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Internet Hookup 
Group Under Fire 

keptics Challenf!e Value of 
WASHINGTON, DC - Wiring 

American schools and libraries to the 
Internet has been a much-publicized goal 
of the Clinton Administration, with Vice 
President Al Gore acting as the promo
tional mouthpiece. Congress obliged by 
passing the Telecommunications Act of 
1996, which authorized the Federal Com
munications Commission (FCC) to dis
tribute $2.65 billion per year in subsidies 
to link schools, libraries, and rural hospi
tals to the Internet 

School -pending on Technology 

The FCC created the nonprofit Schools 
& Libraries Corp. to distribute the funds, 
and has come under attack following the 
completion of a General Accounting Of
fice study requested by Sen. Ted Stevens 
(R-AK), which found that it exceeded its 
authority in setting up the nonprofit group. 
Also at issue is the number of employees 
in the corporation and their salaries. 

The head of Schools and Libraries 
Corp. is Ira Fishman, a Gore supporter 
who was deputy assistant for legislative 
affairs at the White House in 1995. Re
cruited by the FCC in 1996, he currently 
receives a salary of$200,000 per yearplus 
a potential bonus of$50,000. His corpo
ration has 13 fulltime employees and 
more than 80 outside contractors who help 
the nation's schools and libraries apply 
for the subsidies. 

The complex Telecommunications 
Act did not specify how the FCC was to 
handle the Internet hookup program. Crit
ics in Congress say the Schools and Li
braries Corp. is carrying out a mandate 
that the FCC should have handled itself, 
and that the resulting uproar is evidence 
of deep-seated problems within the 
agency. 

" 

Backers of education technology face 
increasing skepticism as research fails to 
support the notion that more computers 
will solve public education's problems. 
Speakers at an education technology con
ference in Florida in March vigorously 
attacked media reports that are question
ing the wisdom of spending billions of 
dollars to beef up classroom technology. 

These news accounts point out the 
dearth of reliable research to show that 
computer technology improves education. 
"There is no good evidence that most uses 
of computers significantly improve teach
ing and learning, yet school districts are 
cutting programs that enrich children's 
lives for this dubious nostrum," trumpeted 
the July 1997 issue of The Atlantic 
Monthly. The Nov. 10, 1997 issue of 
Education Week reported, "There is no 
guarantee that technology improves stu
dent achievement. Research in this area 
has produced little hard evidence, and few 
studies have yet examined the kinds of 
technology use that experts believe are 
most valuable to learning." 

The assertion that education technol
ogy research is flawed is a common theme 
in these articles. According to Education 
Week, the rapid changes in technology 
make controlled studies difficult, and "in 
addition to a lack of research, the nation 
also has a dim picture of the amount of 
technology that is already in the schools 
and the way it is used." Pointing to the 
lack of scientific controls in many stud
ies and inattention to differences in teach
ing methods in others, The Atlantic 
Monthly notes that "Most knowledgeable 
people agree that most of the research 
isn't valid. It's so flawed it shouldn't even 

Conservatives Win Primary 
For Seats on Texas Board 

AUSTIN, TX - Conservative candi
dates for the Texas State Board of Edu
cation won a clean sweep in the state's 
primary election in March. The 
victory ofat least one of the can
didates, Judy Strickland, of the 
Lubbock/Amarillo district, was 
described as a "major upset." 
Her opponent was a past presi
dent of the Lubbock School 
Board and had considerable 
name recognition. 

Strickland and fellow primary winners 
Donna Ballard and Don McLeroy favor 
a "back-to-basics" approach to education, 
including reading instruction based on 
phonics and math teaching based on arith-

metic. Said 11th District board member 
Richard Neill, one of five social conser
vatives, "The GOP will be in excellent 

shape going into the No
vember general election. I 
am elated with the primary 
results." 

If all the social conser
vatives win in November, 
including Richard Watson, 
who is the only social con
servative on the board fac

ing a Democrat challenger, they will be 
just one seat short of a majority. Two 
other Republican board members, who 
are more liberal, vote with the conserva-
tives on some issues. ~ 

be called research. Essentially, it's just 
worthless." 

Goire's Expensive Folly 
Nonetheless, as American students' 

knowledge of European history, biology, 
chemistry, physics, and modem and an
cient classics. 

Of primary concern to many educa
test scores continue 
to decline (see Edu
cation Reporter, 
April 1998), the 
Clinton Administra
tion, with many 
members of Con
gress and many of 
the nation's Gover
nors in agreement, 
proposes spending 
$40 to $100 billion 
over five years to 
equip all the nation's 
classrooms with 
computers. Vice 
President Al Gore 
has pledged "a com
puter on every 
student's desk," and 

Vice President Al Gore favors 
the costly plan to put a computer 
on every student's desk. 

tors, however, is that valuable 
programs and courses of in
struction are being eliminated 
to free up funds for technol
ogy. Music, art, physical edu
cation, and shop classes are 
feeling the budget axe so that 
schools can buy more comput
ers. Meanwhile, recent stud
ies are providing preliminary 
indications that courses such 
as music and art "actually in
crease the physical size of a 
student's brain and its powers 
for subjects such as math, sci
ence, and engineering - in 
one case, more than computer 
work did." Schools that rely 
extensively on computer use 
are reporting student com

many parents, teachers and business lead
ers have bought into the promise of aca
demic improvement via technology. A 
poll taken in early 1997 showed that U.S. 
teachers rank computer skills higher than 

plaints ranging from eye strain and head
aches to sore wrists. 

Many experts agree that technology's 
complexity is better suited to students at 

(See Technology, page 4) 

DARE Graduates Are 
Saying 'Yes' to Drugs 

CHICAGO, IL - Another study has 
been released that shows the Drug Abuse 
Resistance Education program (DARE) 
has little effect on preventing drug use 
among teens. Conducted by the Univer
sity of Illinois at Chicago (UIC), the study 
actually showed a slight increase in drug 

really produced the effects the officers 
claimed. The most favorable impact of 
DARE was on urban students, the study 
showed, where officers were more likely 
to spend time with students outside the 
classroom setting. 

This latest study reinforces the find
and alcohol use among subur- -------- ings of many previ

ous studies that 
DARE fails to de
ter drug use among 
youth. A Detroit 
News editorial on 
March 28 suggests, 
"it may be time to 
ask whether the 

ban students who had been 
through the DARE program , 
compared with those who had 
not. The study involved 1,800 
students from the 6th to the 
12th grades at 300 public l 
schools in the city of Chicago, ; 
its suburbs, and surrounding : 
rural areas. The students were i!,-~~~~, 

tracked for a period of six years to mea
sure DARE's impact. The Illinois State 
Police sponsored the study. 

One of the researchers, Professor Den
nis Rosenbaum, cited the "sophistication" 
of suburban students as a reason many of 
them failed to take the DARE officers and 
their message seriously. Some students 
said the information about specific drugs 
piqued their curiosity and tempted them 
to "see for themselves" whether the drugs 

· half-billion dollars 
in taxpayer money and private donations 
that DARE absorbs every year could be 
better spent on something else." 

DARE remains extremely popular 
with the public. Currently, it is offered 
in nearly 80% of the school districts in 
the country, as well as in many private 
schools. Since the UIC study and a Uni
versity of Michigan study last year which 
found marijuana use to have tripled 

(See DARE, page 2) 
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A New Zealand study reports that 
teenage girls are more likely to re
gret having sex than their male part
ners. In polling the teens, research
ers found that "boys and girls ap
lproach sex differently": 54% ofteen
age girls who willingly engaged in 
intercourse said they "should have 
waited to have sex . . .. " Only 16% 
of the boys felt that way. 

A first-ever national survey on 
school crime reveals that 10% of 
American public schools reported 
violent crimes during the 1996-97 
school year, mostly in luger urban 
schools. Using the statistics to push 
his education policies, President 
Clinton said that, while most schools 
are safe, "too many of our students 
face a far more frightening reality ev
ery time they walk through the school 
door." The survey was conducted by 
the Education Department's National 
Center for Education and Statistics. 
Only crimes that were reported to po
lice were included in the survey find
mgs. 

The San Francisco Boa:rd of Edu
cation bas proposed reading list 
quotas for itr. public high schools, 
which will require that at least fou:r 
of every 10 books be written by mi
nority authors. The wave of "diver
sity" and "multiculturalism" that has 
swept through American higher edu
cation has moved into the public 
schools, with more and more school 
!boards encouraging the reading of di
verse authors at the expense of the 
classics. 

Grade inflation fa alive and wen in 
America's c0Heges 9 with student 
averages creeping up over the past 
10 years from a C to a B+. Reasons 
for the practice vary, as colleges and 
universities compete for students and 
respond to parental pressures. Profes
sors fighting for tenure and promo
tions vie to keep their courses well at
tended. With the cost of a college 
education at top universities well into 
six figures, parents and students are 
"demanding their money's worth," 
and devalued diplomas will undoubt
edly continue as the order of the day. 
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DARE (Continued from page 1) -------------

among 8th graders, DARE supporters are 
claiming that what is needed is not a cut
back in the program, but an expansion. 
DARE instruction is typically g:iven in the 
5th or 6th grade, and supporters say the 
message may need to be reinforced at the 
high school level. 

One area where DARE has apparently 
been beneficial is in providing kids with 
"ways to say no" to drugs. Still, as the 
Detroit News put it, "Drug use is a com
plicated matter that may not be amenable 
to a full and nuanced exploration in a 
classroom inhabited by students from 
homes with diverse beliefs and attitudes." 
The editorial suggests "it may be time for 
schools to focus on teaching the basics 
and leave the matter of drug use to fami-
lies." ~ 

How Dare Works 
The DARE program was started in 

1983 by Los l\ngeles Chief Daryl 
Gates. It is .ftmded by a combination of 
federal, state and local government 
money, plus private donations. 

Police nn·,r""r"' conduct a 17-week in
struction program in the classroom, typi
cally at the 5th or 6th grade level, though 
it can span kindergarten through the 12th 

DARE officers describe the perils 
drug use, ex.plaining co1nmon major 
illegal drugs including marijuana, heroin, 
cocaine, and hallucinogenic drugs, arid 
help students find to say "no" to try
ing dmgs. Students may create skits in 
which they rebu.ff dmg dealers and friends 

to persuade them to try drugs. 
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'Full Inclusion' Student 
Is Convicted of Murder 

ST. LOUIS, MO -A behavior-disor
dered student, who was charged three 
years ago with the murder of 15-year-old 
freshman Christine Smetzer at McCluer 
North High School (see Education Re
porter, Feb. 1995), has been convicted of 
rape and murder in the case. 

A jury in the St. Louis County Circuit 
Comt found the student, Michael Taylor, 
guilty of first-degree murder and rape. He 
will spend the rest of his life in prison, 
but since he was just shy of his 16th birth
day when he committed the crimes, he is 
not eligible for the death penalty. 

Taylor was a special education student 
who had been diagnosed with behavior 
disorders two years prior to the attack. He 
was initially supervised in the most con
trolled environment for behavior-disor-

dered students but, as a result of the policy 
known as "full inclusion," was transferred 
after only a few months to a regular 
school, where he spent only half of his 
day in special classes. Less than two years 
after beginning Special School District 
services, he was given a schedule with 
all regular classes. He murdered Chris
tine one day after he was transferred to 
McCluer North, with no paper trail to in
dicate his past problems. 

In reaction t9 the killing, the Missouri 
legislature passed the Safe Schools Act 
in 199 5, which requires that students' vio
lent behavior records follow them from 
school to school. However, the records 
sometimes fail to tum up, and in any case 
they are confidential, so many parents do 
not feel reassured by the law. ~ 

Tough Turn for National Tests 
SEATTLE, WA- If National Tests 

are ever approved by Congress, they will 
resemble the long-accepted National As
sessment of Education Progress (NAEP) 
tests that have been around for decades. 

In March, the oversight panel charged 
with developing the national tests revised 
the original proposal authorized by the De
partment of Education" The new specifi
cations reportedly limit the use of calcu
lators on the math test and increase the 
level of difficulty on the reading test. 

The National Assessment Governing 
Board (NAGB) approved the new tougher 
rules for the tests, and stated that the read-

ing test will not include questions "about 
personal experiences, attitudes, or feel
ings." 

The executive director ofNAGB, Roy 
Truby, said the new tests will not be 
"fuzzy," and that students "will have to 
compute, reason and explain how they got 
their results." He said they will not "get 
credit just for trying." 

Calculators will be allowed for the sec
ond half of the math test, though not all 
questions in that section will lend them
selves to the use of a calculator. Both 
tests will be 90 minutes long, divided into 
two 45-minute segments. ~ 

k of the Month 

Making America Safer: What Citi
zens and Their State and Local Of
ficials Can Do to Combat Crime, Ed
ited by Edwin Meese III and Robert E. 
Moffit, 1997, The Heritage Founda
tion, 206 pps., $19.95 

In response to the fact that virtually 
every survey over the past 20 years has 
shown that crime is a top concern 

among 
Americans, 
E d w in 
Meese III 
(former U.S. 
Attorney 
General un
der Presi
dent Ronald 
Reagan)and 
Robert 
Moffit of 
the Heritage 

Foundation have compiled a well-re
searched study. on the subject. 

Making America Safer is a series of 
articles and essays detailing the root 
causes of violent crime, the efforts of 
local law enforcement agencies to com
bat it, what states can do, and how 
prison fellowship can change the lives 
of violent criminals. 

The book rejects the theories about 
crime as scripted by "official Washing
ton." For example, many lawmakers 
believe that the causes of crime are ma
terial - a 1.ack of employment oppor
tunities or funding for social programs 
-while the authors point to the break
down of the traditional family, particu
larly the absence of the father from the 
home, as the chief cause. They further 
cite the moral breakdown of society 
rather than poverty as a primary cause 
of violent crime" 

In Chapter 6, High School Admin
istrator C. Stephen Wallis gives his 
prescription for restoring "discipline 
and civility to America's public 
schools." He recommends addressing 
school violence with "clear and unam
biguous codes of school discipline 
which are strictly enforced by school 
administrators." He advocates a return 
to teaching the basics, and favors mak
ing "character education" a part of the 
school curriculum. 

Making America Safer examines the 
juvenile justice system and offers so-
1 utions to the problem of juvenile 
crime, including a fascinating glimpse 
into Drill Sergeant Roger Redd's boot 
camp-like training program for youth
ful offenders. Chapter 9 looks at how 
the increasing federalization oflaw en
forcement usurps the authority of lo
cal police and sheriffs departments, 
most notably at Ruby Ridge and Waco, 
sometimes with tragic results. 

Write The Heritage Foundation, 
214 Massachusetts Ave. NE, Washing
ton, DC 20002, or call (202) 546-4400. 
(There is a $4.00 shipping charge.) 



FO 
by Michael Sanera, Ph.D. 

The Environmental Protection Agency 
(EPA) is currently seeking reauthoriza
tion of the 1990 National Environmental 
Education Act The Act expired in 1996, 
but the EPA has continued to use appro
priated funds for environmental education 
programs without authorization. The 
National Environmental Education 
Amendments Act of 1998 (H.R. 3441) 
was introduced in the House in early 
March. This bi.11 is similar to one that 
passed the Senate but failed to be consid
ered by the House in 1996. The EPA has 
made several changes in the new legisla
tion but, as always, the devil is in the de
tails. 

As Members of Congress consider 
whether or not to pass the 1998 reautho
rization bill, they should examine EPA's 
environmental education programs, be
cause environmental education is a rela
tively recent addition to the nation's pub
lic school curriculum and it affects mil
lions of students nationwide. Unfortu
nately for our children, the implementa
tion of the 1990 law over the last seven 
years has not improved the teaching of 
environmental subjects in the classroom 
- mostly because the EPA does not rec
ognize the problems inherent in much 
current environmental education. 

In 1990, the EPA assumed nationwide 
leadership in environmental education 
(EE) under the auspices of the National 
Environmental Education Act. The 1990 
law established the Office of Environ
mental Education at the EPA, an EE train
ing program, and the National Environ
mental Education and Training Founda
tion. The law provides for teacher train
ing, curriculum research and develop-

PROGRAMS 

FUNDED BY 

THE EPA 

PRESENT KIDS 

WITH MIS-

LEADING AND 

ONE-SIDED 

INFORMATION. 

ment, and envi
ronment-related 
internships and 
fellowships for 
students. Con
gress autho
rized $65 :mil
lion over five 
years for these 
programs, al
though the EPA 
has spent addi
tionally-appro
priated funds 
beyond this au
thorization. 

To date, 29 
states have laws 

mandating some form of environmental 
education and the EPA has targeted other 
states for new programs. Rather than 
teaching kids about the complex and of
ten-disputed science behind such contro
versial issues as global warming, acid rain 
and pesticides, programs funded by the 
EPA present kids with misleading and 
one-sided information. The EPA is 
spending significant funds in target states 
to encourage questionable environmen
tal education programs, which seek to 
activate students, both in their personal 
lifestyle - i.e., recycling everything re-
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• • EPA's Environmental Mis-Education 

gardless of whether or not it makes sense, 
and in political activities - i.e., lobby
ing elected officials. 

EPA: Propagating the Problem 
Our children need to learn how hard 

work, ingenuity, science and technology 
can remedy environmental problems. Un
fortunately, in 
America's 
classrooms to
day, children 
are taught that 
the only way to 
solve environ
mental prob
lems is with top
down, com
mand-and-con
trol government 
regulation. In
stead of inspir
ing our children 
to become sci
entists, inven-
tors and engi-
neers who con-

THE EPA's 

DEFINITION OF 

" BALANCED" 

ENVIRON MEN-

TAL EDUCATION 

PROGRAMS 

EXCLUDES ANY 

CRITICISM OF 

EPA POLICIES. 

front and solve environmental problems, 
schools are busy teaching them to become 
politicians, bureaucrats, lobbyists and 
regulators. The EPA's environmental 
education programs do little to correct 
these problems. 

In response to many long-time Con
gressional critics of its environmental 
policies, the EPA has proposed in H.R. 
3441 two minor changes to the 1990 stat
ute. The EPA says these changes will 
correct the abuses in environmental edu
cation. New language in the bill requires 
the EPA to support "balanced and scien
tifically sound" environmental education 
programs, and to prohibit "lobbying ac
tivity." Yet a look at what the EPA actu
ally means by these terms should serve 
as a warning for those committed to re
forming environmental education. 

"Balanced Information": The EPA's 
definition of "balanced" environmental 
education programs excludes any criti
cism of EPA policies. In 1994, the EPA 
published the "Environmental Science 
Education Materials Review Guide." The 
Guide instructs teachers, curriculum au
thors, and potential grant recipients about 
the important characteristics of"quality" 
EE materials. One important guideline 
states that materials must "reflect EPA 
policy on the topics explored." Students 
learning from materials produced under 
the Guide will not learn about the prob
lems with Superfund or the EPA's fail
ures in implementing the Clean Water and 
Clean Air Acts. Evidently, the EPA does 
not want to educate students, but to in
doctrinate them to blind obedience to fed
eral policies. 

Sound Science: After seven years of 
effort, the EPA has failed to influence the 
production of"balanced and scientifically 
sound" EE materials. My review of more 
than 140 textbooks ( 6th through l 0th 
grade science, health, and geography 
texts) and more than 170 environmental 

books written for children shows that the 
scare tactics such as those previously 
mentioned predominate, and "scientifi
cally sound" information is largely miss
ing. With a few rare exceptions, these 
materials fail to even mention the follow
ing scientific and economic facts. 

♦ The world population growth rate has 
decreased since the late 1960s -
from slightly more than 2% to about 
l. 7% in the l 990s - and is expected 
to drop to less than l % by the 2020s. 

♦ Many natural resource and energy 
prices have been level or falling 
(when adjusted for inflation) for 
many years-which indicates abun
dance, not scarcity. 

♦ The United Nations' Food and Agri
culture Organization reports that 
tropical rain forests are being cut 
down at a rate of about 21 acres per 
minute, not the 100 acres per minute 
cited in many environmental educa
tion materials. 

♦ The global warming theory is based 
on computer models that have both 
strengths and weaknesses. Most of 
the observed temperature rise over 
the last 100 years took place before 
1938. And according to NASA sat
ellite temperature readings, the 
earth's average temperature has re
mained stable ( or decreased slightly) 
between 1979 and 1996. 

♦ The largest scientific study of acid 
rain (National Acid Precipitation As
sessment Program, a 10-year, $500 
:million congressionally-funded 
project) concluded that acid rain was 
less severe than indicated in most EE 
materials. 

♦ Certain types of recycling use more 
energy and natural resources and cre
ate more pollution than making prod
ucts from virgin materials. 

♦ The best scientific research indicates 
that paper biodegrades very slowly, 
if at all, in modern landfills. There
fore, the distinction between paper 
and plastic (including plastic foam 
products) as used in drinking cups 
and packing materials, is largely 
meaningless. 

If the EPA is so concerned about "sci
entifically sound" EE materials, it should 
have produced reports which highlight 
these problems and recommend improve
ments. Yet, EPA documents do exactly 
the opposite. EPA's draft report to Con
gress on its implementation of the 1990 
EE Act criticizes current EE materials for 
having "a disproportionate emphasis on 
science-oriented activities." 

Lobbying: It is true that the recom
mended changes for the new law prohibit 
formal lobbying using federal grant 
money (per Office of Management and 
Budget Circulars A-21 and A-122), in
cluding electioneering, political party ac
tivity and direct attempts to influence leg
islation. But this narrow, technical pro-

hibition against lobbying does absolutely 
nothing to reverse the 18-year trend in the 
EE community to make teaching students 
political action skills a cornerstone of 
environmental education. In fact, the 
EPA's own report to Congress makes it 
abundantly clear that the EPA wants to 
encourage more, not less, political activ
ity by students. 

Starting with a 1978 U.R-sponsored 
conference held in Tbilisi (then Soviet 
Georgia), the environmental education 
community has insisted on making "re
sponsible action" (read: political action) 
a centerpiece of EE. The Tbilisi Decla
ration, as it is known, enshrines the no
tion that children should be taught the 
"skills" to "participate" in activities that 
lead to the resolution of environmental 
problems. Political action taken by stu
dents often follows a biased ( or non-ex
istent) presentation of scientific and eco
nomic information about environmental 
problems. 

For example, 2nd-grade students in 
Tucson, Arizona, noticed a construction 
site near their school at which a contrac
tor was clearing desert land for new 
homes. As a class 

project, th e stu- "CHILDREN ARE 
dents wrote let-
ters to the editor INCREASINGLY 

of the local news
paper explaining 
to readers how 
they "felt" about 
what they saw. 
Apparently, stu
dents were not 
provided instruc
tion on the need 
for new housing, 
housing markets 
and prices, or 
economic trade
offs, as all 13 stu
dent letters con-

BECOMING 

PAWNS AS THEY 

ARE ENLISTED 

TO BE WAR-

RIORS IN THE 

ENVIRONMENTAL 

BATTLES OF 

ADULTS" 

veyed precisely the same opinion. Every 
one of these students felt that the construc
tion of the new homes, for families much 
like their own, was a terrible thing. 

The letters from these 2nd graders are 
a stark but all too common example of 
environmental "education" in practice. 
"Man is killing Mother Nature just for 
money," concluded Brian in his letter. 
"It's like a battle between nature and 
money, and so far money is winning." 
And Katie noted that since the bulldoz
ers were destroying cactus, trees, and 
plants, "They (the animals) won't have a 
house. It's just because of money that 
they're (the construction company) kill
ing the animals." Thus, as Mike 
Weilbacher observes in E Magazine, chil
dren are increasingly becoming pawns as 
they are enlisted to be "warriors" in the 
environmental battles of adults. 

A final example of EPA's failure to 
use taxpayer money responsibly in sup
port of good environmental education is 
illustrated through its pet concept of 

(See EPA, page 4) 
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Technology (Continued from page 1) -------------------

the high school level than in the elemen
tary grades. Last fall, an article in US 
News & World Report cited six schools 
that were "making computers work," five 
of which were high schools. The lone 
elementary school was chosen because its 
computer program involved children with 
disabilities, the group that appears to ben
efit most from computerized instruction. 
The downside is that, while computers 
have enabled many disabled students to 
be assimilated into regular classrooms, the 
practice of "full inclusion" also places 
students with behavior problems in regu
lar classrooms, sometimes with tragic re
sults (see Education Reporter, Feb. 1995, 
and update on page 2). 

Some educators say younger children 
need the "hands-on opportunity to ma
nipulate physical objects" that computers 
cannot offer, though others observe that 
computer monitors tend to capture and 
hold a child's attention better than teach
ers can. A 1996 National Assessment of 
Education Progress (NAEP) study lends 
some insight as to the reason: the study 
found that the most common use of com
puters by 4th graders is to play games. 

wm Textbooks Become Obsolete? 
With increased spending on education 

technology has come the stagnation of 
textbook purchases, despite the fact that, 
according to author and education re
searcher Sam Blumenfeld, "Books still 
remain the chief depository of human 
existence, the chief means of learning 
anything in depth:' 

Both Blumenfeld and author Clifford 
Stoll, who in 1995 wrote Silicon Snake 
Oil: Second Thoughts on the Information 

Highway, compare today's use of com
puters in the classroom to the use of the 
motion picture a generation ago. "If we 
review the edufads of yesterday, we re

Sam Blumenfeld 

call that 
educators 
once be
lieved the 
motion 
picture 
would be 
the great 
tool of 
teaching," 
says Blu
menfeld. 
"But sit
ting in the 
dark put 

too many kids to sleep, and most of that 
expensive equipment wound up in dos-
ets." 

The Atlantic Monthly quoted Stoll's 
recollection of the use of films when he 
was in school: "We loved them because 
we didn't have to think for an hour, teach
ers loved them because they didn't have 
to teach, and parents loved them because 
it showed their schools were high-tech. 
But no learning happened." 

As Blumenfeld concedes, computers 
do have the ability to teach, providing 
they have the right software. But therein 
lies the dilemma. Software programs, es
pecially at the elementary school level, 
have produced mixed results at best, and 
Logo, the highly-touted programming 
language that was supposed to expand 
children's cognitive skills, has not lived 
up to expectations. With the complexity 

EPA (Continued from Page 3) --~------------

"sustainability" as the only model con
sistent with a clean and thriving environ
ment. The EPA report to Congress on 
the 1990 Act states flatly: "The future 
health and welfare of our nation depends 
on our ability to use the Earth's resources 
sustainably." 

Although "sustainability" lacks a solid 
academic or scientific definition, the gen
eral idea is to create economic and re
source development policies which "meet 
present needs without compromising the 
ability of future generations to meet their 
own needs." Needless to say, this requires 
a great deal of information about current 
usage of natural resources and predictions 
about future technological developments 
and future resource usage patterns. This 
is difficult, if not impossible, to do accu
rately. Forty years ago, experts failed to 
predict the current power of the personal 
computer or the progress in DNA re
search. 

Teaching sustainability as the only 
model of development which is consis
tent with the environment does a disser
vice to our students and is clearly not edu
cation. The sustainability concept con
jures up the academic debate between the 
supporters of central government plan
ning and the supporters of markets. This 
rich intellectual debate which has raged 

for most of this century should be the fo
cus of environmental education. 

In fact, the Educational Testing Ser
vice (ETS), which produces and admin
isters the SAT test for college admissions 
and high school Advanced Placement test 
for college credits, recently developed a 
new AP Environmental Science course 
for high schools. ETS understands the 
meaning of education, and has placed the 
concept of sustainability in the context of 
three other environmental concepts which 
students must learn: conservation, pres
ervation and remediation. By making 
sustainability the EPA's only acceptable 
model, students will be taught EPA 
dogma but not critical thinking skills. 

By most measures, the EPA's stew
ardship over environmental education is 
an educational failure. ~ 
Michael Sane'ra is the Director of the Envi
ronmental Education Research Institute and 
a Senior Fellow at the Center for the New 
West. David Barretto/the Competitive En
terprise Institute in Washington, DC pro
vided invaluable research assistance for this 
report. 
Environmental Education Research In
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of both hardware and software, teachers 
often spend more time trying to solve 
technical problems than teaching. And 
many parents worry about the potential 
of software programs to indoctrinate. 

In a copyrighted story for World
NetDaily, Trudy Thomas describes a 
computer "game" distributed free of 
charge to schools by Microsoft, in coop
eration with the World Wildlife Fund. 
The program is called "Deadliest of All," 
and according to Thomas, "its subliminal 
message is - do the earth a favor and 
'off' yourself before you grow up to harm 
planet earth." It shows a human baby 
crawling about, with arrows that take chil
dren to frames called "Poor land manage
ment, Habitat destruction, Too many vis
its (Sometimes people 
damage wild places just 
by visiting them too 
much), The problem 
with cars, No harass
ment, please!, Big game 
hunters, a price on their 
heads, Accidental 
deaths, Bad habits," and 
"Deadliest of All (The 
people are crowding out 
the wild animals!)." The 
game then proceeds to 
praise the World Wild-
life Fund for its work in areas such as the 
reintroduction of predators. 

Teaching Attitudes 
Torn De Weese, of the American Policy 

Center, warns of another software dan
ger. "Education software programs are 
designed to drill and remediate students 
in the areas of values, attitudes and be
liefs," DeWeese claims. "They are not 
'value neutral.' Students are asked spe
cific questions designed to evaluate their 
ideas. If these ideas and values differ from 
the 'outcomes' dictated by the education 
establishment, the student is separated 
from the group and given 'personalized' 
attention. A computer program is created 
to specifically address the noted 'defi
ciency' of that student." 

Amid all the confusion and controversy 
over the quantity and quality of classroom 
technology and how best to use it, some 
educators worry about where, or if, the 
basics fit in. Samuel G. Sava, executive 

director of the National Association of 
Elementary School Principals, told Edu
cation Week, "I'm very concerned over 
the rush to purchase hardware when we 
do not have enough evidence on how best 
to use computers to help youngsters 
achieve in reading, mathematics, writing, 
et cetera." 

Sam Blumenfeld cautions, "First we 
must make sure children can read, write 
and do arithmetic, then teach them to use 
the computer as a window to the world." 
He further warns that today's education 
reformers are likely to use computers to 
enhance their power, and gives as an ex
ample the Student Data Handbook, which 
describes the scope of the information that 
will be gathered on every student who en

ters the public school 
system (see Education 
Reporter, Feb. 1998). 

As one of the first 
companies to donate 
computers to schools, 
Apple Computer set the 
tone for the technologi
cal evolution in educa
tion. But Steve Jobs, 
the founder of Apple, 
said in an interview in 
Wired Magazine, "I 
used to think technol

ogy could solve the problems in educa
tion. I've probably spearheaded giving 
away more computer equipment to 
schools than anybody else on the planet, 
but I've had to come to the inevitable con
clusion that the problem is not one that 
technology can hope to solve. No amount 
of technology will make a dent. 

"It's a political problem. The prob
lems are socio-political. The problems 
are the unions - plot the growth of the 
NEA and the dropping of SAT scores, and 
they're inversely proportional. The prob
lem is bureaucracy. There are solutions 
to our problems in education. Unfortu
nately, technology isn't it. We can put a 
website in every school. None of this is 
bad. It's bad only if it l uUs us into think
ing we're doing something to solve the 
problem with education. Historical pre
cedent shows that we can turn out 
amazing human beings without technol
ogy." '3 
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