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Illinois Legislators Gain Federal Data Collection 

School-to-Work System Threatens Privacy Stake • ID 
SPRINGFIELD, IL-Members of the 

Illinois General Assembly have just re
ceived a 31-page report from the Illinois 
Human Resource Investment Council 
(HRIC). Called "Investing in Illinoisians," 
this document sets forth the "goals and 
strategies" for coordinating "a unified 
workforce development system," and re
ports on the HRIC's cooperation with the 
Illinois State Board of Education in de
veloping and implementing "learning stan
dards for the K-12 system." (Human re
source is the new jargon term for stu
dent.) 

If it had not been for the passage of 
SB 561, the State Legislature would have 
been completely in the dark about HRIC's 
plans and activities. 

The Illinois General Assembly gained 
oversight authority ofHRIC when it over
rode Governor Jim Edgar's veto of SB 
561. Sponsored by Illinois State Senator 
Patrick O'Malley (R), SB 561 added lan
guage to the HRIC Act to prohibit the 
Council's goals and strategies from being 
adopted until ratified by the General As
sembly. The HRIC was created in 1996 
fo coordinate Illinois' "Education to Ca
reers" program, also known as School
to-Work. 

"Despite our desire for total repeal of 
School-to-Work in Illinois, the override 
was a crucial victory for genuine account
ability," said Karen Hayes, Illinois repre
sentative of Concerned Women for 
America (CW A). "Without SB 561, HRIC 
would have answered only to Governor 
Edgar, and all recommendations and docu
ments would have gone only to him." 

SB 561 enjoyed unanimous support 
from both liberals and conservatives, 
Democrats and Republicans. Mrs. Hayes 
views the override as a small step toward 
the restoration of the balance of power 
between the executive and legislative 
branches of government. "The beauty of 
it was that not one legislator opposed SB 
561," she noted. "It was definitely an 
executive versus legislative branch issue 
rather than a partisan issue. When the 
vote to override was taken, no one voted 
against it. This victory gives our elected 
officials at least a chance to ask what 
HRIC is doing." 

HRIC's members come from busi
ness, labor, education, job training, and 
community organizations. They were 
appointed by the Governor "in consulta
tion with the State Senate." The council's 
mandate is broad; members are charged 
with building a new "workforce develop
ment system" that will manage Illinois' 
workforce and economy. Mrs.Hayes 
calls it "the Illinois School-to-Work state 

central planning committee," which will 
"determine the future needs of our 
workforce 
and establish 
the link to 
education." 
Illinois stu
dents will be 
funneled into 
careers de
termined by 
the state or, 
as Hayes ob-
serves, "by 
the HRIC, 
which has 
its hands on 
the spigot of 
career pathways." 
will be affected. 
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Karen Hayes 

Every Illinois student 

Funding for this giant undertaking will 
come from "a combined effort of fed
eral, state, local, and private resources." 
HRIC's 1997 Annual Report lists only fed
eral funding sources, among which are 
the Job Training Partnership Act, Title IV 
of the Social Security Act (JOBS), the 
National Community Service Act, the W el
fare-to-W ork Block Grant program, and 
the Carl D. Perkins Applied Technology 
and Vocational Education Act. 

HRIC's recommendation that a por
tion of these federal funds be earmarked 
for the Illinois Chamber of Commerce, 
the Illinois Manufacturing Association, 
and the Illinois AFL-CIO, a factor that 
undoubtedly persuaded these organiza
tions to participate in "Education to Ca
reers," is very troubling to Mrs. Hayes 
and parents' groups. 

"We're also concerned about the 
longterm financial commitment this 
program will entail, and we question what 

See Illinois, page 2 

WASHINGTON, DC-Federal bu
reaucrats are on the prowl. They are col
lecting personal information on students 
in the public school system, and even on 
students who are homeschooled and pri
vate-schooled. The blueprint for this ac
tion is the 226-page Student Data Hand
book for Early Childhood, Elementary, 
and Secondary Education (NCES 94-303), 
published by the National Center for Edu
cation Statistics. 

This Data Handbook states in Chap
ter One: "Accurate and comprehensive 
information is needed in order to make 
appropriate cost-effective and timely de
cisions about students within both public 
and private schools .... These informa
tion needs are being met in an increasing 
number of instances by automated man
agement information systems that allow 
data to be analyzed in a variety of ways 
to address the questions and needs of the 
decision-makers .... " 

The goal of these bureaucratic plan
ners is to create a central database where 
all student information is stored, comput
erized, and made available for transfer to 
other schools, colleges, or government 

agencies. 
Maureen 
O'Connell, 
a leader in 
the fight 
against 
the Mas
s a ch u -
setts Edu-
cational 

Assessment Program (MEAP), explains, 
"Goals 2000 legislation will show that data 
collection is expected in return for fed
eral money. In accordance with this law, 
the data will be available to all govern
ment departments." 

Sam Blumenfeld's October 1995 "Edu
cation Letter" explains the kind of data 
this computerized system will collect: 
" ... the most detailed personal informa
tion about the individual in all aspects of 
his life .... The system uses a number 
code for each specific piece of informa
tion." For example, codes 001 to 012 
refer to the student's name; codes 013 to 
036 apply to the student's background, 
which includes ID number, driver's li
cense number, health record number, a 
professional certificate or license num
ber, and a school assigned number. 

In the Religious Background (030) 
section, the student has 25 religions from 
which to choose. The traditional three 
choices of Protestant, Catholic, and Jew
ish are no longer sufficient for the intense 
curiosity of this giant computer. Even 
homeschoolers (03) and private schoolers 
(05) have their own designated codes un
der Category 076. Under the section "Dis
continuing Schooling Reason" (112), they 
list subcategory 19 - Religion: The stu
dent quit the school because of religious 
convictions. 

Under the section "Non-Entrance In
formation" (reasons why the student 
didn't enter the public school system), 
subcategories (03) Homeschooling and 
(05) Religious are listed as two possible 
reasons. No stone is left unturned! Un
der the section "Assessment Type" (189), 
there are 16 assessments for the students 
to complete. Besides (01) Achievement 
Test, (02) Advanced Placement Test, and 
(03) Aptitude Test, (04) Attitudinal Test 
is included. The Handbook calls this sub
category "an assessment to measure the 
mental and emotional set or patterns of 
likes and dislikes or opinions held by a 
student or a group of students. This is 

See Data Collection, page 2 

Alabama Board Says 'No' to Objectionable Texts 
BIRMINGHAM, AL-The Alabama 

State Board of Education, by a 7-1 vote, 
has refused to adopt six health textbooks 
that were recommended by the State Text
book Committee, on the grounds that they 
contain objectionable material. 

Last fall, Alabama Eagle Forum sent a 
12-page letter to each board member ex
plaining why the textbooks should be re
jected. Education co-chairman Jan Bolla 
and Eagle Forum Collegian Amy 
Makemson testified against adopting the 
books. 

The rejected titles and their publish
ers, along with some of Eagle Forum's 
objections, are: 

Perspectives on Health (McDougal 

Littell Inc.) "is invasive to students and 
their families. It appears to require that 
teachers act as clergy, psychologists, and 
family counselors. Students are taught 
that they can to go to family planning clin
ics for birth control, and obtain abortions 
without parental consent. The book's 
supplementary sex education materials 
violate the Alabama Abstinence Act." 

HIV/AIDS (Glencoe/McGraw Hill), 
submitted for grades 6-8, "is age inap
propriate, and fails to comply with the 
Abstinence Act because it promotes 
condoms and presents deviant sexual 
practices, including homosexuality, as 
normal." 

Fearon 's Health (Globe Fearon Inc.), 

written for special education students, 
"betrays the trust special ed children and 
their parents place in teachers and text
books. It misleads and misinforms with 
regard to sexually-transmitted diseases 
and contraceptives, fails to include refusal 
as an option to sexual activity, and asks 
subjective questions such as, 'When does 
human life begin?'" 

AIDS and Other STD 's (Globe Fearon 
Inc.) "advises students to use latex 
condoms with the spermicide nonoxynol-
9, without including the failure rates of 
condoms or the fact that nonoxynol-9 can 
increase the risk of bladder and yeast in
fections in women." 

See Texts, page 4 
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The year-long efforts of a concerned 
Fairfax County, VA mom to edit an 
explicit sex-ed video paid off. The 
Fairfax County School Board voted to 
remove certain explicit segments of the 
video that was being shown to 5th 
graders. Graphic descriptions of girls' 
and boys' development were removed, 
making the video "more appropriate 
for the age level." 

Only 19% of university professors 
who teach K-12 teachers bow to 
teach think it's essential that 
teachers stress correct grammar, 
spelling and punctuation. Only 12% 
of those surveyed believe teachers 
should expect students to be neat, 
polite, and on time for school. A full 
82% say teachers should teach kids 
to be "active learners who know how 
to learn." Parents however, say they 
expect public schools to teach chil
dren to "master basic skills, develop 
good work habits, and learn values like 
honesty and respect." 

Second graders at a public school 
near Dover, DE, exchange vows 
with members of the same sex in 
mock marriage ceremonies. The 
children promise to care for each other 
as "friends" and to "share and play 
nice." Some parents are concerned 
that this exercise sends mixed mes
sages to their children, and that it will 
only serve to confuse them later on. 
At least one student has been pulled 
from the school in favor of 
homeschooling. 

The cost of public education rises. 
The U.S. Department of Education's 
National Center for Education Statis
tics (NCES) has released a report en
titled Federal Support for Education: 
Fiscal Years 1980-1997. It states that 
federal funds for education programs 
have increased 42% since 1990. 
Between 1980 and 1997, federal 
spending for elementary and second
ary education increased 18% after 
being adjusted for inflation, while other 
education funds (for libraries, muse
ums, cultural activities and miscella
neous research) increased 71 %. 
Funds for research at universities and 
university-administered research and 
development centers increased 41 %. 

[Education Reporter (ISSN 0887-0608) 
is published monthly by Eagle Forum 
[Education & Legal Defense Fund with 
editorial offices at 7800 Bonhomme 
l4ve., St. Louis, MO 63105, (314) 721-
1213. Editor: Sue Kunstmann. The 
views expressed in this newsletter are 
those of the persons quoted and should 
not be attributed to Eagle Forum Edu
cation & Legal Defense Fund. Annual 
!subscription $25. Back issues avail
able @ $2. Periodicals postage paid 
at Alton,Illinois. 
Web site: http://www.eagleforum.org 
E-mail: eagle@eagleforum.org 

Data Collection (Continued from page 1) ----

often used in relation to considerations 
such as controversial issues or personal 
adjustments." These kinds of questions 
have nothing to do with academics. 

Subcategory (12) Personality Test is 
described as "an assessment to measure 
a student's affective ornon-intellectual as
pects of behavior such as emotional ad
justments, interpersonal relations, moti
vation, interests, and attitudes." Most 
parents don't believe that these intimate 
aspects of their children's personalities 
and attitudes are the business of govern
ment bureaucrats. 

There is even a section that requires 
information on the student's teeth! The 
category Oral Health (under Health Con
ditions) has questions on (230) Number 
of Teeth, (231) Number of Pennanent 
Teeth Lost, (232) Number of Teeth De
cayed, (237) Number of Teeth Restored, 
and (235) Gingival (Gum) Condition. 

Under category (322) Student Sup
port Service Type, the feds demand to 
know the "type of related or ancillary ser
vices provided to an individual or a group 
of individuals within the formal educa
tional system or offered by an outside 
agency which provides non-instructional 
services to support the general welfare 
of students. This includes physical and 
emotional health .... " There are 39 sub
categories in this section. 

It is difficult to imagine a more thor
ough data collecting system than the one 
set forth in this Handbook. 

What kind of student will such an in
vasive and thorough "educational" sys
tem produce? Blumenfeld predicts that 
"American children will be serviced to 
death by their government, which will 
surround them with teachers and special
ists tormenting them in subtle, abusive 
ways with endless tests, emotional prob
ing,. strip searching and required politi
cally correct performances. . . . This is a 
system designed to tum healthy young
sters who enter it into academically 
crippled, emotionally damaged adults." 

No confidentiality surrounds this 
highly sensitive information. Despite the 
Family Educational Rights and Privacy 
Actofl974 (FERPA), the law still allows 
information in student records to be given 
without student or parental permission to 
school employees who need to know, in
cluding schools to which a student is 
transferring, those receiving financial aid, 
and organizations doing certain studies for 
the school. In point of fact, all govern-

mental agencies will be privy to all stu
dent information. 

Critics assert that this entire data-col
lecting system must be eliminated if 
America is to remain a free society. The 
system is a tool of the social behaviorists 
who seek to change and control human 
behavior according to their own world 
view. Schools have no reasonable need 
for such detailed, privacy-invading infor
mation in order to make "effective deci
sions" for their students. Blumenfeld 
says, "What it all adds up to is a tool of 
behavioral control and management of the 
American population by the controlling 
elite. The government of a free people 
does not go about creating the most de
tailed and thorough personal dossier on 
each citizen from date of birth to be 
stored in government computers on the 
pretext that it is needed to provide that 
citizen with an education." 

Benjamin Bloom, one of the original 
gurus of Outcome-Based Education, 
stated in his 1964 book Stability and 
Change in Human Characteristics, "Ef
forts to control or change human behav
ior by therapy, by education, or by other 
means will be inadequate and poorly un
derstood until we can follow behavior 
over a longer period." 

Released in January 1995, the Stu
dent Data Handbook was published un
der the auspices of the U.S. Department 
of Education, the Office of Educational 
Research and Improvement (OERI), and 
the National Center For Education Statis
tics (NCES). The Council of Chief State 
School Officers, under contract to the 
NCES, coordinated this national effort. 

The Acknowledgments state: "The 
Handbook owes its existence to the mem
bers of the National Task Force on Edu
cation Data Elements." This 28-person 
task force is made up of bureaucrats from 
the U.S. Department of Education, the 
Bureau of the Census, Council of Great 
City Schools, and other governmental and 
non-governmental organizations. Six 
members are from state departments of 
education. Funding for the Handbook 
came from the Hawkins-Stafford Amend
ments of 1988, from which followed the 
Standards for Education Data Collection 
and Reporting. Under this law, President 
Clinton issued Executive Order #13045 
mandating that the Federal Interagency 
Forum on Child and Family Statistics col
lect specific personal data. ~ 

Reported by Joan F. Langenberg 
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the price tag will be and where the addi
tional funds will come from." 

Another concern is the specter of non
cooperation. Hayes wonders how the 
HRIC will define "a reasonable and re
sponsible manner" when addressing non
cooperation with a business or school. 

Until now, as in many other states, 
Illinois legislators and the citizens they rep
resent have been largely excluded from 
the School-to-Work debate. Governors 
and their appointees have worked quietly 
under the umbrella of the Goals 2000: 
Educate America Act of 1994 in order to 

facilitate government control over edu
cation and the workforce. The public 
schools are used as a conduit to direct 
students into the labor force. 

In Illinois, the passage of SB 561 
moves the implementation of"Education 
to Careers" out of the shadow of the ex
ecutive bureaucracy. "Getting our elected 
officials involved at least opens debate," 
Karen Hayes said. "It's our job now to 
talk with our elected officials and others 
about HRIC' s recommendations and what 
they really mean for our state, includ-
ing the financial implications." ~ 

Book of the Month 

Classical Education, Towards the Rea 
vival of American Schooling, Gene 
Edward Veith, Jr., and Andrew Kem, 
1997, 99 pps., $10.00, paper. 

Authors Veith and Kem, both of 
whom have impressive credentials, 
point out 
in the In
troduction 
to Classi
cal Educa
tion that 
our deeply 
troubled 
American 
education 
system 
cannot im
prove until 
we have a new theory of education. 
"Fortunately," they write, "one already 
exists." 

Their book is an account of the 
classical education movement in 
America, and features the elementary 
and secondary schools, teachers, 
homeschoolers, Internet classicists, and 
"rogue scholars," who are pioneering 
this new and growing education phe
nomenon. 

Classical Education is divided into 
three parts. Part I discusses how con
temporary education theories such as 
modernism have failed throughout the 
20th century. These theories have 
spawned the modem "reforms," among 
them Whole Language, Goals 2000, 
School-to-Work, critical thinking, and 
technology in the classroom. Accord
ing to the authors, these reforms have 
encouraged students to question moral 
authority and abandon traditional val
ues, while failing to teach substance. 

Classical Education is aptly named 
because its roots date back to the an
cient Greeks and Romans, "for whom 
a liberal education was necessary for a 
man to be free." Classical Education 
theory holds that "to be educated in any 
discipline, students must 1) know its 
basic facts (grammar); 2) be able to 
reason clearly about it (logic); and 3) 
apply it personally in an effective way 
(rhetoric)." These three elements are 
called the trivium, and are explained in 
Part II. This section also defines the 
four models of the new classical 
schools: 1) Christian Classicism; 2) 
Democratic Classicism; 3) Moral Clas
sicism; and 4) Liberating Classicism. 

Part III covers higher education, and 
shows how far most colleges and uni
versities have strayed from the original 
concept of a liberal arts education. The 
authors however, see signs ofhope, and 
contend that "the time is right for yet 
another rebirth of classical education." 

An appendix follows with a refer
ence list of resources and organizations. 
Contact Capital Research Center, 1513 
16th Street, N.W., Washington, DC 
20036-1401, (202) 483-6900. 



FO 
by Aldo S. Bernardo, Ph.D 

We are more than halfway through the 
most radical reform of America's schools 
this country has ever seen. Unlike 
Clinton's failed health reform program, 
education reform has been kept under 
wraps so successfully that few parents 
are aware of it. Yet its scope is such that 
very few school districts or classrooms 
have remained untouched. This reform 
has been compared to a "gentle bulldozer" 
by some, and to "a train wreck in slow 
motion" by others. 

Having followed this reform movement 
carefully for over four years, I have come 
to the conclusion that what is really hap
pening is not a dumbing down process, 
but the emasculation of the American edu
cational system. The rigor, discipline, 
dedication, and persistence associated 
through the centuries with real learning 
are disappearing. 

Beginning with the framers of our Con
stitution and Bill of Rights, America has 
been blessed with a series of brilliant 
minds that have given us our unique form 
of government and enviable economy. 
Our school system has produced scien
tists, writers, and thinkers that have made 
America the most influential of countries. 
Americans have won more Nobel prizes 
than the rest of the world put together. 
Most of the great scientific inventions that 
have affected daily life throughout the 
world have occurred here. Even our art 
and literature are among the most admired, 
while our popular culture (with all its 
shortcomings) continues to be imitated 
everywhere. 

Nevertheless, in 1983 our President, 
along with the nation's Governors, de
cided that our students were losing ground 
internationally. Test scores showed that 
we were falling seriously behind in most 
academic areas. A report entitled "A Na
tion at Risk" was prepared by a presiden
tial commission, and Congress quickly 
passed a series of bills to provide funding 
for reforms. By the time Clinton assumed 
office, the movement resembled a bull
dozer. 

The legislation that had proceeded from 
Reagan and Bush to the Clinton adminis
tration underwent drastic changes. Un
der President Bush, the key reform legis
lation was known as America 2000. By 
the time Clinton signed the Goals 2000: 
Educate America Act in 1994, a number 
of changes had been made, and the law 
became known for bearing the subtitle "A 
Strategy for Reinventing Our Schools." 
Other legislation quickly followed Goals 
2000, mostly dealing with the needs of 
the disadvantaged, and with providing stu
dents with health, psychological, and other 
social and technical services. 

The billions of dollars provided for 
education reform by federal legislation has 
attracted all kinds of self-proclaimed ex
perts, mostly psychologists or sociolo
gists, with a sprinkling of educrats ( edu
cators with a political flair). 

Certain names have emerged as pio
neers: Benjamin Bloom, William Spady, 
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• • Education Reform: Dumbi11g Down or Emasculation? 
William Glasser, among others. Spady 
was the recipient of a huge federal grant 
in the 1980s ( over $500 million) that al
lowed him to contribute a new and still 
unproven theory known as Outcome
Based Education (OBE). The OBE sys
tem stresses "the social, emotional, and 
psychological growth" of children over 
academic knowledge. This "new para
digm" has radically changed the thrust of 
the educational process in several wayso 
For example, instead of basic academic 
knowledge, education's primary purpose 
has become to instill in children learning 
attitudes that deemphasize facts and em
phasize politically correct social, psycho
logical, and globalist thinking" 

The eight general goals of Goals 2000 
have fostered literally thousands of vague 
"outcomes" (or "standards") affecting 
every grade level, program, course, and 
graduation requirement. (One such out-

HOMEWORK, 

MEMORIZATION, 

STANDARDIZED 

TESTS AND 

GRADE RE-

SULTS ARE 

DISCOURAGED. 

come states: 
"Students will 
respect the 
rights of others 
to think, act, and 
speak differently 
from themselves 
within the con
text of demo
cratic principles, 
and the promo
tion of social jus
tice !') Other 
"novelty ap
proaches" in
clude untested 

teaching methods, "creative" curricula and 
testing, school/business partnerships, the 
introduction of new technologies into the 
classroom, mandatory community ser
vice, new roles for teachers, administra
tors, students, and parents, and the pro
vision of various social services, includ
ing school-based clinics. 

The clinics deal with student health in 
the broadest possible sense, and include 
the distribution of condoms and prescrip
tion drugs such as Ritalin for children with 
psychological and learning problems. 
There are more than 900 school-based 
health clinics in 43 states. The federal 
government has announced the allocation 
of $40 million to establish "21st Century 
Community Centers" at rural and 
inner-city public schools for projects that 

"benefit the education, health, social ser
vices, cultural and recreational needs of 
the communities." In other words, we 
seem to be heading for a cradle-to-grave, 
government-managed society. 

All these innovations required drastic 
changes in teaching methods and in the 
classroom. Students no longer sit in rows 
of desks, but in groups of four or six; the 
teacher no longer teaches, but serves as 
a "facilitator" who visits the groups and 
provides help; students are encouraged 
to discover knowledge by working as a 
team on "real-life projects" that combine 
several subject areas. This "cooperative 
learning" process often leads to a "group 
grade" that does not always reflect indi
vidual achievement. Homework, memo
rization, standardized tests and grade re
sults are discouraged; reading is taught 
without concern for phonics or spelling, 
and in some cases math is taught without 
concern for numbers; traditional class
room discipline is minimized; grade lev
els may combine several grades (usually 
1-3), and class periods may be based on 
"block scheduling" that doubles the length 
of classes and expands the school year. 
In effect, the reform is really an attempt 
to make children live not in a world of 
learning, but in a make-believe "real world 
of adults" while in school. 

The ultimate goals, defined as "self
directed learning" and "higher-order think
ing skills," have prompted the noted col
umnist Paul Greenberg to remark that 
today's reform "stresses not the sub
stance of learning but its technique, not 
content but form, not what will be taught 
but how to log onto the Internet-and fi
nally, not learning for its own sake, but 
as an instrument of national power." 

Given such radical changes, it is no 
wonder that supporters of the movement 
insist that American schools are not be
ing dumbed down despite the poor show
ing by American students on international 
standardized tests. Our standards of 
measurement, they say, must change. If 
children are no longer considered con
tainers to be filled by experts, but rather 
self-contained intelligences to be devel
oped, then traditional testing methods will 
not give valid results. The way to go, 
supporters say, is portfolios and perfor
mance assessments which show how a 
student's work progresses over a long 
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period of time. What must be measured 
is growth in such areas as acquisition of 
social skills, attitudes, behavior, feelings 
and emotions. These supporters say that 
knowledge alone will not suffice in the 
new century. 

So what is taking its place? Two fami
lies are suing a school district in Alabama 
for introducing their children to satanism 
and the occult A school teacher was 
arrested for bearing the child of a 13-year 
old boy in her class, and there are dis
turbing increases in school violence. 

In a 1996 book entitled The Schools 
We Need and Why We Don't Have Them, 
E.D. Hirsch, a professor at the Univer
sity of Virginia and a political liberal but 
education conservative, presents what I . 
consider the best analysis yet of the real 
weaknesses of the reform movement. His 
thorough historical overview shows how 
education theories have wavered between 
two important qualities in education: rigor 
and flexibility. In this country, there has 
been little movement toward rigor, be
cause what Hirsch calls the American edu
cation '·Thoughtworld" has always fo
cused on flexibility. Most current reforms 
are repetitions of long-failed Romantic, 
anti-knowledge notions that emanated 
from the Columbia Teachers College in 
the early 20th century. 

These notions have led American edu
cation toward dangerous chaos. In their 
basic form, they pit "mechanical" meth
ods of teaching against "natural meth
ods"- real-life experiences against book 
learning and the acquisition of concrete 
facts. This movement descended from 
the Romantic Movement of the 18th cen
tury, creating the new concept that most 
Americans seem to believe: that human 
nature is innately good and should be en
couraged to develop naturally. Children 
are not formless pieces of clay in need of 
molding, the theory holds, but special 
beings in their own right, with trustwor
thy impulses that should be allowed to 
run their course. We should help them 
grow as we do plants, without force or 
intrusion on their natural growth. 

As one "authority" wrote, "Parents 
should not hurry their children into work
ing at things outside their immediate in
terests." Therefore, it is unhealthy, un
natural, and harmful to press book learn
ing upon children too early. Schooling 
should avoid harsh discipline, hard work, 
and artificial stimulation or constraint, 
such as seating children in straight rows. 
It is more important to educate the "whole 
child," focusing on his creativity and 
imagination. 

This viewpoint entered the schools in 
the '20s and '30s under the name of pro
gressivism, and began to dominate Ameri
can education in the 1950s, as traditional 
educators retired and the progressives 
took over the schools. The full effect of 
the doctrine was realized in the l 960s 
(with the flower children) when SAT 
scores showed a dramatic decline. 

As the union leader Albert Shanker has 
pointed out, a basic assumption of the 

See FOCUS, page 4 
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Texts (Continued from page])------------

Self Esteem (Globe Fearon Inc.) "en
courages students to participate in stan
dard techniques of hypnosis, such as au
togenic and progressive relaxation. This 
text violates a State Board of Edu
cation Regulation (which Eagle Fo
rum helped pass in 1993) against 
these types of teaching techniques." 
(See Education Reporter, July 
1993, page 1.) 

Family Living and Sex Educa
tion (Globe Fearon Inc.) "contains 
four paragraphs on abstinence and 
15 pages on birth control methods. 
A photo of an attractive teenage girl 
supports the 'pro-choice' position, 
while a sinister-looking man in dark 
sunglasses, hat and overcoat holds 
a 'stop abortion now' sign. This 
book also violates the Abstinence Act." 

After the texts were rejected, board 
member Bradley Byrne offered a "Reso-

lution in Support of the Abstinence Law," 
which passed unanimously. This resolu
tion requires that the state's Abstinence 
Law be communicated to all health edu-

cation teachers in Alabama 
public schools, and that the 
"books and materials ap
proved by the Alabama 
State Board of Education be 
augmented with materials 
and teaching on (1) Moral 
and ethical reasons to ab
stain from sex outside of 
marriage; and (2) The lat
est medical data and statis
tics indicating the reliability 
. . . of contraception." 

Byrne plans to amend 
his resolution to include 

"clinical, real-life failure rates of contra
ceptives for teens, because those are sig
nificantly higher than for adults." ,;S 

Focus (Continued from page 3) --------------

contemporary progressive is that subject 
matter or content of what is taught in 
school is unimportant. Since schools 
are teaching the whole child, it's up to 
the schools to choose whatever subject 
matter they consider appropriate. Accord
ing to the progressive, specific course 
content consists of "mere facts," and 
leads to "rote learning," which condemns 
students to a painful process. The result 
is kids crammed with facts but who can't 
think, and who take no joy in learning. 

In place of content, progressives 
would like to see schools teach "problem 
solving," "higher-order thinking skills," 
and "critical thinking" - in other words, 
how to think. It's easy today for kids to 
find the information they need in libraries 
or on the Internet, so why teach it in 
schools? In the new job market, thinking 
skills will be much more important than 
specific information. Leaming how to 
learn should be the ultimate goal. 

According to Professor Hirsch, the 
above is hogwash. There is no battle be
tween learning and learning how to learn. 
Progressive reform has for many years 
been moving away from content (the 
what) and toward process (the how). The 
attempt to teach children how to think 
has been a dismal failure when we con
sider the terrible record of student achieve
ment. All the important research about 
how kids learn points to the need for spe
cific content as the foundation for any 
kind oflearning. 

Every field requires specific skills. 
Moreover, the dichotomy between con
tent and skills is patently false. People 
can't think without facts and information. 
The more a mind is stocked with infor
mation, the better is the thinking process. 
What is really needed to develop thinking 
skills is what Hirsch calls "a generous 
number of carefully chosen exemplary 
facts." The notion spouted by pro
gressives that children learn better by 
moving from concepts to facts rather than 
vice versa is utter nonsense, and yet we 
find it even in the legislation supporting 
education reforms. 

As for the notion that teaching chil-

dren facts is boring, anyone who has wit
nessed the delight with which children 
master facts about dinosaurs or Egyptian 
mummies knows this is not the case. 
Hirsch admits that it is not easy to focus 
on content and help children to use knowl
edge. But he asks: "why is it that we 
never question the discipline required to 
make a soccer team or to play the piano, 
and yet we consider it a hardship to have 
them master important academic skills?" 

In 1987, Hirsch published a book 
called Cultural Literacy, which was a 
grade-by-grade prescription for what 
should be taught in elementary school. His 
position focused on two points: (1) that 
there is a core of knowledge every Ameri
can must learn to succeed in school and 
function responsibly in a democracy; and 
(2) that a wrong-headed education theory 
known as progressivism has prevented 
schools from teaching such knowledge. 

As a consequence, schools have ex
alted process over content, and method 
over the acquisition of knowledge. 
Hirsch's conclusion is that "a systemic 
failure to teach all children the knowledge 
they need in order to understand what the 
next grade has to offer is the major source 
of avoidable injustice in our schools." 
This is why he calls American schools 
"among the least effective in the devel
oped world," and why he established the 
Core Knowledge Foundation in 
Charlottesville, VA, which provides guid
ance and material to establish Core Knowl
edge Schools throughout the country. 

For Hirsch, a good school must have 
teachers with detailed knowledge of the 
subject matter they teach. It must have 
an agreed-upon core of knowledge and 
skills that children must learn in each 
grade, building from year to year, so that 
teachers can be sure of their students' 
progress. Because this entails specific 
knowledge, students can be monitored and 
helped when they need it, and parents can 
know what their children are learning. In 
other words, Hirsch is calling for a tradi
tional, subject-matter-centered school. So 
far, more than 400 school districts in 40 
states have adopted Hirsch's Core Knowl-

'How Gullible Are We?' 
IDAHO FALLS, ID-This was the 

title of a prize~winning science project 
by a freshman at Eagle Rock Junior High 
School. The student won first prize at 
the Greater Idaho Falls Science Fair last 
year for attempting to show how people 
have become conditioned to eiwiromnen
tal alarmism and. the fear it causes. 

His project was an experiment that 
involved persuading people to sign ape
tition demandh:tg strict control or total 
elimination ofthe chemical "dihydrogen 
monoxide." To make his case., he cited 
the following: 
L It can can cause excessive sweating 
and vomiting. 

edge curriculum. The rest are adamantly 
resisting, and blithely continuing along the 
progressive path of OBE and its deriva
tives. 

Standardized test scores measure con
tent and fact acquisition, which 
progressives say should be a thing of the 
past. So how do we account for the dis
mal statistics that reflect what is happen
ing to American education? The 1994 
national assessments showed that 43% 
of 4th-graders, 31 % of 8th-graders, and 
30% of 12th-graders read below "basic" 
level, placing them in the illiterate cat
egory. Between 1990 and 1996, statis
tics show that 1/3 of the students in grades 
4 through 12 cannot read, and nearly 2/3 
of them can't read very well. Achieve
ment levels in history and geography were 
even worse. The decline started in 1963. 
Today, only 41 % of the typical school day 
is devoted to academics. 

This is not surprising when we con
sider that only 19% of education profes
sors think correct spelling is important, 
only 12% think it is essential for students 
to be polite, neat and punctual, and a mere 
7% think teachers should be conveyors 
oflmowledge. Nor is it surprising that in 
the California university system, up to 53% 
of freshmen must take remedial math, and 
50% remedial English. Nevertheless, 
supporters of reform consider such re
sults inconclusive, for they reflect the ac
quisition of mere factual knowledge. For 
example, the journal of the Oklahoma 
School Board dismissed test scores as a 
"non-issue" compared to "issues of equal-

2. It is a major component of acid rain. 
3. It can cause severe bums in its gas
eous state. 
4. Accidental inhalation can kill you. 
5. It contributes to erosion. 
6. It decreases effectiveness of auto
mobile brakes. 
7. It has been found in tumors of temri
nal cancer patients. 

The student asked 50 people if they 
would support a ban on the chemical, 
based on the above data. Forty-three said 
yes, six were undecided, and only one 
knew that the chemical is water. 

How Gullible Are We? The conclus 
sion is obvious. rJ 

ity, diversity, and prejudice." 
What we have then, are two opposing 

approaches to education: one stressing 
knowledge that is demanding and chal
lenging and with rich academic content, 
the other stressing social growth, sensi
tivity, feelings, emotions, values, behav
ior, the fostering of self-esteem, and de
sirable attitudes toward life and learning 
which will lead to "self-directed, creative 
and productive" learners. It is to be ex
pected that neither side will agree with 
the other's system of testing. Pro
gressives mistrust standardized tests, and 
traditionalists mistrust performance tests. 
This explains why progressives refuse to 
acknowledge that American schools are 
being dumbed down. For them, standard
ized test scores tell less than half the story. 
It is what students can do that matters, 
and the best measures of this are portfo
lios containing student work over a long 
period of time, and student projects. 

So far, no one has developed a sys
tem for tracking national or local educa
tional progress using evidence from test
ing based on portfolios or student projects. 
The fact is that despite computer tech
nology and other psychological experi
ments to measure performance assess
ments, such assessments continue to be 
highly subjective and umeliable. 

~ 
Dr. Bernardo is professor emeritus of the 
State University of New York (SUNY) at 
Binghamton, and heads the Empire State 
Task Force for Excellence in Education 
Methods (ESTEEM). 


