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NEA Task Force 
Dumps 'New B' 

Resolution 
WASHINGTON, DC-After al

legedly studying since last fall the is
sue of whether or not to ac!opt an
other pro-gay resolution,.the Naiional 
Education Association (riEA) an
nounced what man,Y observers already 
knew - that the provisions in the pro
posed "New B" resolution are con
tained in other convention-adopted 
resolutions. Despite a Feb. 8 Associ
ated Press headline that trumpeted: 
"NEA Approves Resolution to Protect 
Gay, Lesbian, Bisexual Students and 
Staff," no new resolution was adopted 

Instead, NEA President Bob Chase 
announced in a press release ( Feb, 8) 
that the union's Board of Directors 
would "continue and expand NEA ef
forts to provide students, education em
ployees, and the general public with ac
curate, objective, and up-to-date infor
mation regarding the needs and 
problems confronting, gay, lesbian, bi
sexual, and transgendered students." 

Atthe 1'IBA's national convention 
in Los Angeles last August, the union's 
resolutions committee. was forced. to 
withdraw the Gay & Lesbian Caucus's 
controversial "New B" resolution ad
dressing "gay, lesbian, bisexual, and 
trans gender education." (See Educa
tion Rep<Jrter, August 2001.) Draft 
language of the resolution had become 
public earlier in the year, so some state 
affiliates openly opposed it both before 
and during the convention. Protest 
demonstrations outside the Los Ange
les Convention Center by parents and 
other concerned citizens further esca
lated the situation. "New B" was 
tabled in favor of appointing a task 
force to study the issue, 

According to the Education Intelli~ 
gence Agency (EIA), a watchdog 
group that monitors the activities of 
teachers unions, the task force's report 
actually "calls upon the Resolutions 
Committee to do ... nothing." The 
EIA's Feb. 11 Communique reports 
that the NEA will distribute ''talking 
points" to its affiliates, "especially in 
those states opposed .to last year's reso
lution, emphasizing the fact that no 
new resolution on the issue will be in
troduced." 

«The task force perfonned 1ts as
signed role in NEA's political theater," 
the Communique contint1ed. "The 
union can now answer both yes and no 
- depending on the audience -to the 
quest:ion 'Is NEA championing gay 
rights in the classroom?' " 

Nearly every point that was cov~ 
ered in the NEA's now officially 
funct "New B'' resolution is af:finned 
in the uni011' s eleven other current reso
lutions pertaining to gay rights. ,;S 

The Reincarnation of Death Ed 
Forensics Ed is new fad in many schools 

Those who think death education 
courses faded away after Columbine and 
other school violence tragedies should ac
quaint themselves with Forensic Science 
education. Cloaked in the respectable 
mantle of"science," forensics courses are 
the reincarnation of death education. 

An internet search using the phrase 
"forensic science education in elementary 
and high schools" turns up more than 
10,000 websites, many sponsored by in
dividual schools. One site features a car
toon graphic of a child in rain gear under 
animated drops of blood. Another offers 
onhne curriculum resources for high 
school forensic science. 

The monthly online bulletin, "Foren
sic Science Educators in Baltimore 
County, Maryland" (January 2002), in
cludes a text box titled "Hook-em" fol
lowed by this paragraph: "In order to pre
pare my students for a unit on Entomol
ogy/Time of Death, I have them read an 
article about Bill Bass and the 'Body 
Farm.' This research facility is located 
in Tennessee and is dedicated to entomo
logical research. Bodies are placed in 
various environments and observed to 
determine the succession of insects in
festing the body and the environmental 
conditions that possibly could influence 
this succession." On page two, the au
thor describes how children can conduct 
experiments on pigs' feet as they are rav
aged over time by insects and weather. 

These exercises are mild compared to 
the forensics courses described recently 
in the Wall Street Journal (2-28-02). An 
article titled "Gore Curriculum" reports 
that 22 9th graders in Minneapolis, Min
nesota were taken to "a deserted stretch 

of Mississippi River shoreline" last sum
mer to observe a mock crime scene com
plete with "a dismembered mannequin in 
a car trunk, a severed arm in a grocery 
bag and a bloody hacksaw." On another 
field trip, this class visited the city morgue, 
where students 

While schools' zero tolerance policies 
relentlessly punish youth for writing or 
talking about violent acts, many forensics 
courses involve students solving mock 
murders of teachers using biology and 
physics procedures including blood typ

ing and bullet trajectories. At 
Mehlville High School in St. 
Louis last year, forensics stu
dents worked to solve the mock 
murder of three teachers at an af
ter-school faculty meeting. 

"saw a decom
posed cadaver 
crawling with 
maggots and a 
mutilated corpse 
being boiled so 
the bones could 
be examined for 
signs of foul 
play." These 
students were 

Forensics ed exposes children 
to frightening images. 

As with earlier death educa
tion courses, forensic science is 
often included in other classes, 
such as literature and language 
arts. In West Chester, PA, stu
dents at Stetson Middle School 

enrolled in a federally-funded forensics 
course as part of an academic-enrichment 
program offered by the University of Min
nesota for disadvantaged youth. 

The Journal also reports that an assis
tant principal at Stockbridge High School 
in Georgia,"was 'murdered' last year af
ter eating 'poisoned' oatmeal as part of 
the biology program's forensics unit." 
The educator "agreed to lie on the floor, 

his head dripping with fake blood. As stu
dents looked on, his body was covered 
with a blanket and carted away on a 
stretcher." 

In a forensics class at Waverly-Shell 
Rock High School in Iowa, students read 
Helter Skelter, the 1974 book about cult 
murderer Charles Manson, who is serv
ing a life sentence at a federal prison in 
California. The science teacher corre
sponds with Manson and shares the let
ters with his students "to make classic 
cases real to them." 

learn language skills as they relate to 
crime, creating psychological profiles of 
fictional characters and writing their own 
murder mysteries. This spring, the stu
dents will make movies of crimes they 
reenact. 

Proponents of forensic science courses 
claim they pique students' interest and 
"boost problem-solving skills in chemis
try, statistics and other disciplines." But 

skeptics counter that the courses promote 
violence, cause psychological harm and 
oversimplify the complex, sophisticated 
processes used in real forensic science in
vestigations. "Some educators worry that 
if the topic is simplified for high-school 
conswnption," notes the Wall Street Jour
nal, "it can tum into something frivolous." 

Also of concern are the books that ac
company many forensics courses. Text
book titles include Dead Giveaways: How 
Real Life Crimes Are Solved by Amazing 

(See Forensic Ed, page 2) 

House Panel Approves Curb on Ritalin Recommendations 
DENVER, CO - The Colorado 

House of Representatives' Health Com
mittee voted 6-5 on Feb. 13 in favor of 
H.B. 1291, a measure that would require 
local school boards to pro
hibit school personnel from 
recommending psychotropic 
drugs for students. The bill 
now moves to the House 
floor for debate. (See bill 
summary, page 2.) 

Rep. Lauri Clapp (R
Littleton) introduced H.B. 

mately, she removed him from public 
school and then he "began improving." 
School Board Resolution 

Two years ago, the Colorado State 
School Board passed a resolu
tion warning of the possible 
dangers of psychotropic drugs 
on schoolchildren. (See Educa
tion Reporter, December 1999.) 
This resolution was introduced 
by then-board member Patti 
Johnson, who drafted it in re
sponse to parents' complaints 

1291 after hearing testimony 
from parents protesting the 
recommendation of such drugs for their 
children for "acting up" or doing poorly 
in school. According to the Denver Post 
(2-14-02), one parent who was advised 
to put her child on Ritalin "removed sugar 
from his diet and worked more intensely 
with him" instead. She said that, ulti-

R L . C'' that they had been pressured ep. aun ,a.pp . . 
by educators to put their chddren 

on Ritalin. 
For years, Ritalin has been the drug 

of choice for children diagnosed with At
tention Deficit Disorder (ADD) and At
tention Deficit Hyperactivity Disorder 
(ADHD). These diagnoses are based on 
a list of symptoms which some experts 

characterize as merely part of growing up, 
and many parents have resisted placing 
their children on mind-altering drugs in 
order to control them. 
Latest Research 

Data released last fall by the Brook
haven National Laboratory not only con
firms the similarities between Ritalin and 
cocaine, but also shows that Ritalin "is 
more potent than cocaine in its effect on 
the dopamine system, which many doc
tors believe is one area of the brain most 
affected by drugs such as Ritalin and co
caine." (Insight Magazine, Oct. 1-8, 
2001) Researchers found that, even in 
pill form, Ritalin blocks "far more" of the 
brain's mood-changing "transporters" 
than cocaine. 

Ritalin critics believe the Brookhaven 
study is especially noteworthy because it 
exposes Ritalin as not merely similar to 

(See Panel, page 2) 
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2000 NAEP science scores remained 
flat among 4 th - and 8 th -graders, 
while 1211'-gnders' scores tumbled. 
Results released in November showed 
that just 53% of high school seniors 
scored above the basic level, a decline 
of four percentage points from 1996. 
Eighth-grade scores improved one per
centage point, while 4th-grade scores 
were unchanged. George D. Nelson, 
director of science education for the 
American Association for the Ad
vancement of Science, told Education 
Week "the vast majority of our students 
today are learning very little science." 

Special education teache:r Lo:ri 
Hatfield of Lake Fenton, MI, sued 
parent Ronald Riley for stating bis 
opinions about Lake Fenton schools 
and teachers on a web site. Riley 
created the website, which accuses 
Hatfield of"using poor judgment" and 
of being "a dud" as a teacher, after 
pulling his 13 and 17-year-old daugh
ters out of Lake Fenton schools last 
summer. In her lawsuit, Hatfield 
claims she was hurt professionally by 
Riley and that his web site has caused 
her both physical and emotional suf
fe1ing. Riley charges that the suit is 
being backed "financially and mor
ally" by the school district in response 
to his opposition to a $30 million mill
age election March 12. 

Organizers of the 2002 Winter 
Olympics in Salt Lake City offered 
12,000 free condoms to the 2400 
Olympic athletes. The condoms 
were available at the Olympic Village 
medical clinic and clinics at other ven
ues, as well as from organizations in
cluding the Gay and Lesbian Commu
nity Center. 

Utah State Rep. Katherine Bryson 
bas i:ntrndu.ced a bin making it a 
misdemeanor for teachers to imply 
o:r require that a student "take a 
psychotropic drug as a condition for 
attending school." Bryson believes 
too many Utah children are taking 
Ritalin and that schools are at least 
partly to blame. Bryson's bill would 
also prohibit educators from making 
reports to the Utah Dept. of Children 
and Family Services without contact
ing parents. 
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Ave., St. Louis, MO 63105, (314) 721-
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Forensics Ed (Continued from page JJ~-------

Scientific Evidence, Personality Profiling 
and Paranormal Investigations by An
drew Donkin, Fingerprints and Talking 
Bones by Charlotte Foltz Jones, and 
Crime Scene Investigations by Pam 
Walker, with one volume for elementary 
school students and another for high 
school students. Recommended reading 
selections include Homicide by David 
Simon, Mindhunter by John Douglas, 
Dead Men Do Tell Tales by William R. 
Maples, Bones by Dr. Douglas Ubelaker, 
Unnatural Death by Michael Baden, Fa
tal Justice by Jerry Potter, and Helter 
Skelter by Vincent Bugliosi. 

The book, Crime Lab: A Guide for 
Non-Scientists, written by retired Wash
ington state detective John Houde and 
published in 1999, has been recom
mended for children 12 years and up. The 
book opens with a description of the 
sexual assault of a woman tied up with 
electrical cord, and includes topic titles 
such as "Rape Kit," "The Blunt Instru
ment," and "Flying Blood." Houde told 
the Wall Street Journal he was "aston
ished" to find that one-third of the copies 
sold so far have been to secondary schools. 

Panel (Continued from page])_ 

cocaine, as previous studies have sug
gested, but actually more potent than co
caine. Insight Magazine observed that 
these results "raise further questions 
about the validity and repercussions of 
having an entire generation of children 
diagnosed with a mental disorder or brain 
disease which to date has no basis in 
physical science." According to the most 
recent figures, one of every five school
children was taking a mind-altering drug 
-primarily Ritalin-in 1998. 
Connecticl.l.t Law 

Last May, Connecticut legislators 
passed a law (sponsored by Rep. Lenny 
Winkler) prohibiting educators from rec
ommending Ritalin and other psychotro
pic drugs for use on schoolchildren. (See 
Education Reporter, July 2001.) In No
vember 2000, the Texas State Board of 
Education adopted a resolution intro
duced by board member Judy Strickland 
expressing "serious concern" about the 
tremendous growth in the use of these 
drugs on schoolchildren. ~ 

"We've seen it bought [for students] as 
young as junior high school," Houde said. 
"But that's not what we recommend." 

In order to teach forensic science 
courses, teachers must be trained, and the 
number of training seminars is growing. 
According to the Journal, 200 high school 
teachers from all over the nation will be 
trained in Colorado Springs in July by the 
American Academy ofF orensic Sciences, 
a 5,000-member group. 

Some colleges and universities also 
offer training courses. Clayton College 
and State University in Morrow, GA, in
structed teachers how to plan mock mur
ders in a course underwritten by a grant 
from the U.S. Department of Education. 
This course suggested "convincing sites" 
for the crimes, such as "a school storage 
closet," and teachers were urged to cre
ate the murder scene. "Why were the sub
ject and victim in the room? What 
weapon was used? Act out the struggle." 
The teachers were allowed to handle a 

pistol that had supposedly belonged to a 
CIA assassin and were shown slides of, 
among other things, "a man who had 
blown his head off with a gun." ~ 

A.BILL FORAN ACT 
Concerning Limitations on 

Recommendations Regarding 
Student Behavior 

Bill Summary 
Requires each school district board 

of education to adopt a pollcy to pro
hibit school personnel from recom
mending or requiring the use of a psy
chotropic drug for any student. Re
quires each school district to designate 
one or more health care professionals 
who, with written consent of a student's 
parent or legal guardian, may eommu-

with any person named by the 
parent or legal guardian concerning the 
child's behavior or actions. Requires 
the designated health care profession
als to retain the original written con
sent given by the parentor legal guard
ian. Specifies that nothing shaU prohibit 
school personnel from consulting with 
a person named by a parent or legal 
guardian concerning a child's behav
ior or actions upon the written consent 
of the parent or legal guardian. 
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Book of the Month 

~~~ 
Dependent on D.C.: The Rise ofFed
end Control Over the Lives of Or
dinary Americans, Charlotte A. 
Twight, Palgrave/ St. Martin's Press, 
2002, 337 pps., $26.95 

Professor Twight of the Cato Insti
tute raises serious questions about the 
future of American liberty in her new 
book - a must-read for all who are 
concerned with maintaining our unique 
freedoms. "The shift from personal au
tonomy to dependence on government 
is perhaps the defining characteristic 

[~~[~l 
~ !.~. 

of modern American 
politics," she writes. 
"In the span of barely 
a lifetime, a nation 
grounded in ideals of 
individual liberty has 
been transformed into 
one in which federal 

I··'""~"···· A. TWIGHII decisions control 
even such personal matters as what 
health care we can buy ... " 

Twight reveals the bipartisan efforts 
of elected officials over the past 70 
years to deliberately increase the de
pendence of American citizens on gov
ernment by employing what has be
come known as the "manipulation of 
political transaction costs." "Govern
ments have put this rather dry and ab
stract concept into practice in very real 
ways," she writes. She advises Ameri
cans to learn and understand it - "as 
federal officials already do" - in or
der to preserve our freedom. 

To illustrate the use oftransaction
cost manipulation to expand govern
ment, Dependent on D. C. explores five 
areas of American life where depen
dency has been established: 1) Social 
Security, 2) the income tax, 3) public 
education, 4) Medicare and, 5) feder
ally-mandated databases. 

In the education arena, Twight 
writes that the 1958 National Defense 
Education Act, prompted by the delib
erately created panic over Sputnik, the 
first man-made orbiting satellite 
launched by the Soviets, and the 1965 
Elementary and Secondary Education 
Act, part of President Lyndon 
Johnson's Great Society, made "piv
otal inroads" in increasing federal con
trol over the substance of public edu
cation. Later, she notes, the 1994 Goals 
2000 Educate America Act, the Na
tional Skill Standards Act, the School
to-W ork Opportunities Act, the Im
proving America's Schools Act, and 
the 1998 Workforce Investment Act 
"vastly extended" this control. "They 
have taken our money, betrayed our 
trust, failed our children, and then lied 
about the failures with inflated grades 
and pretty words ... " 

Contact Charlotte Twight, 208/426-
1335, email ctwight@boisestate.edu, 
or Jerry Brito, manager of media rela
tions, 202/218-4621, jbrito@cato.org. 



F cu 
By Allen Quist 

The new federal curriculum is a hid
den curriculum, but occasionally 

some evidence of it appears. The homo
sexual agenda, for example, comes un
der the purview of multiculturalism. Fed
eral law now requires that multicultural
ism be taught in all the schools. 

What does this hidden curriculum look 
like? An article calledRestrncturing Edu
cation, by Dr. Shirley McCune, educa
tional liaison at the Office of the Super
intendent of Public Instruction in the state 
of Washington and an influential sup
porter of education reform, gives us a 
forecast. Ms. McCune certainly supports 
the new education system, including the 
new federal curriculum, and she is quite 
explicit in describing it: "Our society has 
undergone profound economic, demo
graphic and social transformation, a trans
formation that impacts virtually every 
aspect of our individual and collective 
lives. It is the manifestation of a new era 
of civilization and the movement from a 
national to a global society." 

This "new era of civilization" is be
ing ushered in by the new education sys
tem generally, and specifically by the new 
federal curriculum. 

How is this curriculum organized? I'll 
quote McCune again because she's right 
on the money: "The curriculum may be 
organized in any number of ways; around 
themes, special interests, alternative pro
grams, or work in the community. It must 
develop interdisciplinary relationships 
and culminate in action or application 
activities if it is to be relevant to future 
needs." Notice what McCune does not say. 
She does not say the curriculum consists 
of academic disciplines: math, history, ge
ography, English, science, but that it is in
terdisciplinary. The real curriculum con
sists of themes that transcend subjects. 
Federal Control 

The federal government took control 
of the curriculum in our schools in 1994, 
with the passage of three bills: the Goals 
2000 Educate America Act, the School
to-W ork (STW) Opportunities Act, and 
the ESEA reauthorization bill (the infa
mous H.R. 6). Incidentally, don't believe 
the propaganda that H.R. 1, which passed 
the U.S. House and Senate late last year, 
sunsetted Goals 2000 and STW. These 
two laws acted as booster rockets for the 
new education system, and just as the 
booster rockets propelling the space 
shuttle into orbit fall to earth, the Goals 
2000 and STW as labels have fallen to 
earth. Once the system is in place, these 
labels are no longer needed. 

The people who designed the 1994 
laws knew what they were doing. They 
put part of the package in one law, part of 
it in another law, and the remainder in the 
third law. The left always parcels out its 
agenda. The language in Goals 2000 
states about 20 times that everything is 
"voluntary." But H.R. 6 says that, if a 
state doesn't comply, it will lose all its 
federal education money, about 9% of its 
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The New Federal Curriculum 

And How It's Enforced 
total education funding. These bills and 
laws are deliberately deceptive. 

The following statement in H.R. 6 is 
one of the best kept secrets in the U.S. 
Very few people know that this wording 
became law in 1994: 
"The Secretary [ of 
Education] is autho
rized to carry out a 
program to enhance 
the third and sixth 
education goals [ of 
Goals 2000] by edu
cating students about 
the history and prin
ciples of the United 
States, including the Allen Quist 
Bill of Rights, and to 
foster civic competence and responsibil
ity." (Title X, section 10601) If you read 
this in isolation, you might think it sounds 
pretty good. But the federal government 
is stating that it is now in the business of 
educating students, the Tenth Amendment 
to the Constitution notwithstanding. 

Who is going to define what the Bill 
of Rights means, or what civic compe
tence and responsibility are? All of a sud
den, it's not the teacher, not the school 
board, not the textbook writer, but the 
federal government who is defining what 
is true and what the attitudes are or should 
be regarding those subjects. You cannot 
have a free society if the federal govern
ment determines what is true. 

At this point in H.R. 6, we lost our 
freedom as it relates to our right to edu
cate our children. The significance of this 
is enormous, profound. In 1994, the fed
eral government began defining what 
these terms mean, including what history 
is and what civic responsibility is. 
Role of the CCE 

How are official federal knowledge 
and values determined? Another of the 
best kept secrets in H.R. 6 is this quota
tion: "Such programs shall be known as 
We the People, the Citizen and the Con
stitution." This refers to the textbook title 
for the new federal curriculum, required 
by law, in the area of civics and govern
ment. It was published one year later -
in 1995 - by an organization called the 
Center for Civic Education (CCE). 

H.R. 6 states: "The programs shall 
continue and expand the educational ac
tivities of'We the People, the Citizen and 
the Constitution' program administered 
by the CCE." The CCE is a private, non
governmental organization (NGO) which 
has been authorized by federal law to de
termine the federal curriculum in civics 
and government. Another segment of 
H.R. 6 funds the CCE, so this was done 
with our tax money. 

H.R. 6 also says the CCE will deter
mine the national standards for civics and 
government, and these were published by 
the CCE in 1994, the same time H.R. 6 
was passed. I have a hunch these stan
dards were already written. Did you or 
anyone you know have any input? 

I have been a college professor off 

and on - mostly on - since 1965, and I 
teach American Government. I could 
have applied to write these standards but 
the government didn't let out bids. One 
organization was designated by force of 
federal law to dictate the federal curricu
lum in civics and government for every 
child in America. This is a coup! Not one 
of the people in this small, non-elected body 
ever faces the voters - they're all self
appointed. There is an executive director, 
Charles Quigley, an associate executive di
rector, Margaret Stimmann Branson, a se
nior consultant, and others. 

The new education funding bill, H.R. 
1, also specifies that the CCE shall con
tinue to determine the standards in civics 
and government. 
The Curriculum 

Page two of the National Standards 
for Civics and Government makes the fol
lowing statement: "Civic education instead 
should be considered central to the pur
poses of American education ... " What 
this means is that civics and government 
is now the core of the new federal cur
riculum. The document further states: 
"Achievement of these standards should 
be fostered, not only by explicit attention 
to civic education in the curriculum, but 
also in related subjects, such as history, 
literature, geography, economics, and the 
sciences." Are the sciences related sub
jects? I wouldn't say that. 

The standards state that civics and gov
ernment shall be 

If you exam.
me th.e new 
tests and 
textbooks, 
you'll find 
civi.cs and 
government 
at the core 
of every 
academic 
subject. 

taught in every 
discipline. 
Here's an ex
ample of how it 
works. In Min
nesota, on the 
front page of 
our Minneapolis 
newspaper a 
few months 
ago, was a photo 
of a high 
school math 
class. Pictured 
in the photo 
were rows of 

empty desks and an empty teacher's chair, 
with the teacher and all the students 
huddled in one comer of the classroom. 
The caption explained that "This is an 
exercise in integrated math ... " It de
scribed how the classroom was divided 
in half and all the students moved into 
that half, and then it was divided in half 
again progressively until everyone was 
squeezed into one comer. Why? So stu
dents could "understand the effects of 
overcrowding on our planet." This is a 
lesson in civics and government, inte
grated into mathematics. 

If you examine the new tests and text
books, you'll find civics and government 
at the core of every academic subject, 
because the primary objective of the new 
federal curriculum is to change our form 
of government, and that can only be done 
by teaching government. The curricu-

hnn does this through the attitude or value 
position it takes on various elements of 
our government, which can be determined 
to an extent by the frequency with which 
certain words and terms appear in the 
standards. For example, the word "envi
ronment" or "environmentalism" appears 
17 times, multiculturalism 42 times, the 
First Amendment 81 times, and the Sec
ond Amendment does not appear at all. 
Let me say point blank that one of the 
objectives of this curriculum is to elimi
nate the Second Amendment. 

We the People, the Citizen and the 
Constitution states: "The primary pur
pose of this text is not to fill your head 
with a lot of facts about American his
tory and geography. Knowledge of the 
facts is important, but only insofar as it 
deepens your understanding of the Ameri
can Constitutional system and its devel
opment." (Emphasis added.) What this 
really means is that the knowledge and 
facts are important only insofar as they 
support the political, ideological world
view of the new federal curriculum. For
get about students being taught informa
tion so they can make up their own minds. 
As you study the curriculum, it's very 
evident that the plan is to teach attitudes 
and values, and only those facts that sup
port the ideology of the new federal cur
riculum will be included. Everything else 
is off the table, out of sight, out of mind. 
Role of the Media 

Why aren't we hearing about this? It's 
because, among other things, the role of 
the media has been redefined. Margaret 
Stimmann Branson, associate director of 
the Center for Civic Education, says: "The 
media are important influences and have 
significant contributions to make to civic 
education, and their support should be 
enlisted." The World Declaration on Edu
cation for All, which the U.S. signed at 
the U.N. World Conference on Education 
for All (WCEFA) in 1990, said the same 
thing. Does support mean the same as 
report? 

Let's use the Second Amendment, 
which has been eliminated from the new 
federal curriculum, as our example of 
how the media's role has changed. In 
the 1997 school shooting in Mississippi, 
one of the students, a young man, came 
to school with a gun and shot a number 
of his fellow students, killing two. The 
facts of the case are that the assistant prin
cipal saw what was happening, ran out 
to his car, retrieved a handgun -which 
he had a legal permit to carry - pointed 
it at the assailant and essentially said, "give 
me the gun or you're history." The stu
dent surrendered and the assistant princi
pal forced him to lie face-down on the 
floor until police arrived. 

Professor John Lott of Yale Univer
sity researched how the media reported 
this incident, and found that over 700 
media outlets picked up the story. Of 
these 700, only 19 mentioned the assis
tant principal. Only 13 admitted that he 

(See Curriculum, page 4) 
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played a role, and only nine mentioned 
that he had a gun. These nine were very 
small local media outlets, where people 
already knew what had happened by word 
of mouth. This is the way the media are 
supporting, not reporting, every element 
of the new federal curriculum. 
Home and Private Schools 

Just as the nation was told that Goals 
2000 was "voluntary," how many times 
have we been told that federal law affects 
only public schools? 

In December, I received a flyer from 
a textbook company, W.W. Norton, for a 
new textbook. The flyer stated in big blue 
letters: "Based on the acclaimed We the 
People, Third Edition." The textbook 
publisher and the author admitted that the 
textbook they are promoting is based on 
the new federal curriculum. 

We the People is a high school cur
riculum; this flyer was for a college text
book. Why would a publishing company 
promote a textbook in that way to col
lege professors? It's because professors 
are finding out that the tests - the ACT, 
the NAEP, the Iowa Basic Skills tests, the 
Graduate Record Exam, the tests students 
have to pass to get scholarships, to get 
into law school, graduate school, medi
cal school - have all been or are being 
rewritten to measure students' adherence 
to the new federal curriculum. Tests al
ways drive the curriculum; they drive 
what students study. The advocates of the 
new federal curriculum don't care if chil
dren are in a homeschool or private 
school, as long as they can control the 
tests. 

The people who write the tests admit 
that tests formerly measured ability. 
That's why homeschooled students and 
those in private schools did so well. 
Those students read well, they knew sci
ence and math so well that they could take 
an ACT and were home free. That day is 
corning to an end. The tests are being 
redesigned and will not measure ability 
in anything-whether it's math, reading 
or physics. They are being rewritten to 
measure only what is specified in the na
tional standards, and the homeschool or 
private school student will do well only 
ifhe has been taught the "standards." 
The Themes 

The new federal curriculum has seven 
themes: l) Undermining National Sover
eignty, 2) Eliminating Natural Rights, 3) 
Minimizing Natural Law, 4) Promoting 
Environmentalism, 5) Requiring Multi
culturalism, 6) Restructuring Government, 
7) Redefining Education as Job Skills. 

Picture the American system of free
dom as a three-legged stool. Our Decla
ration of Independence makes it crystal 
clear that our freedom is based on three 
principles: National Sovereignty (para
graph one and the last paragraph); Natu
ral Rights (paragraph two); and Natural 
Law (paragraphs one and two). The new 
federal curriculum is specifically designed 
to saw off each one of those three legs. 

Theme #4 means radical environmen
talism. Theme #5 includes gay rights, 
abortion rights and forced family plan
ning. Theme #6, with all its aspects, is 
huge. Theme #7 means all education will 

be vocational. 
Anyone can verify this by reading the 

1990 W odd Declaration on Education for 
All, the NAEP tests, the Iowa Basic Skills 
tests; the textbooks; it's all there. This 
whole program amazes me for its consis
tency and comprehensive nature. Every
thing fits together like pieces of a puzzle. 
National Sovereignty 

Let's look specifically at how the new 
federal curriculum undermines national 
sovereignty. "National sovereignty" is 
mentioned eight times in the National 
Standards for Civics and Government. 
What's significant is the way the concept 
is presented. In two of the eight times, 
the phrase is mentioned in a sidebar with 
no comment. Six times, however, the 
wording surrounding "national sover
eignty" is exactly the same. Why use 
exactly the same language six times? Ob
viously, this is significant. One of the 
things I've found in all 137pages of these 
standards is that every word was chosen 
with the greatest care. 

Here's the language describing national 
sovereignty: "The world is divided into 
nation-states that claim sovereignty over a 
defined territory 
and jurisdiction 
over everyone 
within it." I 
don't like the 
term "nation
states," but I 
won't go into 
that here. The 
terminology, 
"divided into," is 
what I call the 
pie analogy. If 
mom cuts a pie 
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into eight or 10 pieces, a piece is only a 
piece of the whole pie. What about the 
words "claim sovereignty"? I don't want 
to belabor this point, but here's another 
example. Suppose a madman with a gun 
breaks into my home and says, "Quist, 
you're history!" Mydearwifesays, "Dqn't 
do that!" The madman asks, "Why not?" 
My wife says, "because my husband 
claims to have a right to live." I'm going 
to look at her and say, "Is that the best you 
can do?" You see what the language 
means. The CCE definition of national 
sovereignty strongly suggests that the 
world is the real political unit and that sov
ereignty is not real, but only a claim. 

If you doubt this, note how the Hu
manist Manifesto II describes national 
sovereignty: "We deplore the division of 
humankind on nationalistic grounds." 
This is the pie analogy, the same con
struct. In other words, people who advo
cate world government treat national sov
ereignty this way. This is how national 
sovereignty, by force of federal law, is 
now treated in the textbooks and the tests 
in the United States of America. 
Natural Rights 

The natural rights of life, liberty and 
property are totally destroyed in the new 
federal curriculum and replaced with the 
view of human rights stated in the 1948 
United Nations' Universal Declaration of 
Human Rights, a declaration Ronald 
Reagan rejected because the whole thing 

is worded "insofar as." We have rights 
insofar as they do not differ with the ac
tions or policies of the U.N. 

The American view of human rights 
is replaced with the internationalist view 
of human rights, which destroys all hu
man rights. Pro-life groups in this coun
try need to wake up to the fact that the 
right to life has been totally eliminated in 
the new federal curriculum, and that our 
children will be taught that there are no 
rights of any kind except those that are 
subject to the interests of the state. The 
wording is the same as that in the consti
tutions of Cuba and China, and the con
stitution of the old Soviet Union. 
Environmentalism 

Theme #4 teaches environmentalism, 
and this does not mean teaching children 
to protect the environment or become 
good stewards of the environment. In the 
NAEP test, environmentalism appears 10 
times, multiculturalism four times, and the 
principles of freedom are totally absent. 
Incidentally, the content of the NAEP was 
determined by the CCE; surprise, surprise. 

Here is part of one of the NAEP ques
tions to illustrate how environmentalism 
is being taught: "When this happens, you 
shall live in square gray houses in a bar
ren land, and beside those gray houses, 
you shall starve. They say he went back 
to Mother Earth soon after he saw this 
vision, and it was sorrow that killed himo" 
The reference to "Mother Earth" is pan
theism - the Gaia hypothesis. 

In a new textbook called The People 
who Hugged the Trees, by Harcourt Brace 
& Co., the characters literally wrap them
selves around the trees. An excerpt (pp. 
986-87) reads: "Before she left the for
est, Anrita kissed her special tree. Then 
she whispered, 'Tree, if you are ever in 
trouble, I will protect you.' The tree whis
pered back with a rustle of its leaves. As 
Anrita grew, so did her love for the trees. 
Soon she had her own children, and she 
took them to the forest with her. 'These 
[trees] are your brothers and sisters,' she 
told them." 

In the view of religious environmen
talism, we're all on the same level, and if 
the earth is god, why differentiate between 
rocks, trees, animals and people? In Min
nesota, a charter school which has adopted 
a religious environmentalism curriculum 
was recently recognized by the U.S. De
partment of Education as a "model 
school." Required activities include a 
video called '"Spirit of Nature' (Dalai 
Lama and Native American elder), 'En
counters with the Archdruid' discussions, 
'A Tibetan Buddhist Perspective on Spirit 
in Nature,' 'Mother Earth: Nature as Liv
ing System,' and excerpts and video clips 
from Joseph Campbell's Hero with a 
Thousand Faces and The Power of Myth. 
Campbell is the guru of new age religion 
in our country. In its broadest form, new
age theology is the philosophical religious 
basis for radical environmentalism. 

The Public Broadcasting System 
(PBS) produced a video series with our 
tax money called After the Warming about 
global warming. This series calls for the 
creation of a "Planetary Management 
Authority" (PMA), which would put a 
world tax on all fossil fuels so that the 
cost of these fuels would double. The 

PMA would specify the carbon emission 
levels for every country, require manda
tory family planning and eliminate the eat
ing of beef for every country, and would 
amount to world government. A video 
of this series was made available to ev
ery library in America at minimal cost. I 
have a good environmental video called 
The Fallacy of Global Warming, pro
duced by Films for Humanities, which 
costs $150. Libraries like to have a lot of 
videos. Which one do you think librar
ians order? 
Restructuring Government 

Theme #6 is restructuring govern
ment, which includes central planning 
from start to finish. Among other things, 
central planning specifies the job tasks 
required for every job, as was done in 
1992 by the Secretary's Commission on 
Achieving Necessary Skills (SCANS). 
Some of the task descriptions are pretty 
funny, including task ID #7131631 in
structing farmers how to milk cows: "To 
perform this task the farmer brings cows 
into the barn early in the morning and sets 
up the milking equipment and ensures 
proper operation. The farmer then brings 
the first cows into the milking parlor and 
feeds them by attaching milkers." The 
bureaucrats don't even know which end 
gets fed and which end gets milked. 

Why is this type of restructuring go
ing on? SCANS says: "A student who 
accomplishes enough to meet an overall 
standard would be awarded a Certificate 
of Initial Mastery (CIM), a universally 
recognized statement." "Universally rec
ognized" means internationally recog
nized. The only way to have an interna
tional standard is by central planningo It 
doesn't matter if it doesn't work, central 
planning is the only way it can be done. 

The new federal curriculum is also a 
new international curriculum, now being 
brought into all the major countries of the 
modem world. We the People states: 
"The culture we live in is becoming cos
mopolitan, that is, belonging to the whole 
world. National corporations have be
come international. Environmental con
cerns transcend national boundaries. En
tertainment - music, sports and film -
command worldwide markets. . . The 
achievements of modem technology are 
turning the world into a global village, 
with shared cultural, economic and envi
ronmental concerns." 

What is "global village"? Let's con
nect the dots. Just as the culture is be
coming cosmopolitan, that is, belonging 
to the whole world, so the government 
must become cosmopolitan, that is, be
longing to the whole world. 

We have to come to grips with the fact 
that, in the core curriculum now required 
by federal law, there is one unifying 
theme, which is the disbanding of the 
United States of America as a sovereign, 
free people, and the creation of an inter
national one-world government. This is 
the glue that holds it all together. 
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