
family functioning, after controlling for
all other factors that might affect the children's perforn1ance. The Head Start 4year-olds could name two more letters
than the others, had slightly better dental
care and were slightly more likely to be
read to at home. They were no better off
than non-participants in any category relevant to vocabulary, math learning, oral
comprehension, motivation to learn, or
social or emotional skills.
A few analyses of the large, national
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Early Childhood Longitudinal Study
(ECLS) of the Kindergarten class of 199899 have found short-tem1 academic benefits from pre-K. One such analysis found,
however, that those benefits wore off by
the spring of the first grade. This same
study discovered that children who attended preschool did not behave as well as
other children, an effect that lasted into at
least 8th grade. Other large studies have
confirmed that children who attend preschool are more likely to become aggressive or disobedient.
Data from the National Longitudinal
Study of Children and Youth made this
impression on a research team from the
C.D. Howe Institute in Canada:
"We studied a wide range of measures of child well-being from
anxiety and hyperactivity to social
and motor skills. For almost every measure, we find that the increased use of childcare was associated with a decrease in their
well-being relative to other children. For example, reported fighting and aggressive behavior increased substantially. Our results
are consistent with evidence from
the National Institute of Child
Health and Development Early
Childcare Research Network
(2003), showing that the amount
of time through the first 4.5 years
of life that a child spends away
from his or her mother is a predictor of assertiveness, disobedience, and aggression."
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wishes of school administrators," said
Marjorie Esman, the executive director of
the ACLU of Louisiana. U.S. District
Judge Carl Barbier agreed with the ACLU
and granted its request for summary judgment on the case. "Distribution of Bibles
is a religious activity without a secular
purpose," Barbier opined, saying also that
the distribution was "ultimately coercive."
The school board argues that school officials "merely allowed an organization
onto a school campus for the purpose of
making literature available to students."
The ACLU has sued the Tangipahoa
Parish School Board seven times, including this suit and two that are still pending. The board will appeal Barbier's decision in this case to the y1i U.S. Circuit
Court of Appeals. (www.2theadvocate.com,
4-23-08)

Coach may not bow his head
A federal appeals court upheld a New
Jersey school district's policy prohibiting
staff members from participating in student prayers, even by bowing their heads
respectfully or "taking a knee." Football
coach Marcus Borden sued the district in
2005 over the policy. A lower court ruled
in Borden's favor, and the 3rd Circuit Court
of Appeals now reverses that ruling.
Borden routinely led his team in
prayer before the school district received complaints and asked him to
stop. Now he seeks only the right to
bow his head or kneel during prayers
initiated and led by students. In the decision he wrote for the court, Judge D.

Michael Fisher cited Borden's history
of leading prayer. "A reasonable observer would conclude that (Borden) is
continuing to endorse religion when he
bows his head during the pre-meal grace
and takes a lmee with his team in the
locker room while they pray," he wrote.
Although the court ruled that the
school district policy was constitutional,
each judge wrote a separate opinion on
exactly what schools should require
coaches in Borden's situation to do. Judge
Theodore McKee agreed with Judge
Fisher that Borden should not participate
in student-led prayer even by bowing his
head or kneeling. McKee, however, wrote
that even a coach with no history of leading prayer should not be allowed to bow
his head. The third judge, Maryann Trump
Barry, wrote that "surely (a coach in
Borden's position) would not be required
to keep his head erect or tum his back or
stand and walk away. Any such requirement would evidence a hostility to religion that no one would intend."
Borden's lawyer, Ronald J. Riccio,
pointed out that the appeal court's decision is very confusing, since it does not
apply to all coaches. "One of the things
that is clear from the Third Circuit opinion is that public school coaches who do
not have a history of praying with their
players can bow their head and take a
lmee. So it creates a bit of an ambiguity,"
he said. Borden and Riccio plan to appeal the decision to the Supreme Court.
(New York Times, 4-16-08)

