
ED 
National Tests for 
College Students? 

Texas businessman Charles Miller, 
Chairman of the federal Commission on 

the Future of Higher Educa
tion, has suggested stan

dardized testing for higher 
education. According to 

the Boston Globe, Miller 
thinks the exams would help measure 
whether college students are taught well. 

Last Fall, U.S. Secretary of Education 
Margaret Spellings announced the 
commission's formation and appointed 
Charles Miller as Chair. In her opening 
remarks at the group's first meeting in Oct. 
2005, Spellings said, "It's now time to 
launch a national dialogue on our shared 
vision for higher education." 

The commission is tasked with sub
mitting a final report by Aug. 1, 2006 that 
contains "specific findings and recom
mendations." (U.S. Dept. of Education, Press 

Release, 9-19-2005) 

MIT's president, Dr. Susan Hockfield, 
said "it's a terrible idea" to test all college 
students. "Higher education needs help, but 
what is really broken is K-12 education. 
We need more high school graduates who 
can understand and do math." (Boston Globe, 

3-19-2006) 

UN copyrights IBO 
program units 

As schools adopt intema- ~
tional education programs, · 
concern is growing over the absence of 
local and state public review and approval 
of curriculum. In a move that aggravates 
the issue, the United Nations has acquired 
input, approval, and copyright for Inter
national Baccalaureate program units. 

According to the IBO web site, the 
United Nations' Global Teaching and 
Leaming Project Division will initially 
"produce two teaching booklets about 
U.N. global issues: one each for primary 
and secondary years" published in En
glish in 2006. The booklets will eventu
ally be translated into six UN languages 
and "disseminated to the governments of 
all member states for use in schools." 

A total of 20 program units will be 
produced, covering subjects such as: A 
safe place (refugees), For all the world's 
children ( children's rights), The busy mar
ketplace (global trade), Water for life ( sus
tainable development), Indigenous people, 
and Stereotypes and discrimination. 

Given the criticisms lodged against 
required literature content used with the 
IB programs (See "Social Change and IB World 
Schools," Education Reporter, Dec. 2005), par
ents question the wisdom of allowing 
course materials into schools that bypass 
public review and approval. 

Course materials used in U.S. public 
schools have traditionally been scrutinized 
by a state and or local public review pro
cess. But with pre-packaged programs, the 
curriculum, related materials, and instruc
tional methods enter classrooms without 
citizen input or approval. 

Controversy over IBO's International Education 
The International Baccalaureate (IB), level dialogue with national governments U nesco ." The "association was given 

begun several decades .---------------~ and education de- three successive contracts by Unesco to 
ago as an experiment 
to provide education 
for children of diplo
mats and children in 
war-tom countries, has 
expanded dramati
cally, and acquired ar -
dent adherents as well 
as strong detractors. 

In February, the 
Board of the Upper St. Clair (USC) 
School District, near Pittsburgh, voted to 
end all three of its IB programs, covering 
grades 1 through 12. Since USC's 1998 
IB adoption, less than 1 % of students have 
received an IB diploma. 

Board members who voted for dis-
continuation, noting the district "could do 
better than the IB," explained the added 
costs of the IB: "The 'hard' cost ... is 
$85,355, which includes dues and fees the 
school district pays for its participation. 
Moreover, the 'soft' costs are many, in
cluding high school IB classes with few 
students per teacher, extra teacher train
ing, and transporting students to the 
streams school IE site. We have estimated 
the soft costs of the program at between 
$100,000 and $150,000, based on national 
averages and internal cost estimates. 
Thus, the overall cost is in the neighbor
hood of $200,000 annually." (Pittsburgh 

Post Gazette, 2-26-06) 

Protests occurred over the Board's 
decision. Parent supporters ofIB sued the 
school district in Federal Comi. The Penn
sylvania ACLU and two law finns pro
vided suppoti with a motion for prelimi
nary injunction and request for IB rein
statement. But U.S. District Judge Arthur 
J. Schwab ruled the case did not belong 
in Federal Court. Parents have taken the 
lawsuit to Common Pleas Court. 

Public contention with IB will likely 
grow as IB receives more federal money. 
Annmmced by President Bush in his Janu
ary 2005 State of the Union Address, more 
federal funds will be allocated to increase 
access toAP/IB math and science courses 
for low-income students through training 
70,000 more teachers. 

George Walker, IBO Director Emeri
tus, stated in a January 2006 IE World ar
ticle that since there have been accusations 
that IB excludes students who could ben
efit, IBO is looking at a diploma program 
"more oriented towards people who see 
their first step after school as employment 
training rather than academic continuation" 
and expanding their involvement with dis
tance teaching and e-leaming. 

In another IB World story, IBO 's new 
Director General Jeffrey Beard is noted 
as having "concerns that a lack of quanti
tative research data is hampering the 
organization's acceptance and recognition 
of the IB diploma with universities." 
Beard states: "We are working on the re
search but it's not there yet." (1-2006) 

The aiiicle cites ways IBO will meet 
its goals for planned growth and "higher 

partments." Beard study practical ways of harmonizing cur
has met with U.S. ricula and methods for the development 
Secretary ofEduca- of international understanding." 
tion Margaret ISA received a three-year grant in 
Spellings "regard- 1963 by the Twentieth Century Fund to 
ing making Di- develop "a c01mnon curriculum and ex
ploma Programme amination programme for the international 
courses more schools." In 1965, the International 
readily available to Schools Examination Syndicate was ere
state schools as part ated, along with "an international board 

of the US high school refonn programme." of examiners." The Syndicate later be

IB beginnings 

The first international school-Inter-
national School of Geneva-began in 
1925 with an agreement between the 
League of Nations and the State of 
Geneva. Other international schools fol-
lowed. Years later in 1951, the Interna
tional Schools Association (ISA) was 
founded at the UNESCO. 

According to a 197 4 Study by Gkrard 
Renaud, published by The Unesco Press 
and titled "Experimental period of the In
ternational Baccalaureate objective re
sults," the ISA "had consultative status at 

came the Geneva-based International Bac
calaureate Office. 

Ford Foundation awarded grants for 
1966-68. In Renaud's Study, two Ford 
consultants describe the project "as an op
portunity for experiment and research in 
curricula and examinations which could 
have an innovatory influence on national 
systems. The international schools could 
be used as a living laboratory for curricula 
or examining innovations ... " 

The project also received support from 
other groups, including draft resolutions of 
endorsement from Unesco national com
missions. (See the Dec. 2005 issue of Educa
tion Reporter for more info about IB.) 

Californians battle for privacy 
Known as the "Identity Information 

Protection Act of2005," California's Sen
ate Bill 768 surfaced out of concerns over 
privacy issues due to increasing use of 
radio frequency identification 
(RFID) technology and its an
ticipated expanded use by 
state and federal govern
ments. 

Radio frequency technol-
ogy uses miniature electronics in
cluding a tiny antenna to broadcast 
data stored in the RF device. Data are de
tectable using scanning devices ("read
ers") that emit radio signals. With a pur
chased or homemade RF "reader," stored 
data on "contactless ID cards" may be 
accessed without the cardholder's knowl
edge. 

Beyond application to products and 
wild animal tracking, the National Ani
mal Identification System (NAIS) plan 
forecasts use ofRFID with livestock and 
other domestic animals and birds. 

Experimentation with RFID applied 
to student ID/data cards is increasing 
around the country- and in some cases, 
adopted without public knowledge or ap
proval. (See "Concern Grows Over ID Data 

Systems and Tracking," Education Reporter, 

Feb. 2006). 

Application of the technology is also 
growing to include insertion of tiny rice
grain sized glass-encapsulated chips un
der the skin of people. 

What SB 768 says 
The summary analysis of the Sept. 2, 

2005 amended version of the Identity In
formation Protection Act prepared for the 
California legislature, says: "Requires cer
tain security measures be implemented into 

government-issued identification (ID) that 
incorporate radio frequency identification 
(RFID) technology, with certain specified 
exceptions, and prohibits the use of RFID 
in four classes of widely-issued govern
ment documents." 

The Sept. 2, 2005 amended 
version of SB 768 would man
date a "unique personal iden
tity number" that in the future 
could be used to link different 
kinds of personal data ( educa

tion, medical, financial, etc.). SB 768 
would also require: 

• card holder consent before accessing 
the holder's RFID chip-stored data. 
0 written disclosure of: where radio 
wave scanning devices are located, what 
data are being collected, and what can be 
done to regulate information broadcasting. 
e a moratorium on RFID in "govern
ment-issued documents until Jan. 1, 2009, 
unless extended": driver's licenses or 
identification ... ; ID cards for students 
in K-12 schools; health and medical ben
efit cards; public library cards." 
~ limits on third-party government con
tractor access to "security features and 
personal information" and requires those 
parties to protect data. 

• "mutual authentication and key estab-
lishment, and encryption." 

The bill allows for civil action for non
compliance. There are penalties for un
authorized remote access of data, includ
ing "imprisonment ... for up to one year, 
a fme of not more than $5,000, or both". 

Opponents of SB 768 want removal 
of sections deemed as unnecessary secu
rity issues and a hindrance to RFID in
dustry growth. 
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BRIEFS~ 

"The Freedom in Education Act" is 
receiving growing nationwide atten
tion through groups seeking Congres
sional action. The act states in part: 
" ... [N]o federal funds shall be used to 
develop, publish, advertise, promote, 
support, or distribute textbooks or 
curriculum; that competitive bidding 
shall be required for all education-re
lated federal grants to non-govern
mental organizations; all questions in 
federally funded education assess
ments shall be released to the public 
within three years of being adminis
tered; and no federal funds shall be 
used for cooperative education activi
ties between the Department of Edu
cation and UNESCO." ("End federally 
funded textbooks," Henry Lamb, 
WorldNetDaily.com, 1-14-2006) 

A children's version of the Univer
sal Declaration of Human Rights 
(UDHR), Article 29 paragraph 3, was 
reworded to say: "Nobody should use 
her or his freedom to go against 
what the United Nations is an 
about." 

Arizona's HCR 2036 proposes to 
amend the Constitution of Arizona by 
adding a new Article XXVIII: English 
as the official language. Included is a 
measure to ensure that schools - with 
the exception of foreign language in
structors - cannot block employment 
of teacher applicants who only speak 
English. If passed by state legislators, 
the measure will be presented to vot
ers in the next general election. 

Remove "JV[om" and "Dad" from 
textbooks? California Senate Bill 
1437 would "add 'gender' (actual or 
perceived) and 'sexual orientation' to 
the law that prohibits California pub
lic schools from having textbooks, 
teaching materials, instruction or 
'school-sponsored activities' that re
flect adversely upon people based on 
characteristics like race, creed and 
handicap." Capitol Resource Institute 
warns that passage of the bill "could 
potentially require gender-neutral 
bathrooms in our schools and all ref
erences to 'husband' and 'wife' or 
'mom and dad' removed from school 
textbooks as the nonn." (WorldNetDaily 

.com, 3-9-2006) 
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If $10,000 a student per year 
isn't enough .. 9 How much is? 

By Lars Larson 

Oregon taxpayers fund kindergarten 
through 12th grade education to the tune 

If you thought that the ENRON scan
dal involved some funky math, consider 
these numbers: 

of $10,000 per student per year. That's • Every child in kindergarten is counted 
what we spend on public education in gov- as a child and a half (source OSBA). 
ernment schools (let's not call them pub- • Every child who is defined as "living 
lie ... nearly every school is open to the in poverty" is counted as one and a quar
public. Only government schools are run ter students. 

by the government). • Every child who has been placed on 
People challenge me nearly every day an IEP (individualized educational pro-

on thatparticular issue. Most ofthem have ) • t d tw tud t 
. . gram 1s coun e as o s ens. a reason for not hkmg that number. Most 

of them have not been told the truth about If you could do a quick walk through 
the cost of public education in Oregon. of Oregon's nearly 200 school districts 
Most of them buy the line that's fed and you_ counted up the number of warm 
to them on a regular basis by TV, ~ bodies you saw on an average day, the 
newspapers and (yes gasp!) numberwouldcomeoutatabout 
some radio stations (but not O r7 ~480,000 on an average day 
N d . 750 KXL) V (source OSBA). But if ewsra 10 . 

I'm going to make the you look at_ the ADMW 
f th t th f th (average daily measure-case or e ru o e . 

$10T, b · ht h ment, weighted) that the 
J.""-num er ng ere. ..Mlllllll,...-c--e. . 

L t ' t t ·th 1·tt1 b d schools like to use at budget essarw1 a1 e u- . 
th ty time, you would count 650,000 ge ones . d 

stu ents. 
The government schools run two If d. .d h " 1 fu d" b d you ivi et e genera n u -

sets of books. There are good reasons for fO h 1 b h ADMW 
. . . . gets o regon sc oo s y t e you 

domg this from an accountmg standpomt. " ,, t tud t 
. . . can create an average cos per s en But it's often used to deceive the pubhc. 1 $5 000 
The school budget most people hear as oTwhats' h, · b t 11 th t 

. " ,, a s t e nun1 er you e e ax -
about is called the general fund . The B t -1, t h t 

. payers. u 1 s no ones . 
general fund is the money local govern- Th h t b ( OSBA) . . . e ones num er source 
ments have some choice m spendmg. A • $ l 0 000 tud t a is , per s en per ye r. 
school board can spend general fund We're told in Oregon that schools are 
money on salar!es, health care, books, and bulging with 25 to 30 students per class
computers or Just about anythmg they room. That means the average classroom 

want. . has at least $250,000 worth of education 
The budget that I consider the real resources available (25 students times 

bud~et is kno'::n in govern~ent circles as $ lO,000 per student). The average class
the all funds budget. It mcludes all of room teacher makes just under $50,000 
the "general fm:d" money p_lus other per year. Benefits add another 3 8% 
money th~t's dedicate~ to spec1f1c use~. (source OSBA). That means a maximum 

Hereswherethedishonestycomesm. of$69,000 is being spent on the person 
The "all funds" budget is always bigger who does the teaching. Special education 
than the general fund. For example, the costs would take another $32,500 per 
Portland public schools have a general fund classroom. 
of about $330 million. But the all funds English as a second language is an-
budget is $560 million give or take. other funding problem for Oregon. For 

If you ask how much money it costs every child who speaks Vietnamese, Span
to educate a child in a government school, ish or Russian, the state allocates 50% 
Portland public schools will give you a more money in the state funding formula 
number that's somewhere in the range of (roughly $7,500 from the state treasury 
$5,000 to $7,000 or so. instead of the $5,000 it provides for main-

It's simply not true. stream children). 
Divide the "all funds" budget by the It's not necessary. 

student population of the Portland schools, Half a dozen years ago, California 
for example; you come up with an aver- voters ... fed up with their politicians' 
age (and frankly stunning) figure of lack of action on the problem, voted to 
$11,558 per student per year. demand that children be placed in full im-

N ow, that's Portland ... but what mersion English classes for the one year 
about the rest of the state? The Oregon it takes most of them to transition from a 
School Boards Association (which repre- foreign language to English. It worked. Ten 
sen ts the boards that run every school dis- percent of Oregon's school kids are in ESL 
trict in Oregon), less than two years ago, classes-almost 50,000 students who cost 
commissioned a study of school finance. 50% more than necessary for years. It's an 
Here's what the OSBA study found: extra burden of $125 million a year that 

Total expenditures per average daily we could be freed from in just one year if 
attendee is $10,037 in 2002. "In 2002, to- we followed California's lead. 
tal expenditures per ADA slightly ex- We fund our schools well. The money 
ceeded $10,000." is not necessarily managed well. There are 

So how do school administrators tell easy steps we could take begim1ing tomor
taxpayers that the costs are 50% to 100% row to fix Oregon's education problems, 
lower than that? It involves a little math- but throwing more money at them is not 
ematical magic. the answer. 

School administrators don't like to Lars Larson is a Portland radio talk show host. 

talk about the number of students who ac- Website: http://www.larslarson.com/ (This edi
tually sit in classrooms on a daily basis. torial originally appeared in the Argus Observe1; 

They like to "weight" the numbers. Ontario, Oregon, 2-23-2006.) 

Book of the Month 

Out of Harm's Way: 
one man's relentless 
crusade to topple 
media giants and 
save your kids from 
video game madness. 
Jack Thompson, 
Tyndale House Pub
lishers, 2005, 234 pp., $19.99. 

Since 1988, Jack Thompson, an at
torney and concerned parent, has been 
fighting violence and obscenity in the 
entertainment industry. Out of Harms 
Way chronicles this fight and exposes 
some of the hazards of music, movies, 
video games, and other media. Re
cently, he has focused more on violent 
video games, which are causing major 
problems in our schools. 

Some of the minor problems 
video games cause are ADD, trouble 
learning how to read (as children are 
constantly barraged by lifelike graph
ics), and even weight gain (as chil
dren get less exercise). Even non-vio
lent, kid-friendly games can cause 
these problems. 

Some results of these games are 
deadly. The day after Thompson and 
fellow lawyers filed a suit against the 
game "Doom," he said on the Today 
show that he feared the game would 
prompt school shootings. Seven days 
later, the Columbine shooting hap
pened. These boys had trained them
selves to kill using the game "Doom." 
The FBI investigated Columbine and 
other school shootings and found that 
they all had a common thread - the 
consumption of violent entertainment, 
especially video games, by teenage 
boys. 

Many of these games have a "ma
ture" (adults only) rating, but are mar
keted in magazines read by teenage 
boys. Thompson thinks that adults 
should be allowed to choose if they 
want to play these games, but he wants 
to stop the marketing and sale of these 
games to teenagers. 

While adults process these games 
in the frontal lobe of the brain, which 
is connected to rational thought, teen
agers activate the midbrain, which is re
lated to emotions. They go through a 
sort of traumatic stress syndrome, are 
desensitized to killing others, and are 
twice as likely to cause violent incidents 
at school. 

Thompson was asked to give an 
address to his son John's school at the 
monthly school-wide convocation 
about violent video games. When he 
picked up John later in the day, he said 
that his dad's speech really resonated 
with the kids. Two boys came up to 
John and told him, "We thought your 
dad was going to be a jerk, but he con
vinced us. We're not playing those 
games anymore." Thompson hopes 
that by getting the word out to kids and 
parents, he can make schools a safer 
place for everyone. 



FO u 
[Note: in several places the spelling used 
is based on Canadian/European formats] 

By Carl Teich.rib 

"Fifty years is ample time in which to 
change a world and its people almost 
beyond recognition.AU that is required 
for the task are a sound knowledge of 
social engineering, a dear sight of the 
intended goal - and power:' 

- Alihur C. Clarke, Childhoods End 1 

"A world society cannot be haphazard. 
Since there are no precedents, it can
not be traditional at this stage in its de
velopment It can only be deliberative 
and experimental, planned and built up 
with particular objectives and with the 
aid of an available knowledge concern
ing the principles of social organization. 
Social engineering is a new science." 

- Scott Nearing, United World 2 

Without question, one of the greatest 
tools for social engineering is in the realm 
of public education. This is not a blanket 
statement downplaying the role of educa
tion per se, but a judgment call recogniz
ing the tremendous influence that the edu
cational system can play in creating "so
cial change." 

Consider this statement from Naresh 
Singh, a program director at the Interna
tional Institute for Sustainable Develop
ment: 

"Education has been advanced as sig
nificant in bringing about changes in 
attitudes, behaviour, beliefs and val
ues ... In order to redirect behaviour 
and values towards institutional 
change for sustainable development 
there is a need to investigate strate
gic options in relation to educational 
philosophies, scope for propagation 
and adoption, and groups most likely 
to be susceptible to change." 3 

All of this points to a radical shift now 
taking place - a shift which emphasizes 
"global thinking" and "planetary norms." 
According to the IISD literature: 

"the task of education for the imme
diate future is to assist in activating 
an ethic of planetary sensitivity ... We 
must pass from a human-centred to 
an eaiih-centred sense of reality and 
value." 4 

This "global-shift role" for general 
education is a foundational platfonn for 
UNESCO, the United Nations Educa
tional, Scientific and Cultural 
Organisation. The first Director General 
of UNESCO, Julian Huxley, clearly laid 
out UNESCO's educational scope: 

"In general, Unesco must constantly 
be testing its policies against the 
touchstone of evolutionary progress. 
A central conflict of our times is that 
between nationalism and internation
alism, between the concept of many 
national sovereignties and one world 
sovereignty ... 

The moral for Unesco is clear. The 
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• • Social Engineering for Global Change 
task laid upon it of promoting peace 
and security can never be wholly 
realised through the means assigned 
to it - education, science and cul
ture. It must envisage some fonn of 
world political unity, whether through 
a single world government or other
wise . . . However, world political 
unity is, unfortunately, a remote ideal, 
and in any case does not fall within 
the field of Unesco's competence. 
This does not mean that Unesco can
not do a great deal towards promot
ing peace and security. Specifically, 
in its educational programme it can 
stress the ultimate need for world po
litical unity and familiarise all peoples 
with the implications of the transfer 
of full sovereignty from separate na
tions to a world organization." 5 

Back in 1968, UNESCO, along with 
The Twentieth Century 
Fund (now called The 
Century Foundation) and 
the Ford Foundation, 
helped start a new educa
tional body located in 
Geneva, Switzerland; the 
International Baccalaure
ate Organization. 6 

Originally, the IBO 
was established to provide 
a common educational basis 
for international students that 
would be acceptable to univer
sities around the world. With 
this in mind, IBO cuniculum has, 
for over 35 years, emphasized that 
its students broaden their under
standing of various cultures, lan
guages, and points of view. 

Understanding other's points of 
view, cultures and languages is, in itself, 
a noble task - it's something that I work 
at pursuing and instilling within my own 
children and in myself. But underlining 
IBO's philosophy is something deeper; ac
cording to George Walker, the Director 
General at IBO, "International education 
offers people a state of mind: interna
tional-mindedness. You've got to change 
people's thinking." 7 Hence, "students 
develop an awareness of moral and ethi
cal issues and a sense of social responsi
bility ... fostered by examining local and 
global issues." 8 

This is not simply ambiguous lan
guage. In advancing the international
mindedness of IBO, the organization has 
endorsed the Earth Charter - an earth
centered declaration which venerates glo
bal political-ethical-moral and spiritual 
unification. Some, such as Mikhail 
Gorbachev, have gone so far as to com
pare the Earth Charter with "those 10 or 
15 Commandments which we all know 
about ... those famous testaments ... "9 

Providing the Earth Charter initiative 
with advanced support, the International 
Baccalaureate Organization has agreed to 
become an Earth Charter partnership en
tity, along with such groups as the Asso
ciation of World Citizens, Friends of the 
Earth, Global People's Assembly, Rain 
Forest Action Network, the US branch of 

the United Nations Association, and the 
World Parliament ofReligions. 10 Further
more, IBO Deputy Director General, Ian 
Hill, sits on the Earth Charter Initiative 
Education Advise Committee. 

Propagating this new global "testa
ment," IBO is currently looking at ways 
to incorporate the Earth Charter into the 
following curriculum areas; Theory of 
Knowledge, Environmental Systems, En
vironmental Science, Technology and 
Social Change, Peace and Conflict Stud
ies, Experimental Science, Philosophy, 
Geography, History, Math, and theArts. 11 

None of this would be very remarkable if 
the IBO were a small entity stuffed some
where in a forgotten comer of the world 
- but it's not. Presently [in Sept. 2004 
when this article was written.-Ed.], al
most 1,300 schools around the globe are 
authorized to offer IBO programs. And in 

the United States and Canada, close 
to 650 schools are tied in to the 

IBO, with 473 in the US. Add
ing to this, the IBO is linked 

into a number of United 
Nations' functions be
yond the UN inspired 
Earth Charter and 
UNESCO - where it 
holds a special consulta
tive status. Examples of 
this UN partnering in

cludes: preparatory work 

,.,_ 

for the UN's World Sum
mit on Sustainable Develop

ment, activities within a num
ber of UN International 

Schools, and involvement with a 
variety of United Nations Model 

programs. 12 Simply put, it's an orga-
nization with considerable "social 

change" inroads at the international level. 
Funding for the body also reflects this glo
bal-local-global approach. During the 
month of October, 2003, in a monetary 
show of supp01i, the US Department of 
Education awarded the IBO a grant of 
$1.17 million. According to the IBO press 
release, these US taxpayer funds were to 
be specifically channeled into setting up 
IBO programs "in six middle and high 
school partnerships in disadvantaged ar
eas in Massachusetts, New York and Ari-
zona." 13 

Additional funding for the IBO has 
come from 14 other major national gov
ernments, including the United Kingdom, 
Japan, and Canada. Monies have also been 
funneled in through contributions from the 
Goldman Sachs Foundation, the Andrew 
W Mellon Foundation, the US Agency for 
International Development, the Armand 
Hammer Foundation and the Armand 
Hammer United World College, the 
United Nations International School, the 
New York Times Foundation, Gulf 
Canada, the IBM World Trade Organiza
tion, and many others. 14 Obviously, incor
porating a global mind-change educa
tional agenda carries a hefty price tag -
and it's no surprise that heavy financial 
hitters are involved in the play. 

Progressing the idea of an interna
tional educational platform, Professor 

Azim Nanji, Director of the Institute of 
Ismaili Studies, delivered a speech to the 
International Baccalaureate Organization 
on May 5th, 2003, stating that we need to 
see things in broader tenns than just na
tion-states and western liberal democracy. 
Additionally, he stated that when people's 
religious beliefs become a vehicle for 
political and social agendas, it's an abuse 
of religion. 15 

Somehow I think the irony of this 
proposition went unnoticed. By endors
ing and incorporating the Earth Charter, 
the IBO is blatantly pushing a pseudo-re
ligious/spiritual agenda - an interna
tional social-change concept that is 
grossly intertwined with global gover
nance aspirations, United Nations em
powennent, and earth-centered religious 
philosophies. UNESCO itself, as part of 
IBO's foundational base, endorses a 
quasi-religious version of international 
education through the work of a former 
high-ranking UN official, Robert Muller. 
In 1989, Robert Muller received the 
UNESCO Peace Education Prize for his 
work in developing a World Core Curricu
lum. Frederico Mayor, the Director-Gen
eral of UNESCO at the time, praised 
Muller as an "innovator in education" and 
gave accolades for Muller's book New 
Genesis: Shaping a Global Spirituality, 
saying that it "offers the world a blueprint 
for a new, spiritual vision of human des
tiny."16 

Yes it does! According to New Genesis: 

". . . humankind is seeking no less 
than its reunion with the 'divine,' its 
transcendence into ever higher forms 
oflife. Hindus call our earth Brahma, 
or God, for they rightly see no differ
ence between our earth and the di
vine. This ancient simple truth is 
slowly dawning again upon human
ity. Its full flowering will be the real, 
great new story of humanity, as we 
are about to enter our cosmic age and 
to become what we were always 
meant to be: the planet ofGod." 17 

Predictably, Muller's World Core 
Curriculum follows this New Genesis/ 
New Age vein. In fact, Muller's World 
Core Cuniculum is really more of a phi
losophy of education than an actual cur
riculum - a philosophy firmly grounded 
in New Age concepts of man's deifica
tion and "Earth spirituality." 

Bridging all of this, Muller explains, 
"Yes, global education must transcend 
material, scientific and intellectual 
achievements and reach deliberately into 
the moral and spiritual spheres." 18 

Why? According to Muller: 

"We must manage our globe so as to 
pennit the endless stream of humans 
admitted to the miracle oflife to ful
fill their lives physically, mentally, 
morally and spiritually as has never 
been possible before in our entire 
evolution. Global education must pre
pare our children for the coming of 
an independent ... happy planetary 
age."19 

(See Social Engineering, page 4) 
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Lucile Green, a long-time world gov
ernment activist and friend ofRobert Muller, 
describes this new "planetary age" in her 
memoir, Journey To A Governed World: 

"A wholistic, one-world view is 
emerging from space travel and other 
miracles of modem technology and 
from communication. A new con
sciousness is also emerging from a 
growing awareness in the West of the 
wisdom of the Eastern world-view 
Buddhism, Hinduism, Taoism and 
Shinto, while they differ in many re-

spects, portray the world as a multi
dimensional, organically interrelated 
eco-system of which man is one of 
many inter-dependent parts. Perhaps 
we can learn through them to see the 
world whole, as it really is, and to
gether - West and East - begin to 
build the foundations of a new world 
order. 

The most urgent item on the planetary 
agenda is to set the limits of freedom 
and order in supra-national, global 
affairs. A constitution for the world 

US. Public Elementary and Secondary School Data 
As shown by the most recently accessible data, published in Nov. 2005 by the U.S. 
Dept. of Education, the median revenue per student in a public school district, listed 
by state, is substantial. It is particularly generous for those students in each state's 
95th percentile for school district revenue. The total teachers hired within the states 
provide reasonable pupil/teacher ratios, even in areas with higher averages. 

School district revenues per student (2002-03*) State characteristics (2003-2004**) 

Stale Median 

Alabama $6,942 
Alaska 16,333 
Arizona 7 647 
Arkansas 6,826 
California 8,669 
Colorado 8,890 
Connecticut 11,729 
Delaware 10,302 
District of Columbia 16,499 
Florida 7,515 
Georgia 8,429 
Hawaii 11,309 
Idaho 7,527 
Illinois 8,150 
Indiana 7,439 
Iowa 8,764 
Kansas 9,102 
Kentucky 7,224 
Louisiana 7,499 
Maine 11,261 
Maryland 9,436 
Massachusetts 11,253 
Michigan 8,708 
Minnesota 9,350 
Mississippi 6,659 
Missouri 7,551 
Montana 8,869 
Nebraska 9,151 
Nevada 8,592 
New Hampshire 11,234 
New Jersey 13,458 
New Mexico 10,602 
New York 13,428 
North Carolina 7,422 
North Dakota 8,919 
Ohio 8,135 
Oklahoma 6,965 
Oregon 7,968 
Pennsylvania 9,688 
Rhode Island 10,900 
South Carolina 8,399 
South Dakota 7,944 
Tennessee 6,298 
Texas 8,581 
utah 6,845 
Vermont 15,470 
Virginia 8,315 
Washington 8,657 
West Virginia 8,627 
Wisconsin 10,104 
Wyoming 12,463 
United States 8,891 

95th Student/ 
percentile teacher ratio 

$8,589 12.6 
34,753 17.2 

17 272 21.3 
9,416 14.7 

15,261 21.1 
15,521 16.9 
17,203 13.6 
13,742 15.2 

i" 13.8 
10,268 17.9 
11,499 15.7 

i" 16.5 
14,641 17.9 
13,686 16.5 
10,287 16.9 
13,251 13.8 
12,388 14.4 
8,888 16.1 
9,987 14.4 

23,824 11.5 
11,066 15.8 
18,613 13.6 
11,996 18.1 
12,993 16.3 

8,813 15.1 
11,255 13.9 
19,985 14.4 
19,000 13.6 
20,122 19.0 

23,636 13.7 
22,705 12.7 
23,687 15.0 
21,971 13.3 
10,221 15.1 
17,882 12.7 
13,357 15.2 
11,231 16.0 
18,313 20.6 
13,185 15.2 
16,442 13.4 
Hl,685 15.3 
14,318 13.6 
7,816 15.7 

16,636 15.0 
12,129 22.4 
26,040 11.3 
11,748 13.2 
19,000 19.3 
10,061 14.0 
12,872 15.1 
22,442 13.3 
17,078 15.9 

Total no. 
of teachers 

58,070 
7,808 

47,507 
30,876 

304,311 
44,904 
42,370 

7,749 
5,676 

144,955 
97,150 
11,129 
14,049 

127,669 
59,924 
34,791 
32,589 
41,201 
50,495 
17,621 
55,140 
72,062 
97,014 
51,611 
32,591 
65,169 
10,301 
20,921 
20,234 
15,112 

109,077 
21,569 

216,116 
89,988 

8,037 
i 21,735 
39,253 
26,732 

119,889 
11,918 
45,830 

9,245 
59,584 

289,481 
22,147 

8,749 
90,573 
52,824 
20,020 
58,216 

6,567 

Not applicable. The District of Columbia and Hawaii consist of one school district each. 

Total no. Total no. 
of students of schools 

731,220 1,526 
133,933 521 
951,778 2,031 
454,523 1,150 

6,413,862 9,237 
757,693 1,672 
577,203 1,250 
117,668 205 
78,057 207 

2,587,628 3,529 
1,522,611 2,458 

183,609 284 
252,120 691 

2,100,961 4,416 
1,011,130 1,986 

481,226 1,495 
470,490 1,413 
663,885 1,438 
727,709 1,551 
202,084 694 
869,113 1,408 
980,459 1,867 

1,757,604 4,008 
842,854 2,552 
493,540 1,051 
905,941 2,372 
148,356 860 
285,542 1,248 
385,401 558 
207,417 474 

1,380,753 2,467 
323,066 824 

2,864,775 4,531 
1,360,209 2,268 

102,233 556 
1,845,428 3,988 

626,160 1,786 
551,273 1,239 

1,821,146 3,267 
159,375 341 
699,198 1,162 
125,537 741 
936,681 1,677 

4,331,751 8,110 
495,981 887 

99,103 393 
1,192,092 2,074 
1,021,349 2,251 

281,215 799 
880,031 2250 

87,462 380 

Data reported by states to the U.S. Dept. of Education, National Center for Education Statistics, Common Core of Data (CCD), 
"School District Finance Survey" (F-33), FY 2003, version 1a. Published in Revenues and Expenditures by Public School 
Districts: School Year 2002-03, E.D. TAB, Nov. 2005, U.S. Dept. of Education, Institute of Education Sciences, NCES 2006-
312 <http://nces.ed.gov/pubs2006/2006312.pdf> 
NCES noted that "National figures do not include independent charter school districts. National and state figures include 
charter schools that are affiliated with regular school districts. Only regular school districts matching the Common Core of Data 
(CCD), 'Agency Universe,' with student membership greater than zero, and current expenditures per student between $2,500 
and $35,000 were used in creating the national and state figures; 99.44 percent of the school districts met this criterion. Charter 
school districts with revenues greater than zero and expenditures greater than zero were included in the charter school analy
sis; 100 percent of charter school districts met this criterion." 

'" Data from the State Education Data Profiles, U.S. Dept. of Education, National Center for Education Statistics, Common Core 
of Data (CCD). 2003-2004 (v0c-preliminary). <http://nces.ed.gov/programs/stateprofiles/ > 

1s needed which combines the 
achievements of both hemispheres: 
that is, constitutional limitations and 
a bill of rights from the West and a 
spacious world-view from the East."20 

Another contemporary of Muller, 
William D. Hitt, wrote in his book The 
Global Citizen, "As global citizens, we 
will need a new type ofthinking." 21 

This is the crux of global social 
change: a "new type of thinking" that 
bridges international education, global 
ethics, world political unity, and the emer
gence of a "planetary spirituality." It is 
the desire to shape and mold man accord
ing to man's image. It is the desire to re
cast history and human endeavor to con
fonn with a centralized-utopian version 
of a "world society" - a society shaped 
by propaganda, planetary-conectness, and 
a faulty and exalted image of man and na
ture. And finally, when contemplating the 
move towards this world society and the 
propaganda role of "international educa
tion," consider the words of Scott Near
ing, an avid socialist and proponent of 
world government: 

"The conversion of a continent of 
localists into a continent of national
ists in a few generations must rank 
as one of the outstanding achieve
ments of modern times. Indoctrina
tion works. Human loyalties can be 
and are speedily shifted by experience 
coupled with propaganda. 

Worldizing processes are building up 
a great number and variety of world 
experiences. Millions of human be
ings, responding to these experiences, 
are already world conscious, world 
minded and prepared to function as 
citizens in a world society. Such hu
man beings have passed through and 
graduated from the school of nation
alism. They are wordlists. They wait 
with impatience for the emergence of 
a world commonwealth." 22 

As the line between education, "po
litical correctness," and propaganda be
comes increasingly bluffed, it is essential 
that we navigate this global maze with 
sobriety, clear thinking, and an under
standing of the forces that are shaping our 
21st century. 
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