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l\1N, FL Pass Pro-Parent 
Laws on Mental Health 

Minnesota this year became the first 
state in the country to prohibit schools 
from coeTcing parents to either medi
cate their children with psychotropic 

drugs or submit them to mental health 
screening. In addition, universal "devel
opmental" screening for toddlers was 

defeated in the 2005 legislative session. 

Senate Democrats tried unsuccessfully 
to require screening at least once by age 
3, according to the nonprofit organiza

tion EdWatch. 
In 2001 Minnesota became the sec

ond state in the nation to pass a prohibi
tion against school coercion of parents 

to drug their children with stimulants 
such as Ritalin or Adderall. Subsequent 
incidents of coercion involving other 
types of drugs, such as antidepressants, 

convinced sponsors of the need to ex
pm1d the 2001 legislation beyond the class 
of stimulant drugs. This year's educa

tion bill covers all psychiatric medica
tions, not just stimulants. 

Florida this year enacted a bill con

taining similar protections against forced 
medication or screening. The new law 
states: "A public school may not deny 
any student access to programs or ser

vices because the parent of the student 
has refused to place the student on psy

chotropic medication .... A parent may 
refuse psychological screening of the stu
dent." 

Utah Gov. Jon Huntsman Jr. in 

March vetoed a pro-parent bill that would 

have blocked school officials from rec

ommending psychotropic drugs and pro
hibited the removal of a minor from pa

rental custody based on the parent's re

fusal to administer psychotropic drugs. 
Gov. Janet Napolitano of Arizona vetoed 

a pro-parent bill on mental health screen

ing. The Texas legislature, which passed 

a pro-parent bill on psychotropic drugs 

in 2003, declined to pass a universal 
mental health screening bill in May. (See 

Education Reporter, June and July 2005 and 

Dec. 2003.) 

Legislation calling for mental health 

screening in schools is being considered 
in many states in the wake of recom

mendations by President Bush's New 

Freedom Commission on Mental Health. 

(See Education Reporter, Feb. 2005.) 

IL plan covers 0-5 years 

At press time, Illinois Gov. Rod 
Blagojevich was reviewing his 

administration's final plan to "increase 
early intervention and mental health treat
ment services and supports for children: 

Ages 0-5 years. A plan to link the state 

(See Mental Health, page 4) 

TI 
Universal Preschool Gains Momentum 
Benefits Debated; High Expulsion Rate; Head Start Deficiencies 

Universal tax-supported 
preschool and full-day kin
dergarten moved ahead in 
more states this summer as 
part of a nationwide trend to 
expand early-childhood pub
lic education. While support 
for such programs by gov
ernors appears strong, they are expen
sive and there is little consensus among 
researchers on the programs' long-term 
benefits to children. 

Vermont in June became the fifth 
state to enact universal preschool, acting 
without floor debate in the legislature or 
voter approval through initiative. Quietly 
added to an appropriations bill by a con
ference committee, the new law expands 
access to a statewide education fund that 
had previously been limited to programs 
for children from low-income families or 
with limited English proficiency. By en
abling districts to add two more grades 
below kindergarten, the law is expected 
to cost taxpayers an additional $40 to 70 
million per year. 

The Vermont law encourages "col
laboration" between public school systems 
and licensed private daycare centers, but 
does not mandate it. Critics note that the 
law could drive hundreds of independent 
preschool providers out of business by 
attracting most of their clients into "free" 
public programs. 

"Few legislators clearly understood 

that this was happening. It was accom
plished completely below the radar of pub
lic and legislative debate, with almost zero 
attention from the news media," wrote 
John McClaughry, former vice chair of the 
Vermont senate education committee and 
president of the Ethan Allen Institute. (Barre 

Times Argus/Rutland Herald, 7-3-05) 

Urged on by Gov. Bill Richardson, 
New Mexico in March passed a preschool 
bill establishing a $5 million pilot program. 
The governor's avowed goal is to pro
vide preschool "for every child." 

Gov. Richardson "has ruined educa
tion in the last two years," 
Maude Rathgeber, a former 
teacher who serves as presi
dent of New Mexico Eagle 
Forum, told the Education 
Reporter. In addition to back
ing public preschool, the gov
ernor successfully pushed to 
abolish the elected state 

federal and state programs target poor 
children. 

The Census Bureau estimates that in 
2003 nearly 60% of all eligible children 
were enrolled in public or private pre
school, more than twice the percentage 
in 1980. There are still more children in 
private than in public preschools. (See 

Education Reporter, Mar. 2005.) 

Nationwide proposal 
A proposal for nationwide universal 

preschool and full-day kindergarten was 
aunounced in late August by Arizona Gov. 

Janet Napolitano, as co-chair 
of an education policy task 
force with ties to the Demo
cratic Party. The plan also rec
ommends a longer school 
year, a uniform national sug
gested curriculum for core 
courses, and use of schools 
for social services to parents. 

school board and recently G B .11 R. h d The estimated cost is a whop-
11 d .. 1. . . f h ov. z zc ar son 

ca e 1or e 1mmat10n o t e ping $325 billion in federal 
state higher education commission. 

40 states fund some preschool 
New York, Florida, Georgia and Okla

homa formally guarantee pre-kindergar
ten for all children, although funding and 
available space fall short of making that 
guarantee a reality. Forty states and the 
District of Columbia sponsor preschool 
programs, up from ten in 1980. Most 

money over the next 10 years, which the 
task force suggested could be generated 
by avoiding tax cuts proposed by Repub
lican leaders. Gov. Napolitano has already 
established state-funded all-day kindergar-
ten in Arizona. 

CA mulls expensive plan 

As Global Studies Spread, Critics 
Complain of 'Political Brainwashing' 

California voters will consider a uni
versal preschool ballot initiative in June 2006. 
The measure, backed by actor/director Rob 
Reiner, would cost $2.3 billion a year and 
would require pre-K teachers to have a 
bachelor's degree. The Reiner initiative even 
requires paying pre-K teachers on a par with 
high school science and math teachers. 
Funding would come from taxes on the su
penich. (Los Angeles Times, 5-5-05) 

Global education may soon be com
ing to a school near you as a growing 
number of schools try to add a global 
perspective to their curriculum. 
At least 18 states have initi
ated policies encouraging or 
mandating more attention to 
instruction in world history 
and culture, foreign lan
guages, and the interactions 
between the United States and 
other countries. 

The four-year-old Interna
tional Studies Schools Association 
has a mission to expand the number of 
teachers and schools that incorporate in
ternational content into the curriculum. The 
association is a network of schools housed 
at the University of Denver's Center for 
Teaching International Relations. (Educa

tion Week, 3-2-05) 

While teaching about other countries 
sounds noncontroversial and, indeed, tra
ditional, some global studies content 
amounts to little more than indoctrination 
of young children in global-government 
propaganda. 

Thanks to an irate Carrollton, TX 
resident, the Education Reporter obtained 
a copy of the 6th-, 7th - and 8th-grade as

signment plans being implemented 
by the school district in the Dal

las suburb. 

'How to run the world' 
Some five weeks of 6th-grade 

class time are allotted to a simu
lation called "How to Run the 
World." Students are instructed 
as follows: 

"You are the governing 
council of a new world order. No longer 
are there separate countries. The entire 
globe is under your guidance and leader
ship. There is chaos everywhere, because 
it as [ sic J been a long and arduous pro
cess to organize the earth and it's [sic] 
people into a workable situation. You 
currently have pockets of wealth, but most 
of your people are extremely poor and 
hungry. There is in-fighting among 
people of different religions and various 
races. The new world economy is at an 

(See Global Studies, page 2) 

Researchers at the University of Cali
fornia-Berkeley and Stanford University is
sued a study in May warning that the push 
to require a four-year degree is not sup
ported by solid research. Such a standard 
is "very expensive and yields no consis
tent improvement for young children when 
compared to those kids whose teachers 
have two-year degrees and traiuing in child 
development." The researchers, led by 
Berkeley education professor Bruce Fuller, 
also argue that there is no proof that chil
dren learn more in school-based programs 
than they do in other settings. 

Supporters of the California proposal 
point to a study released by the Rand Corp. 
in March touting the benefits of universal 
preschool for 4-year-olds in reducing spe
cial-education needs, juvenile arrests, and 
holding children back a grade. 

But as a letter to the editor of the Los 
Angeles Times noted, "The Rand study 
based its claims of cost savings on "high-

( See Universal Preschool, page 4) 
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Disenchantment with DARE grows. 
Chattanooga, TN in July became the 
latest large community to halt the 
DARE anti-drug program in schools. 
Police pointed to data showing the 
program was not effective. Schools 
in Cincinnati and Seattle began drop
ping the Drug Abuse Resistance Edu
cation program in 2001. A 1999 study 
at the University of Kentucky dis
closed that students who took the 
course in 5th grade did not differ in 
their attitude toward drugs about l 0 
years later. About 80% of the nation's 
school districts still teach the course, 
which receives some federal funding. 
(The Tennessean, 7-28-05) 

19% of the U.S. school population 
did not speak English at home in 
2001 - as compared with 9% in 
1979, according to the National Cen
ter for Education Statistics. In West
ern states the figure is 31 %. Rising 
immigration and the "baby boom 
echo" have boosted U.S. school en
rollment to 49 million. 

Parents of pupil who choked to 
death in classroom game settle for 
$2 million. An Illinois school district 
agreed in June to settle a wrongful
death lawsuit filed by the parents of a 
6th-grader who choked on four marsh
mallows in a Glenview, IL elementary 
school in 1999. The student-initiated 
game involved stuffing marshmallows 
into the mouth one at a time until the 
participants were unable to say 
"chubby bunny" aloud. (Education 
Week, 6-15-05) 

Alternate teacher certification 
picks up steam. Nearly a third of 
newly certified teachers who taught 
for the first time this year did not 
graduate from education colleges, 
according to a report issued by the 
National Center for Education Infor
mation in June. Alternate preparation 
and licensing of teachers has been 
implemented by 4 7 states and the Dis
trict of Columbia. About 35,000 new 
teachers this year are former profes
sionals or military personnel, mostly 
older than 30, who made a career 
change. 
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Model Resolution Promotes Western Civ 
The following sample school board 

resolution affirms the value of teaching 
students about Western civilization and its 
historic accomplishments. With only 
slight wording changes, it would also be 
suitable for adoption by a state legisla
ture. Consider sending it to your 
local school board official or 
state legislator for consideration. 

Whereas the study and un
derstanding of and appreciation 
for the importance of United 
States history, civics, democratic 
institutions, United States citizenship, and 
Western ideals are critical components of a 
vibrant United States culture, polity and so
ciety; 

Whereas the contributions of West
ern civilization to the world include demo
cratic institutions and the rule of law, the 
concept of universal human rights, the 
development of science and technology, 
and religious tolerance; 

Whereas if young people are not 
taught to understand and appreciate the 
values and culture Americans share, the 

United States will continue to become in
creasingly vulnerable to social division, 
mutual distrust and animosity; and 

Whereas an appreciation for the accom
plishments of Western civilization, includ
ing democratic institutions and the rule of 

law, individual liberty, the con
cept of universal human rights, 
the development of science and 
technology, and religious toler
ance can provide this common 
set of values and purpose; 

Now, therefore, be it re
solved, that this school board does hereby 
recognize that teaching young people to 
have an appreciation of Western civiliza
tion is central to the development and 
maintenance of a vibrant, united and en
during American culture; and 

Further resolved, that this school 
board will ensure that appropriate cur
ricula and textbooks are utilized to instill 
the concepts, ideals, values and accom
plishments of Western Civilization effec
tively in all students who graduate from 
our high schools. 

Global Studies (Continuedfrompage 1) 

all time low, because there hasn't been 
any leadership in this area in a very long 
time. What will you do to organize your 
world into a productive, economically 
feasible world where everyone gets to eat 
healthy food and drink clean water and 
earn livings to support their families?" 

The students are asked to form 
groups to do the following: 
► "List 15 problems that you currently 
see in the world. 

► Categorize these problems into 3 or 4 
groups, and label these groups (for ex
ample Department of Health and Human 
Services) 

► Elect a leader of your group, and as
sign other group members to become your 
cabinet members over each of the catego
ries in which the problems you listed exist. 

► Determine what you would require to 
attack these problems in your world. 
Money? Crops? Manpower? And deter
mine what you would do to get what you 
require. 

► Create 10 laws that you would need 
to enforce right away. And create a plan 
of how you would intend to enforce these 
laws. 

► What kind of leadership would you 
require in order to be successful in this 
endeavor? What kind of qualities would 
your leadership need? 

► How would you solve problems that 
seem to have multiple solutions? How 
would you solve problems that seem to 
have NO solution? 

► Discuss these questions with your 
group and devise a 'How to Run the World' 
booklet outlining what your world would 

look like if you and your group were run
ning it." 

In addition, students are asked to read 
a biography of a "world leader" and do all 
of the following projects outside of class 
time: 
► "Create a Power Point about your 
chosen world leader 

► Create a paper doll of your world 
leader 

► Create a world leader wallet 

► Participate in a wax museum as your 
world leader character." 

'Implicitly dismisses the Constitution' 
District resident Bill Mullins is "an

gered that 6th -grade students would be 
assigned a study that implicitly dismisses 
and taints the Constitution as a pro
grammed brainwash to introduce the New 
World Order." The retired physicist and 
college instructor called the curricular 
materials "appalling" and "grade school 
political brainwashing." 

Last spring Mullins and a neighbor 
with a 6th-grade daughter presented their 
objections to the school principal and the 
assistant superintendent of curriculum in
struction, who said they would look into 
the matter. No response has been forth
coming. 

Mullins also decried the fuzzy con
tent of the 8th -grade "interdisciplinary 
seminar for gifted and talented" students, 
focusing on "interdependence!' The 
materials include the following "Thematic 
Focus Questions (to be reviewed 
throughout the year)": 

l. "Why is interdependence an impor
tant theme to study throughout the 
year? 

2. How do cultures affect interdepen
dence? 

3. What kinds of conflict can occur as 
a result of interdependence or lack 
thereof? 

4. How does the development of tech
nology and art impact interdepen
dence? 

5. Does interdependence affect males 
and females in the same way?" 

It is hard to see how such global stud
ies content will advance grade-school stu
dents' lmowledge of any real-world po
litical systems. It is even harder to jus
tify the class time spent on such generali
ties and fantasies in an era of increasing 
public school accountability for test 
scores. ,;S 

Book of the Month 

The Politically In
correct Guide to 
American History, 
Thomas E. Woods, 
Regnery Publishing 
Inc., 2004, 246 pp., 
$19.95. 

The typical American student leaves 
high school ( or college, as the case may 
be) with a head full of misconceptions 
about American history: the success 
of entrepreneurs like Andrew Carnegie 
and John D. Rockefeller was founded 
on exploitation of the poor; FDR's New 
Deal pulled America out of the Great 
Depression; Senator Joe McCarthy's 
claims that Communist sympathizers 
had infiltrated the State Department 
were largely unfounded. This book is 
a corrective to the biased and inaccu
rate information often found in school 
textbooks. 

In addition to covering the basics, 
Woods reveals a number of lesser
known fallacies, One chapter demon
strates that certain laws enacted as a 
result of the civil 1ights movement have 
had unfortunate consequences for 
blacks and whites alike. For instance, 
Brown v. Board of Education, the case 
that declared segregated facilities inher
ently inferior, led to the disastrous prac
tice of forced busing. At one time the 
average bused child in Los Angeles 
spent almost two hours a day on a bus. 
Both black and white parents came to 
criticize the practice, and the result has 
been that sufficiently affluent people 
(primarily white) have moved or trans
ferred their children to private schools 
- thereby causing the very segrega
tion that Brown meant to do away with 
in the first place. While this is old news 
to most readers of the Education Re
porter, it is not obvious to today's gen
eration of students. 

One of the best chapters is entitled 
"Yes, Communist sympathizers really 
existed." While liberals long denied the 
existence of Communists in the U.S. 
government, liberal writer Nicholas von 
Hoffman finally admitted in 1996 that 
two generations of students have been 
falsely taught about the '40s and '50s. 
In Hoffman's words, new evidence 
such as the Venona files proves that 
"Ethel and Julius Rosenberg, executed 
in June 1953 for atomic espionage, 
were guilty; Alger Hiss, a darling of the 
establishment, was guilty; and dozens 
of lesser known persons ... whose in
nocence of the accusations made 
against them had been a tenet of leftist 
faith for decades, were traitors, or, at 
the least, ideological vassals of a for
eign power." 

This feisty work devotes too much 
space to revisionist theories about the 
Civil War. However, it makes a lively 
counterweight to the liberal bias preva
lent in most history textbooks. 



F 
by Lisa Snell 

On March 17, 
2005, 15-year-old 
DelusaAllen was shot 
in the head while leav
ing Locke High School 
in Los Angeles, send
ing her into intensive 
care and eventually 
killing heL Four 
months before that, Lisa Snell 
several kids were injured in a Iiot at the 
same school, and last year the district had 
to settle a lawsuit by a student who re
quired eye surgery after he was beaten 
there. In 2000, 17-year-old Deangelo 
Anderson was shot just across the street 
from Locke; he lay dead on the sidewalk 
for hours before the coroner came to 
collect his body. 

Violent crime is common at Locke. 
According to the Los Angeles Police De
partment, in the 2003-04 school year its 
students suffered three sex offenses, 17 
robbe1ies, 25 batteries and 11 assaults with 
a deadly weapon. And that's actually an 
improvement over some past years: In 
2000-01 the school had 13 sex offenses, 
43 robberies, 57 batteries, and 19 assaults 
with a deadly weapon. 

Sounds unsafe, doesn't it? Not in 
the skewed world of official education 
statistics. Under the federal No Child Left 
Behind Act, states are supposed to desig
nate hazardous schools as "persistently 
dangerous" and allow their students to 
transfer to safer institutions. But despite 
Locke's glim record, the state didn't think 
it qualified for the label. 

Locke is not unique. In the 2003-04 
school year only 26 of the nation's 91,000 
public schools were labeled persistently 
dangerous. Forty-seven states and the 
District of Columbia proudly reported that 
they were home to not a single unsafe 
school. That would be news to the par
ents of James Richardson, a 17-year-old 
football player at Ballou Senior High in 
Southeast Washington, D.C., who was 
shot inside the school that very year. It 
would be news to quite a few people: The 
D.C. Office of the faspector General re
p011s that during that school year there 
were more than 1,700 "serious security 
incidents" in city schools, including 464 
weapons offenses. 

Most American schools are fairly 
safe, it's tme, and the overall risk of be
ing killed in one is less than one in 1.7 
million. The data show a general decline 
in violence in American public schools: 
The National Center for Education Sta
tistics' 2004 Indicators of School Crime 
and Safety shows that the clime victim
ization rate has been cut in half, declining 
from 48 violent victimizations per 1,000 
students in 1992 to 24 in 2002, the last 
year for which there are complete statis
tics. 

But that doesn't mean there has been 
a decline at every school. Most of the 
violence is concentrated in a few institu
tions. According to the National Center 
for Education Statistics, during the 1999 
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-2000 school year 2% of U.S. schools 
(1,600) accounted for about 50% of se
Iious violent incidents- and 7% of pub
lic schools (5,400) accounted for 75% 
of serious violent incidents. The "persis
tently dangerous" label exists to identify 
such institutions. 

So why are only 26 schools in the 
country tagged with it? 

The underreporting of dangerous 
schools is only a subset of a larger prob
lem. The amount of information about 
schools presented to the general public is 
at an all-time high, but the information 
isn't always useful or accurate. 

Thanks to the No Child Left Behind 
Act, now three years old, parents are see
ing more and more data about school per
formance. Each school now has to give 
itself an annual repmi card, with assess
ment results broken down by poverty, 
race, ethnicity, disability, and English-lan
guage proficiency. Schools also are sup
posed to accurately and completely re
port dropout rates and teacher qualifica
tions. The quest for more and better in
formation about school performance has 
been used as a justification to increase 
education spending at the local, state and 

won national accolades for teaching a 
majority of its low-income students how 
to read. Oprah Winfrey once featured it 
in a special segment on schools that "defy 
the odds," and in 2002 the Broad Foun
dation awarded the Houston Independent 
School District a $1 million prize for be
ing the best urban school district in 
America, largely based on the perfor
mance of schools like Wesley. 

It turned out that Oprah was more 
right than she realized: Wesley was defy
ing the odds. A December 31, 2004 
expose by the Dallas Morning News found 
that in 2003 Wesley's 5th-graders per
formed in the top l 0% in the state on the 
Texas Assessment of Knowledge and 
Skills (TAKS) reading exams. The very 
next year, as 6th-graders at Houston's 
M.C. Williams Middle School, the same 
students fell to the bottom 10%. 

The newspaper obtained raw testing 
data for 7,700 Texas public schools for 
2003 and 2004. It found severe statisti
cal anomalies in nearly 400 of them. The 
Houston, Dallas and Fort Worth districts 
are now investigating dozens of their 
schools for possible cheating on the 
TAKS test. Fort Worth's most suspicious 

national lev
els, with the 
federal De
partment of 
Education 
alone jacking 
up spending 

From underreporting violence to 
inflating graduation rates to 

fudging test scores, educators are 

case was at 
A.M. Pate 
Elemen
tary. In 
2004, Pate 
5th-grad
ers finished 

lying to American public. 

to nearly $60 billion for fiscal year 2005, 
up more than $7 billion since 2003. 

But while federal and state legislators 
congratulate themselves for their 
newfound focus on school accountabil
ity, scant attention is being paid to the 
quality of the data they're using. Whether 
the topic is violence, test scores or drop
out rates, school officials have found 
myriad methods to paint a prettier picture 
of their performance. These distortions 
hide the extent of schools' failures, de
ceive taxpayers about what our ever-in
creasing education budgets are buying, 
and keep kids locked in failing institutions. 
Meanwhile, Washington - which has set 
national standards requiring 100% of 
school children to reach proficiency in 
math and reading by 2014 - has been 
complicit in letting states avoid sanctions 
by fiddling with their definitions of profi-
ciency. 

Prospering cheaters 
Under No Child Left Behind, if 

schools fail to make adequate yearly 
progress on state tests for three consecu
tive years, students can use federal funds 
to transfer to higher-performing public or 
private schools, or to obtain supplemen
tal education services from providers of 
their choice. In addition, schools that fail 
for four to five consecutive years may 
face state takeovers, have their staffs re
placed, or be bid out to private manage
ment. 

Wesley Elementary in Houston isn't 
a school you'd expect to be wouied about 
those threats. From 1994 to 2003, Wesley 

in the top 5% of Texas students. In 2003, 
when those same students were 4th-grad
ers, they had finished in the bottom 3%. 

In the Winter 2004 issue of Educa-
tion Next, University of Chicago econo
mist Steven D. Levitt and Brian A. Jacob 
of Harvard's Kennedy School of Govern
ment explored the prevalence of cheating 
in public schools. Using data on test 
scores and student records from the Chi
c ago public schools, Jacob and Levitt 
developed a statistical algorithm to iden
tify classrooms where cheating was sus
pected. Jacob and Levitt's analysis looked 
for unexpected fluctuations in students' 
test scores and unusual patterns of an
swers for students within a classroom 
that might indicate skullduggery. 

They found that on any given test the 
scores of students in 3% to 6% of class
rooms are doctored by teachers or ad
ministrators. They also found some evi
dence of a conelation of cheating within 
schools, suggesting some centralized ef
fort by a counselor, test coordinator or 
principal. Jacob and Levitt argue that with 
the implementation of the No Child Left 
Behind Act, the incentives for teachers 
and administrators to manipulate the re
sults from high-stakes tests will increase 
as schools begin to feel the consequences 
of low scores. 

Texas' widespread cheating likely was 
a response both to high-stakes testing and 
to financial incentives for raising test scores. 
The Houston school district, for example, 
spends more than $7 million a year on per -
fonnance bonuses that are largely tied to 

test scores. 
Those bo
nuses include 
up to $800 
for teachers, 
$5,000 for 
principals, 
and $20,000 
for higher-level administrators. 

Texas is not the only state where 
schools have cheated on standardized 
tests. Teachers provided testing materi
als to students nearly a dozen times in 
2003 in Nevada, for example. And Indi
ana has seen a raft of problems, includ
ing three Gary schools that were stripped 
of their accreditation in 2002 after hun
dreds of 10th-graders received answers 
for the Indiana Statewide Testing for Edu
cation Progress-Plus in advance. A 
teacher in Fort Wayne took a somewhat 
subtler approach in 2004, when school 
officials had to throw out her 3rd-grade 
class's scores after she gave away an
swers by emphasizing certain words on 
oral test questions. In January 2005 an
other Fort Wayne 3rd-grade teacher was 
suspended for tapping children on the 
shoulder to indicate a wrong answer. 

Phantom dropouts 
If you want to make a school's per

formance look more impressive than it" 
really is, you don't have to abet cheating 
on standardized tests. Instead you can 
misrepresent the dropout rate. 

In 2003 the New York Times described 
an egregious example of this scam in 
Houston. Jerroll Tyler was severely tru
ant from Houston's Sharpstown High 
School. When he showed up to take a 
math exam required for graduation, he 
was told he was no longer enrolled. He 
never returned. 

So Tyler was surprised to learn, 
when the state audited his high school, 
that Sharpstown High had zero dropouts 
in 2002. According to the state audit of 
Houston's dropout data, Sharpstown re
ported that Tyler had enrolled in a charter 
school - an institution he had never vis
ited, much less attended. The 2003 state 
audit of the Houston district examined 
records from 16 middle and high schools, 
and found that more than half of the 5,500 
students who left in the 2002 school year 
should have been declared dropouts but 
were not. 

The Manhattan Institute's Jay P. 
Greene argues, in his 2004 paper "Public 
School Graduation Rates in the United 
States," that "this problem is neither re
cent nor confined to the Houston school 
district .... Official graduation rates going 
back many years have been highly mis
leading in New York City, Dallas, the state 
of California, the state of Washington, 
several Ohio school districts, and many 
other jurisdictions." Administrators, he 
explains, have strong incentives to count 
students who leave as anything other than 
dropouts. Next to test scores, gradua
tion rates are an important measure of a 
school's performance: If parents and 

(See Cheat, page 4) 
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Universal Preschool (Continuedfrompage ])------

quality" preschool programs, and that is 
my major concern. California has proved 
itself incapable of providing high-quality 
elementary, middle or high school pro
grams. Why should we believe it will do 
better with preschool?" (4-2-05) 

'Constitution.al right to preschool'? 

One legal scholar, James E. Ryan of 
the University of Virginia law school, ar
gues that "a very strong legal case, based 
on education clauses within every state 
constitution, can be made on behalf of a 
state constitutional right to preschool." 
(University of Virginia Legal Working Paper Se

ries, 6-22-05) 

Full-day kindergarten is coming soon 
to Oklahoma now that Gov. Brad Henry 
persuaded legislators to appropriate $145 
million for that purpose this summer. 

Reacting to the growing trend toward 
state funding of pre-kindergarten and full
day kindergarten programs, the conser
vative American Legislative Exchange 
Council in May approved model legisla
tion to maximize efficiency for taxpayers 
and parental satisfaction with such pro
grams. Its Smart Start Scholarship Pro
gram offers choices between full- and 
half-day kindergarten, full-time or flex
ible preschool schedules, and private pre
school providers. 

High expulsion rate 
Preschool children are three times as 

likely to be expelled as K-12 children, ac
cording to the first national study of pre
K expulsion rates, researchers from the 
Yale Child Study Center reported in May. 
On average, boys are expelled at 4.5 times 
the rate of girls, African-Americans at 
twice the rate of Latinos and Caucasians, 
and 4-year-olds at 1.5 times the rate of 3-
year-olds. 

The study was based on a telephone 
survey of 4,815 state-financed pre-K 
classrooms. It is estimated that more than 
5,000 preschool children are expelled each 
year. To minimize expulsions, Tufts Edu
cational Day Care in Somerville, MA ac
tually has unruly 5-year-olds sign "con
tracts" promising such things as "I will 
not scream, try to hit, or say you're not 
my boss." (Boston Globe, 6-2-05) 

Benefits questioned 
The benefits of preschool, even for 

disadvantaged children, are debatable. A 
National Bureau of Economic Research 
working paper concluded earlier this year 
that early education does boost reading 

and mathematics skills at school entry, 
but also increases children's classroom 
behavioral problems and reduces their 
self-control. "Further, for most children 
the positive effects of pre-kindergarten 
on skills largely dissipate by the spring of 
first grade, although the negative behav
ioral effects continue." (NEER Working 

Paper No. 10452) 

A review of full-day kindergarten re
search likewise found fleeting benefits: 
"Research shows that most full-day kin
dergarten students demonstrate somewhat 
higher academic and social achievement 
than half-day kindergarten students; how
ever, the higher academic achievement 
seems to diminish somewhat over time," 
concluded a February 200 l report prepared 
for the Kansas Department of Education. 

Not much of a Head Start 
The federal government released a 

report on a long-term study of the $6.7 
billion Head Start program in June, find
ing that the program didn't affect 
preschoolers in half of the 30 categories 
measured, including most behavioral ar
eas. It helped 4-year-olds in only 6 of the 
30 categories. A sizable reading readi
ness gap remains, and the program has 
no effect on premath skills. 

Head Start also faces congressional 
allegations of financial mismanagement and 
embezzlement in some local programs. 

The Bush administration advocates 
sending Head Start money to states to 
dole out instead of directly funding local 
grantees from Washington. Governors 
active in the National Governors Asso
ciation have proposed streamlining the 69 
federal programs spread across nine de
partments or agencies dealing with chil
dren under age 5. 

10 letters of the alphabet 
1998 federal legislation established 

academic standards for Head Start, in
cluding the expectation that all Head Start 
children learn at least 10 letters of the al
phabet. Testing for reading and math 
readiness was beefed up in the past year. 

As academic pressure increases on 
the youngest learners, so does the idea 
of "toddler tutoring" for overanxious af
fluent families. Programs known for 
boosting older children's academic 
achievement - such as Sylvan, Kumon 
and Kaplan - are now offering tutoring 
programs for children as young as 2. 
Sylvan typically charges about $45 
an hour. (Wall Street Journal, 7-12-05) ,;S 

Mental Health (Continued/rampage])--------

Office of Mental Health with vaiious state 
agencies and every school disttict in the 
state was required by the Illinois 
Children's Mental Health Act of 
2003, which passed both 

houses of the legislature with 
only one opposing vote. 

State Rep. Patti Bellock (R

Westmont), who co-sponsored 

the original Illinois bill, says it 
went much further than she 

intended. She wants to sponsor new leg
islation requiring families to opt into the 
school mental health screening programs, 
rather than having to opt out. (School Re-

form News, June 2005) 

In July the federal Child Medication 
Safety Act went into effect, requning state 

education agencies to bar schools 
from keeping students out of 
class in cases when parents dis

agree with a recommendation to 
medicate a special-needs child 
with Ritalin or similar stimulants. 

Rep. John Kline (R-MN) wants 
to expand the act (passed late last 

year as part of a reauthorization of the 
Individuals with Disabilities Act) to in
clude all psychotropic drugs including 
antidepressants. ~ 

~ 
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policy makers believe a school is produc
ing a high number of graduates, they may 
not think reform is necessary. Greene 
writes that "when information on a stu
dent is ambiguous or missing, school and 
government officials are inclined to say 
that students moved away rather than say 
that they dropped out." 

Greene and his associates have de
vised a more accurate method for calcu
lating graduation rates. Simplifying a bit, 
it essentially counts the number of stu
dents emolled in the 9th grade in a par
ticular school or jurisdiction, makes ad
justments for changes in the student popu
lation, and then counts the number of di
plomas awarded when those same stu
dents leave high school. The percentage 
of original students who receive a diploma 
is the true graduation rate. Using Greene's 
methodology, the national high school 
graduation rate for 2002 was 71 %. 

As Sharpstown High School's former 
assistant principal, Robert Kimball, told 
the New York Times, "We go from 1,000 
Freshman [sic] to less than 300 Seniors 
with no dropouts. Amazing!" 

The problem isn't limited to Texas. 
In March researchers at Harvard's Civil 
Rights Project released an analysis of state 
graduation rates for 2002, in which they 
derived their figures by counting the num
ber of students who move from one grade 
to the next and then on to graduation. The 
report found serious discrepancies be
tween the rates calculated by the Civil 
Rights Project and those offered by edu
cation departments in all 50 states. In 
California, for example, the state reported 
an 83% graduation rate, but the Harvard 
report found that only 71 % of students 
made it through high school. 

The Civil Rights Project's paper also 
found a high dropout rate among minori
ties, which California officials hides be
hind state averages. Almost half of the 
Latino and African-American students 
who should have graduated from Califor
nia high schools in 2002 failed to com
plete their education. In the Los Angeles 
Unified School District, just 39% of 
Latinos and 47% of African-Americans 
graduated, compared with 67% of whites 
and 77% of Asians. 
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Moving goalposts on proficiency 

A subtler way to distort data is to re
port test scores as increasing when in fact 
more students have been excluded from 
taking the test. One egregious example 
of this practice took place in Florida, 
which grades schools from F to A based 
on their standardized test scores. Oak 
Ridge High School in Orlando boosted its 
test scores from an F to a D in 2004 after 
purging its attendance rolls of 126 low
performing students. 

The students were cut from school 
enrollment records without their parents' 
permission, a violation of state law. Ac
cording to the Orlando Sentinel, about 
three-quarters of the students had at least 
one F in their classes, and 80% were 9th
or 10th-graders - a key group, because 
Florida counts only the scores of fresh
men and sophomores for school grades. 
More than half of the students returned to 
Oak Ridge a few weeks after state testing. 

The Sentinel also reported that in 2004 
some 160 Florida schools assigned stu
dents to new schools just before standard
ized testing in a shell game to raise school 
grades. In Polk County, for example, 70% 
of the students who were reassigned to 
new schools scored poorly on Florida's 
Comprehensive Assessment Test, sug
gesting they were moved to avoid giving 
their old schools a bad grade. 

Florida is not alone. Houston's Aus
tin High used a strategy of holding back 
low-scoring 9th-graders and then promot
ing them directly to 11th grade to avoid 
the 10th-grade math exam. 

States are also excluding a higher per
centage of disabled students and students 
for whom English is a second language. 
And states often report that their test 
scores are going up when they've merely 
dumbed-down their standards by chang
ing the percentage of correct responses 
necessary to be labeled "proficient" or by 
changing the content of the tests to make 
them easier. 

Lisa Snell is director of the Reason 
Foundation's education program. This 
article was originally published in Reason 
magazine (June 2005) and is reprinted wit}J 
permission, in slightly abridged form. 'iJ 


