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WASHINGTON, D.C. - The House 

of Representatives ap-
proved H.R. 1385, the 
Employment, Training 
and Literacy Act of 
1997, on May 16 after 
the House Committee 

FEDERAL .JOB-

TRAINING 

PROGRAMS 

on Education and the HAVE c0Ns1s-

W orkforce had ap-
d h b'll A ·1 TENTLY FAILED prove t e 1 on pn 

30. The final vote was 
343 voting in favor, 60 
against, 30 not voting. 

Congressman Ron 
Paul (R-TX) was one of 

IN THEIR 

MISSION. 

only a few Representatives to speak against 
H.R. 1385. On April 17, Buck McKeon 
(R-CA), Bill Goodling (R-PA), and Dale 
Kildee (D-MI) introduced the bill, a new 
version oflast year's CAREERS bill (H.R. 
1617) with some cosmetic changes and the 
addition of a section on parent literacy. 

Since their introduction in 1962, fed
eraljob-training programs have consistently 
failed in their mission. "Federal job train
mg programs, of any sort, further the de
structive idea that the proper role of the fed

eral government is to provide for the needs 
of its citizens," said Rep. Paul. "The belief 
that Congress has a moral duty to minister 
to the health and welfare of the populace, 
both of America and the world, is directly 

responsible for the growth of the welfare- I these Local Workforce Development 
warfare state which threatens .. . . Boards are authorized to link 
to destroy America's eco
nomic prosperity and, as im
portant, liberty, wholesale." 

H.R. 13 85 would estab
lish Local Workforce Devel
opment Boards, which are es
sential for the continuation of 
School-to-Work programs. 
Federal law will dictate the 
function and composition of 
these Governor-appointed 
boards, to be composed of a Congressman Ron Paul 

training services to "occupa
tions for which there is a de
mand in the local workforce 
development area." The no
tion that a government board 
is capable of determining 
what jobs will be m demand 
m the future is an illusion of 
Robert Reich and others ill the 
Clinton Administration who 
admire countries where eco
nomic czars control national 
industrial policy. "majority" of businessmen 

plus token representatives oflocal schools 
and community colleges. The bill gives 
tremendous power to Governors, who are 
accountable to the Secretaries ofLabor and 
Education rather than to their constituents. 

Each Local Workforce Development 
Board would· submit to the Governor "a 
comprehensive 3-year strategic local plan" 
to identify local industries, job seekers, 
workers, training delivery systems, and "the 
roles of individual employment." The 
Board would provide "a description of the 
steps the local board will take to work with 
local educational agencies [i.e., the schools] 
... to address local employment, educa
tion, and training needs." 

Spending "such sums as necessary," 

H.R. 1385 would finance computer 
inputing of students' personal data through 
the Labor Market Information Programs. 
H.R. 1385 would give the Secretary of La
bor powers to coordinate and develop "a 
nationwide system of labor exchange ser
vices for the general public, provided as part 
of the full service employment and train
ing delivery systems of the States." 

H.R. 1385 would establish a National 
Institute for Literacy to "coordinate literacy 
services." The bill redefines literacy as 
being able "to function on the job," rather 
than as being able to read. 

While H.R. 1385 is being marketed as 
"job training," it proposes to spend a lot of 
money "to make sustainable changes in a 

'Work Keys' Bolsters School-to-Work 
Assessment raises questions as to whose best interests are being served 

IOWA CITY, IA - American Col
lege Testing (ACT) has produced a new 
assessment test called Work Keys, an out
comes-oriented system designed to measure 
workplace skills. ACT says the test mea
sures skins that are used in a wide range of 
jobs, are teachable ill a reasonable period 
of time, and can be defined for purposes of 
job analysis. 

The Work Keys System was developed 
in the late 1980s and early 1990s ill response 
to employers' complaints that schools do 
not prepare graduates with the desired work 
skills and habits. "We recognized very 
early that the needs of business were the 
engine that would drive Work Keys," said 
Joel West, former executive director of the 
ACT Center for Education and Work. 

Grades, such as an A in History, do 
not mean anythmg to employers, says ACT 
official Dr. Kelley Hayden. The system, 
first used in 1992, allows schools and em
ployers to "communicate on the same 
plane." Dr. Hayden hopes Work Keys fa
cilitates collaboration between schools and 
business by helping schools to determine 
how to prepare students more thoroughly 
for the workplace and to help businesses 

recruit and manage their human resources 
better. 

Work Keys emerged through consulta
tion with employers, educators, and employ
ment training "experts" from six Charter 
Strtes, anwnberofnational organizations, and 
more than 150 businesses of all sizes. This 
"broad base," says ACT, "ensures that Work 
Keys serves the need ofboth business and edu
cation nationwide." No mention is made of 
the needs of students. 

The Work Keys System is intended to 
serve two purposes: (1) to measure an 
individual's workforce skills against specific 
job requirements, and (2) to provide guidance 
on how to improve skills where lacking. 

The performance-based assessment is 
only one aspect of the system. The tests 
measure students' competency in skills 
identified by the Department of Labor's 
SCANS Commission. The scores from the 
assessments are measured against predeter
mined levels of job skills proficiency. Stu
dents are currently tested on Reading for 
Information, Applied Mathematics, Listen
ing, Writing, Teamwork, Locating Infor
mation, Observation, and Applied Technol
ogy. Other skills areas, such as Observa-

tion and Work Habits, are slated for future 
release. 

Work Keys involves three other com
ponents in addition to the skill assessment: 
job profiling, instructional support, and re
porting. To profile a job, job incumbents 
or supervisors identify the tasks and skills 
most important for effective job perfor
mance, such as in technical and service/ 
sales industries. Students' skills, as mea
sured by the assessment, are compared 
to the standards set by job profiles. 

ACT provides instructional support 
through a series of guides for schools and 
training organizations. The purpose of 
the guides is to supplement or reinforce 
existing curricula. 

The reporting facet gives individuals, 
educators, and businesses information pro
vided by the job profiles, skills assessment, 
and instructional support to determine ca
reer choices, plan training programs, and 
screen prospective employees. 

Work Keys is used statewide in 4 to 
6 states, including Ohio, where 40,000 
students took the test during the 1993-94 
school year. The test is also utilized in 

See Work Keys, page 2 

family." H.R. 1385 would provide funds 
for grants and contracts for "Family Lit
eracy Services," defined in the bill as "train
ing for parents on how to be the primary 
teacher for their children and full partners 
in the education of their children." 

"Federal mvolvement in child rearing," 
said Rep. Paul, "violates the vei:y principles 
upon which this country was founded. In 
a free society, such as that bequeathed to 
America by the drafters of the constitution, 
the family, not the government, is respon
sible for the raising of children. State con~ 
trol of child raising is, in fact, one of the 
hallmarks of totalitarianism." 

H.R. 1385 creates a type of corporate 
welfare by providing for "skills upgrading" 
for those already employed. "Despite a 
budget of billions of dollars out of balance, 
this bill creates a new entitlement for al
ready-employed workers and their employ
ers to receive more training courtesy of the 
American taxpayer," said Rep. Paul. 

The bill also authorizes the Secretary 
ofLaborto use taxpayers' dollars to subsi
dize labor unions for "research and dem
onstration projects." Critics say that buy
ing off these organized groups further 
erodes the American free enterprise system 
and pushes it toward a centrally-planned 
economy. 

In his remarks 
before the vote, Rep. 
James Traficant (D
OH) expressed con
cern over the types of 
jobs for which H.R. 
1385 would retrain 
workers. "The occu
pational classifica
tions of new jobs 
listed by the Depart
ment of Labor scare 
me .... I want to just 
let the gentlemen 

"STATE COM-

TROL OF CHILD 

RAISING IS ONE 

OF THE HALL-

MARKS OF 

TOTALITARIAN-

ISM." 

hear a few: belly builder; plate stacker; 
streetlight repairer helper; diaper machme 
tender; dog washer; dog food mixer; ear
muff assembler; brassiere cup molder cut
ter; sweatband shaper; ball point pen car
tridge tester; feather stitcher; ribbon winder; 
puzzle assembler; dope mixer; bosom 
presser; sanitary napkin folder; pantyhose 
crotch closer." 

"Congress," said Rep. Paul, "must be
gin considering whether the Constitution 
provides any authorization for the federal 
government to have any role in programs 
such as job traming. America's experiment 
with the provider state has failed. This 
Congress must stop draining resources from 
the private job-training initiatives and dis
rupting the operations of the greatest job
creation process known to humankind: ,,.,g 
the free market." ·t111 

See Partial Vote Count, page 2 
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The Internet offers a free tool for par
ents to evaluate the quality of movies 
and videos, The service, called Screen 
It, rates movies against 15 criteria, which 
include sex, violence, profanity, alco
hol/drugs, blood/gore, bad attitude, 
frightening scenes, guns/weapons, iini
tative behavior, jump scenes, scary 
music, and tense family scenes. The ser
vice gives a short description of the 
movie, assesses its appeal to children, 
and gives "topics to talk about" Screen 
It is located athttp://www.screenitcom. 

Partial Vote Count for H.R. 1385, 
the Employment, Training, and 

Literacy Enhancement Act of 1997 

House Members Voting No (60) 

Aderholt (R-AL) Kingston (R-GA) 
Barr (R-GA) LaHood (R-IL) 
Burton (R-IN) Lewis (R-KY) 
Callahan (R-AL) Manzullo (R-IL) 
Campbell (R-CA) Metcalf (R-W A) 
Cannon (R-UT) Neumann (R-Wl) 
Chenoweth (R-ID) Pappas (R-NJ) 
Coble (R-NC) Paul (R-TX) 
Collins (R-OA) Petri (R-WI) 
Cook (R-UT) Pombo (R-CA) 
Cox (R-CA) Radanovich (R-CA) 
Crane (R-IL) Riley (R-AL) 
Crapo (R-ID) Rogan (R-CA) 
Davis (D-IL) Royce (R-CA) 
Dickey (R-AR) Salmon (R-AZ) 
Doolittle (R-CA) Sanford (R-SC) 
Duncan (R-TN) Scarborough (R-FL) 
Emerson (R-MO) Schaefer-Dan (R-CO) 
Everett (R-AL) Sensenbrenner (R-WI) 
Goode (D-VA) Sessions (R-TX) 
Goss (R-FL) Shadegg (R-AZ) 
Hall (D-TX) Smith-Linda (R-WA) 
Hayworth (R-AZ) Solomon (R-NY) 
Hefley (R-CO) Stearns (R-FL) 
Hostettler (R-IN) Stump (R-AZ) 
Hulshof (R-MO) Talent (R-MO) 
Hutchinson (R-AR) Taylor (D-MS) 
Hyde (R-IL) Thune (R-SD) 
Jones (R-NC) Wamp (R-TN) 
King (R-NY) Weldon (R-FL) 

House Members Not Voting (30) 
Ackerman (D-NY) Klink (D-PA) 
Andrews (D-NJ) LoBiondo (R-NJ) 
Baker (R-LA) Manton (D-NY) 
Ballenger (R-NC) Miller (D-CA) 
Barton (R-TX) Molinari (R-NY) 
Boehlert (R-NY) Murtha (D-PA) 
Brown (D-OH) Packard (R-CA) 
DeGette (D-CO) Quinn (R-NY) 
Flake (D-NY) Schiff (R-NM) 
Gephardt (D-MO) Skelton (D-MO) 
Gillmor (D-OH) Towns (D-NY) 
Gutierrez (D-IL) Watkins (R-OK) 
Hefner (D-NC) Watts (R-OK) 
Istook (R-OK) Wicker (R-MS) 
Jefferson (D-LA) Young (R-FL) 

Tiu: other 343 members voted Yes. 

Education Reporter (ISSN 0887-
0608) is published monthly by Eagle 
Forum Education & legal Defense 
Fund with editorial offices at 7800 
Bonhomme Ave., St. Louis, MO 
63105, (314)721-1213. Editor: Kate 
Lovelace. The views expressed in 
this newsletter are those of the per
sons quoted and should not be attrib
uted to Eagle Forum Education & 
Legal Defense Fund. Annual sub
scription $25. Back issues available 
@ $2. Periodicals postage paid at 
Alton, Illinois. 

ew Tool for hool Accountability 
A useful and comprehensive tool has 

been designed for measuring a school's 
efficiency and improving fiscal and edu
cationaJ accountability. 

Joe MmTison of the North Allegh
eny School District in Western Pennsyl
vania has developed a manual that can 
solve the mystery of what happens to the 
millions of dollars spent in every school 
district. School board members who must 
grapple with huge budgets will be the 
beneficiaries of Morrison's work. 

School board members are well-in
tentioned people who share parents' con
cerns of quality and costs. Many lack 
experience in management of multi-mil
lion dollar budgets. All have limited time. 
School board members frequently defer 
major decisions to school administrators, 
a process that undermines the appropri
ate role of elected officials. 

Morrison's manual presents student 
data in easy-to-understand formats" 
Grade distribution, for example, is im-

Work Keys 

portant information in evaluating student 
achievement and teacher competence. 

Citizens have long needed a better 
understanding of their school's approach 
to social and health issues. The meaning 
of "at risk" needs clarification, and the 
manual describes the measurements used 
to identify "at risk" students. The more 
children labeled "at risk," the more Med
icaid funds a school receives. 

The Finance and Accounting Tool 
covers bank balances, cash flow, tempo
rary investments by category and ac
count, and long term debt Personnel ac
countability includes personnel counts, 
availability analysis, teaching schedules, 
travel and conference expenses" A sec
tion on transportation includes vehicle in
ventory, utilization, accident reports, op
erating costs of drivers, maintenance and 
repair, and fueL 

Tools for School District Account
ability may be ordered for $34"95 from 
Commonwealth Education Organization, 
1330 Old Freeport Road, Pittsburgh,~ 
PA 15238. id 

Continued from Page 1 ---------------------

various cities and districts in 37 states, 
including Omaha. By 1996, 125 Work 
Keys Service Centers were operating in 
25 states, with community colleges, adult 
education centers, and employment of
fices functioning as an extended Service 
Center network. 

Costs vary per pupil, depending on the 
number and extent to which the assessments 

are used. Dr. Hayden said that high school 
students, community college students, and 

adults moving from welfare to work are the 
most frequent Work Keys test-takers. 

ACT, orgimized in 1959, develops and 
publishes standardized tests in the United 
States, including the fowa Test of Basic 
Skills and the ACT college en.trance exam. 
The organization claims that Work Keys is 
one of its fastest-growing programs in 
America. Through late 1996, 1.5 million 
Work Keys assessment'> had been ad-,~ 
ministered. ~ 

A Student's Perspective of orkKeys 
On April 7, The Wichita Eagle published 
the foHowing letter written by 17-year-old 
Jenny Potochnik about the new Work 
Keys assessment test. Taking the Work 
Keys assessments is required by the 
Wichita, Kansas school district 

I run writing in reference to "Finding 
'Subversion' in School-to-Work," (March 
21 Op-Ed Page) in which editorial writer 
Denny Clements accused my mother, Kim 
Potoclmik, as well as Wichita school board 
members Janet Danltschek and Marty 
Marshall, of some pretty ridiculous things. 

The main focus of Mr, Clement's at
tack was the Work Keys assessment, one 
of the new graduation requirements. He 
thinks this test is very valuable. As a jun
ior at Heights High School, I took the 
Work Keys test recently. It costs the 
school district $39 per student for this test 
and takes 10 hours of valuable classroom 
time. Here are some examples oftest ques
tions as well as my editorial comments. 
❖ An audiotape of a phone conversa

tion was played for us, and we were to take 
down the message in detail. Taking phone 
messages. Now that's a good thing to test 
high school students on. Everyone I talked 
to thought it was stupid. 
❖ A videotape was played showing us 

how to transfer a phone calL We were in~ 
structed to press flash, the extension mun
ber, then flash again. Our multiple-choice 
question was: After pressing flash and the 
extension number, what button do you press? 
At that point, I was beginning to wonder 
exactly why I had gotten out of bed. I could 
have taken this assessment in my sleep, 

.. :. Then came the floor mopping ques
tion. We were instructed by video on how 
to mop a floor. Then we were given a sce
nario in which the person mopping did 
something wrong. We were supposed to say 
what went wrong, No, I am not kidding. 

The math pmiion of the test was 32 
questions of simple arithmetic with a few 
questions about arell and volume. No al• 
gebra required" Tirn reading assessment 
was also very simple. n consisted mainly 
of short memos that we were given to read 
with very :sho11, basic questions to answer. 

TI1e only part of the Work Keys that I 
was uncertain of was the technology assess
ment We vvere given diagrams of the in
side ofa computer and asked questions such 
as: If floppy disk drive A doesn't work, 
where should you check first? In another 
question we ·were given a diagram of a golf 
course and its sprinkler system. We were 
asked about what valves to shut off on what 
greens to maximize water pressure and so 
on, There were also quei.tions about refrig
erator repair, the installation of electrical 
outlets, and I.he interworkings of a vacuum 
cleaner. I am a high school student. not an 
appliance repairman or electrician. 

A recent artick in the Heights news
paper said that we are now spending 19 J 
days out of 186 school days taking some 
kind of assessments. That is over l 0 per
cent of the school year. Can anyone say 
"overkill"? 

Mr. Clements, are you really so cer
tain that what is being done to reform our 
schools will result in greater student learn
ing? Ask my teachers. They are the ex
perts, and they will tell you no . 

Book of the Month 

Sex: WhatYouDon'tKnowCan 
Km You by Joe S. Mcilhaney, 1997, 
Baker Books, 121 pps., $8.99 paper. 

Dr. Joe McHhaney, an eminent gy
necologist and president of the Medi
cal Institute for 
Sexual Health 
(MISH), de
scribes the dan
gers of un
checked sexual 
activity in his 
most recent 
book, Sex: What 
You Don't Know 
Can Kill You. 
He wrote the book to help individuals 
understand more fully their 
personhood, achieve a balanced per
spective on sex, and enjoy freedom 
from regret and future health problems. 

"If we focus only on the sex act and 
ignore the relationship between two 
people that makes sex human," says Dr" 
Mcllhaney, "we destroy the fragile side 
of sex." For human beings, sex is ''the 
deepest form of communication between 
two people who love each other." 

Sex, like fire, is good in the appro
priate context. However, it can also 
destroy when misused. "We cannot 
indulge in sex binges without paying 
the price," he writes. "All human ac
tivity must follow the rules." 

In the first half of the book, 
McUhaney explains in detail the symp
toms and treatments of sexually-transmit
ted diseases (STDs}. With STDs, 
Mcilhaney warns that it is rarely possible 
to correct a mistake and retum to normal 
life. What often follows is pain, costly 
medical treatment, and even death. 

Mcilhaney dispels the myth often 
advocated in sex education classes that 
alternatives to penetrative intercourse 
prevent the spread of STDs and preg
nancy. The educational philosophy that 
advocates such dangerous practices 
"ignores the clear, significant risks of 
both pregnancy and sexually transmit
ted diseases" and only increases the 
temptation to progress into sexual in
tercourse. 

Mcilhaney insists that it "is not 
right to teach young people to partici
pate in this activity outside of mar
riage." Those who tell unmarried per
sons that such activity is healthy and 
appropriate "are betraying our youth." 

In the latter half of the book, 
Mcllhaney addresses sexual behaviors 
and their risks and helps singles to de
velop a personal sexual code in har
mony with biblical guidelines. Even 
non-virgins who commit to abstinence 
until marriage, he says, can enjoy the 
"freedom from being a slave to sexual 
entanglement." 

Sex: What You Don't Know Can 
Kill You is available from Baker Book 
House by calling 800/877-2665. 
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US: Certificates of Mastery vs. Dinlomas 
The following speech was given at a con
ference entitled "What Goals 2000 
Means to the States" on February 12 on 
Capitol Hill. 

by Representative RQn Sunseri 
What we're doing here is of critical 

importance to our entire na-
tion. In 1991, I was a mem
ber of Oregon's House of 
Representatives when Ira 
Magaziner flew to Oregon to 
make a presentation to a joint 
session of the House and the 
Senate to usher in education 
reform in the state of Oregon. 

He told us that all eyes 
were on Oregon, that we were 
leading the way in education 
reform. Actually, we weren't 
leading anything; we were just 
falling in lock step behind 
some of the other states. 

peated the words "intellectual rigor." The 
rhetoric was there. What was really taking 
place was exactly the opposite. 

We complained so loudly statewide 
that we got them to say, "Well, we're not 
going to have outcomes anymore. We're 
going to eliminate that. We're going to 

have effective 
learning skills." 
They just 
changed the 
name, but it's all 
exactly the same. 
Nothing had 
changed at all. 

But it is true that Oregon 
was to become absolutely 
unique. Oregon is the only 
state that mandates such "re-

Oregon State Representative 
Ron Sunseri 

In 1991, they 
told us that there 
will be no more 
diplomas. Every
one will get acer
tificate. I didn't 
have any idea 
what that really 
meant on a grand 
scale. A Human 
Resource Devel-

form" in every school and on every child 
in our entire state. There is no choice in 
the state of Oregon. 

AH of our children wiH receive a Cer
tificate of Initial Mastery and a Certificate 
of Advanced Mastery. There is no hope 
except in our private sector, and that's 
quickly eroding in the state of Oregon. 

When I first heard about Outcome
Based Education, I was told that we were 
no longer going to be concemed with get
ting a child through a class, but that they 
would learn all the information presented 
in the class, and that's what is important, 
anyway. I thought, "Boy, that sounds pretty 
good. Maybe this is something good we 
need to investigate here." 

And so I began to look at different 
states that had implemented parts of this to 
see what their outcomes were, since we 
were going to adopt Outcome-Based Edu
cation. Of course, I thought I would see 
math, science, history, and geography. But 
that isn't what I saw at all. 

What I saw was group work, resis
tance to authority, collaboration, and un
derstanding diversity. It was pretty dear 
right away that we were shifting from 
effective education, that is, reading, writ
ing, and arithmetic, to affective education, 
dealing with attitudes and behaviors of 
socialization. The academics were sim
ply secondary or ancillary to developing 
the attitudes and behaviors of the child. 

Our state developed its eleven out
comes for the Certificate oflnitial Mastery. 
Sure enough, they talked about self-directed 
learning and collaboratation and under
standing diversity. And each of these out
comes focused on process, not on content. 
Clearly, it was an attempt to move our chil
dren into a place where their attitudes and 
behaviors were controlled. Very little was 
mentioned about academics, even though 
our law specifically stated that we were to 
have the best educated students in the world 
by the year 2000. The law frequently re-

opment Plan for 
the United States says that all people that 
are in the workforce now will come back 
to these life long learning centers called 
schools and get all these same values and 
outcomes and pass the ce1tificate before 
they go back into the workplace. It's all 
there, written by the National Center on 
Education and the Economy. 

When we insisted on keeping the di
ploma, we were told that Oregon could 
keep it but that it is nothing more than a 
security blanket and has no meaning. 
And so they put a Certificate of Initial 
Mastery stamp on the diploma in the state 
of Oregon. As of 1995, our law requires 
that all of our students receive a Certifi
cate of Initial Masterr 

As I looked at this fu1iher, I began to 
wonder what in the world the federal De
partment ofLabor is doing dictating stan
dards in education with the SCANS re
port. Clearly, the customer of education 
is now changing. The customer is no 
longer the parent and the child, but it is 
now the world of work. The employer is 
the customer of education. 

Now it becomes clear why it is im
portant to change attitudes and control the 
behavior of the child at an early age. The 
goal is no longer to give children a broad 
base ofknowledge so they can make their 
own choices, but to compete with third
world nations under GATT and NAFT A. 
A compliant workforce facilitates this. 
And that's what I saw very dearly in the 
Certificates of Mastery. Our children are 
not spending 50 minutes a day, as we did, 
in math class. But don't think your kids 
aren't getting math! 

I'll give you an illustration. In Oregon, 
a math requirement is to learn how to cut 
down trees in a quarter section. Students 
spend the first three weeks learning how to 
feel about cutting down trees. What will it 
do to our environment? To our ecology? 
Then they spend a week weighing a num
ber of trees and subtracting this and that, 

and now you've got your math. 
But what they have done is hone the 

attitude and behavior. This process is ab
solutely essential because a student can't 
go beyond his Certificate of Mastery un
til he's demonstrated that he has assimi
lated the philosophy of the outcomes. 

The first Certificate of Initial Mas
tery ever issued in this country was in 
Cottage Grove, Oregon. This was the 
jewel in the Oregon Department of 
Education's crown. However, when it 
came out that one of the requirements for 
receiving a Ce1iificate ofMastery was to 
demonstrate how to maim a peanut but
ter and jelly sandwich, the Department 
of Education said, "Oh, [the school] got 
away from us, and they're doing their 
own thing, and we don't have anything 
to do with that, and it was a complete er
ror, and they're way ahead of the whole 
program." It was a catastrophe. Of the 
183 students in that class, 116 wrote a 
letter on their own initiative, begging the 
school district to no longer subject them 
to this kind of education. 

What's happening to our children 
with these Certificates of Mastery is a 
tragedy. We're told that the academics 
are there, that we just have to be patient. 

Forest Grove School District, one of 
our pilot school districts, declined 36 
points in verbal skills and 17 points in 
math. You will find all manner of ratio
nalization from the Department of Edu
cation as to why this happened, and an 
kinds ofnumbers trying to justify thatthis 
really didn't take place. But the bottom 
line is that they went down l 7 points in 
math and 36 points in verbal skills, 

At the Cottage Grove High School, 
they finally agreed to add some academic 
content by teaching Shakespeare to the 
I 0th graders. After it was over, we found 
that they read two comic books and 
watched the video Roxanne with Steve 
Martin. So much for Shakespeare. 

I just met with U.S. Bancorp to dis
cuss education. They have been big mon
etary supporters of Oregon's education 
"reform." This company has had so many 
high school seniors come to be trained 
as tellers who can't add, subtract, or read 
instructions that they have had to send 
them back to high school. They're be
ginning to rethink this. Industry is not 
getting the product they thought they 
were going to get from this program. 

Required Certificates ofinitial Mas
tery simply lay the foundation. These 
certificates, or whatever they're called in 
your state, are the vehicle that pervade 
the philosophy. That's what is impor
tant. Once the children have had their 
philosophy shaped, they move to Certifi
cates of Advanced Mastery, which de
termine the vocation the children will 
have for the rest of their lives. 

Now what's sad about that? How 
many kids do we have in college at age 
20 or 21 who haven't declared their ma
jor because they still don't know what 
they want to do? How many of you have 
changed directions, changed jobs? We're 

asking kids at 15 and 16 years old to choose 
the industry and vocation they'll be 
strapped to for the rest of their lives. Can 
they change? Well, yes, ifthere is room. 

With the Certificate of Advanced 
Mastery, this transformational Outcome
Based Education becomes really intense. 
Grades are eliminated, all subjects are 
brought into one class, and the focus be
comes "problem solving." Do you know 
any parents who don't want their chil
dren to be able to solve problems? Of 
course not. But what happens is that stu
dents focus on one problem, and the only 
academics they get are those that deal 
with solving that problem. What you 
don't get is a year-long, sequential pre
sentation of math or biology that gives a 
basis of knowledge to reason into other 
subjects and the mental discipline to teach 
one's self to learn and to grow" 

Such "learning" creates gaping holes 
in children's education, and it is showing 
up dramatically at the college level now. 
We just had the president of our local com
munity college make a presentation to our 
educational committee, and. he said that 
30% of the kids coming out ofhigh school 
have to be remediated at the community 
college level. Thirty percent! 

In response, we pulled the bill into 
our committee that will allow the com
m unity colleges to charge the high 
schools for all the kids that they have to 
remediate. That blew the cap off the 
Capitol Building because it's millions of 
dollars. If the taxpayers paid for it al
ready once, why should they have to pay 
for it again? We paid for those kids to be 
able to learn those very things. And that's 
not what is taking place. They're not 
learning things that are so important. 

Testing is an essential, key part of 
the education overhaul. If you're in a 
state where you're moving toward assess
ments, then know that you're headed 
down the wrong road. Assessing is not 
testing. Assessment determines value or 
worth. It has nothing to do with norm
referenced tests where parents can mea
sure the performance of their children to 
others in knowledge content 

Assessments are being sold as local 
control all across the country. But it isn't 
local control. ff they're determining at the 
state level what the goals and standards are, 
and they're assessing them, how much lo
cal control is that? But you're told that it's 
local control, and you're expected to be
lieve it. Just like you're told that there's 
academic content here. 

There's so much deception going on 
with this whole thing. Reform is truly a 
misnomer. This is not education or re
form. It is a paradigm with different goals 
and different purposes. Parents must un
derstand this because they are the ones 
that are truly responsible for their ,.:If 
children's education. 1//11 

Ron Sunseri is a Representative in the 
Oregon State Legislature. His book, Out
come-Based Education: Understanding the 
Truth about Education Refonn, is published 
by Multnomah Books. 
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The Ultimate Reading List 
Illustrated Comics Introduce Children to Classics 

Since the end of World War II, il
lustrated comics ofliterary classics have 
captured the imaginations of children 
and introduced them to Western 
civilization's most enduring stories. 
Beginning in 1941 with Alexandre 
Dumas's The Three Musketeers and 
ending in 1962, 167 titles were pub
lished. The first 34 were called Classic 
Comics, and subsequent issues (includ
ing reprints of earlier titles) were known 
as Classics Illustrated. 

Al Kanter, the creator, was a Rus
sian-Jewish immigrant who worked as 
a sales representative for a publishing 
company after the Depression. "He had 
the idea that you could publish iHus
trated books, each title a different liter
ary classic. You could sell them as com
ics to kids and as books as adults," said 
Dan Malin, author of The Complete 
Guide to Classics Illustrated. 

Classic Comics made it cheap and 

1. The Three Musketeers (1844) 
Alexandre Dumas 

2. Ivanhoe (1820) Sir Walter Scott 
3. The Count of Monte Cristo (1844) 

Alexandre Dumas 
4. Last of the Mohicans (1826) James 

Fenimore Cooper 
5. Moby Dick (1851) Herman Melville 
6. A Tale of Two Cities (1859) Charles 

Dickens 
7. Robin Hood (1883) Howard Pyle 
8. Arabian Nights (1704) Antony 

Galland 
9. Les Miserables (1862) Victor Hugo 
10. Robinson Crusoe (1719) Daniel 

Defoe 
11. Don Quixote ( 1605) Miguel de 

Cervantes Saavedra 
12. Washington Irving: Rip Van Winkle 

(1819), The Headless Horseman 
(1819) 

13. Dr. Jekyll & Mr. Hyde (1883) Robert 
Louis Stevenson 

14. Westward Ho! (1855) Charles 
Kingsley 

15. Uncle Tom's Cabin (1852) Harriet 
Beecher Stowe 

16. Gulliver's Travels (1726) Jonathan 
Swift 

17. The Deerslayer (1841) James 
Fenimore Cooper 

18. The Hunchback of Notre Dame 
(1831) Victor Hugo 

19. Huckleberry Finn (1884) Mark Twain 
20. The Corsican Brothers (1845) 

Alexandre Dumas 
21. 3 Famous Mysteries: The Sign of the 

Four (1890) Arthur Conan Doyle, 
The Flayed Hand (1880) Guy de 
Maupassant, Murders in the Rue 
Morgue (1841) Edgar Allen Poe 

22. The Pathfinder (1840) James 
Fenimore Cooper 

23. Oliver Twist (1838) Charles Dickens 
24. A Connecticut Yankee in King 

Arthur's Court (1889) Mark Twain 
25. Two Years Before the Mast (1840) 

Richard Henry Dana Jr. 
26. Frankenstein (1818) Mary Shelley 
27. Marco Polo (1921) Donn Byrne 
28. Michael Strogoff(l876) Jules Verne 
29. The Prince and the Pauper (1882) 

Mark Twain 
30. The Moonstone (1868) William 

Wilkie Collins 
31. The Black Arrow (1888) Robert 

Louis Stevenson 
32. Loma Doone (1869) Richard 

Doddridge Blackmore 
33. Sherlock Holmes Stories: A Study in 

Scarlet (1887) Arthur Conan Doyle, 

easy for kids to sample Western cul
ture through Shakespeare, the Brontes, 
and Mark Twain. Many titles printed 
much of the original text. 
Shakespeare's Julius Caesar, for ex
ample, contains Mark Antony's com
plete eulogy to Caesar in huge text 
balloons over three full pages. 

"I used Classic Comic books to get 
through grammar school," said Charles 
Schwab, chairman of his own financial 
services company, in a 1995 interview. 

While some may have used the com
ics as educational shortcuts, many took 
the advice that began to appear at the 
end of each story: "Now that you have 
read the Classics Illustrated edition, 
don't miss the added enjoyment of read
ing the original, obtainable at your 
school or public library." 

Why have the comics endured? 
"The stories are new to each generation," 

said collector and dealer Raymond True. 

The Hound of the Baskervilles (1902) 
Arthur Conan Doyle 

34. Mysterious Island (1874) Jules Verne 
35. Last Days of Pompeii (1834) Edward 

Bulwer-Lytton 
36. Typee (1846) Hennan Melville 
37. The Pioneers (1822) James Fenimore 

Cooper 
38. The Adventures of Cellini (1562) 

Benvenuto Cellini 
39. Jane Eyre (1847) Charlotte Bronte 
40. Edgar Allen Poe Mysteries: Pit and 

the Pendulum (1845), Adventures of 
Hans Pfall (1845), The Fall of the 
House ofUsher (1838) 

41. Twenty Years After (1845) 
Alexandre Dumas 

42. Swiss Family Robinson (1813) 
Johann Wyss 

43. Great Expectations (1861) Charles 
Dickens 

44. Mysteries of Paris (1842) Eugene Sue 
45. Tom Brown's School Days (1856) 

Thomas Hughes 
46. Kidnapped (1886) Robert Louis 

Stevenson 
47. 20,000 Leagues Under the Sea (1870) 

Jules Verne 
48. David Copperfield (1850) Charles 

Dickens 
49. Alice in Wonderland (1865) Lewis 

Carroll (C.L. Dodgson) 
50. The Adventures of Tom Sawyer 

(1876) Mark Twain 
51. The Spy (1821) James Fenimore 

Cooper 
52. The House of the Seven Gables 

(1851) Nathaniel Hawthorne 
53, A Christmas Carol (1843) Charles 

Dickens 
54. The Man in the Iron Mask (1850) 

Alexandre Dumas 
55. Silas Marner (1861) George Eliot 

(Marian Evans) 
56. Toilers of the Sea (1866) Victor Hugo 
57. The Song of Hiawatha (1855) Henry 

Wadsworth Longfellow 
58. The Prairie (1827) James Fenimore 

Cooper 
59. Wuthering Heights (1847) Emily 

Bronte 
60. Black Beauty (1860) Anna Sewell 
61. The Woman in White (1860) William 

Wilkie Collins 
62. Western Stories: The Luck of Roaring 

Camp (1870) Bret Harte, The 
Outcasts of Poker Flats (1870) Bret 
Harte 

63. Man Without a Country (1863) 
Edward Everett Hale 

64. Treasure Island (1883) Robert Louis 

Classics That Endure 
Stevenson 

65. Benjamin Franklin (1817) Benjamin 
Franklin 

66. The Cloister and the Hearth (1861) 
Charles Reade 

67. The Scottish Chiefs (1809) Jane 
Porter 

68. Julius Caesar (1607) William 
Shakespeare 

69. Around the World in Eighty Days 
(1873) Jules Verne 

70. The Pilot (1823) James Fenimore 
Cooper 

71. The Man Who Laughs (1869) Victor 
Hugo 

72. The Oregon Trail (1849) Francis 
Parkman 

73. The Black Tulip (1850) Alexandre 
Dumas 

74. Mr. Midshipman Easy (1836) Captain 
Frederick Marryat 

75. The Lady of the Lake (1810) Sir 
Walter Scott 

76. The Prisoner of Zenda (1894) 
Anthony Hope (Hawkins) 

77. The Iliad (962 B.C.) Homer 
78. Joan of Arc (1801) Frederick Schiller 
79. Cyrano de Bergerac (1897) Edmond 

Rostand 
80. White Fang (1906) Jack London 
81. The Odyssey (927 B.C.) Homer 
82. The Master ofBallantrae (1889) 

Robert Louis Stevenson 
83. The Jungle Book (1894) Rudyard 

Kipling 
84. Edgar Allen Poe: The Gold Bug 

(1843), The Tell-Tale Heart (1845), A 
Cask of Amontillado (1845) 

· 85. The Sea Wolf(l904) Jack London 
86. Under Two Flags (1868) Ouida 

(Louisa de la Rame) 
87. A Midsummer Night's Dream (1600) 

William Shakespeare 
88. Men of Iron (1891) Howard Pyle 
89. Crime and Punishment (1866) Feodor 

Dostoevsky 
90. Green Mansions (1904) William 

Henry Hudson 
91. The Call of the Wild (1903) Jack 

London 
92. Henry W. Longfellow: Courtship of 

Miles Standish (1858), Evangeline 
(1847) 

93. Pudd'nhead Wilson (1894) Mark 
Twain 

94. David Balfour (1893) Robert Louis 
Stevenson 

95. All Quiet on the Western Front 
(1928) Erich Maria Remarque 

96. Daniel Boone (1939) John Bakeless 
97. King Solomon's Mines (1885) H. 

Rider Heggard 
98. The Red Badge of Courage (1895) 

Stephen Crane 
99. Hamlet (1603) William Shakespeare 
100. Mutiny on the Bounty (1932) Charles 

Nordhoff & James Hall 
101. William Tell (1804) Frederick 

Schiller 
102. The White Company (1891) Arthur 

Conan Doyle 
103. Men Against the Sea (1933) Charles 

Nordhoff & James Hall 
104. Bring 'em Back Alive (1930) Frank 

Buck & Edward Anthony 
105. From the Earth to the Moon (1870) 

Jules Verne 
106. Buffalo Bill (1920) William F. Cody 
107. King of the Khyber Rifles (1916) 

Talbot Mundy 
108. Knights of the Round Table (1903) 

Howard Pyle 
109. Pitcairn's Island (1939) Charles 

Nordhoff & James Hall 
110. The Speckled Band (1892) Arthur 

Conan Doyle 
111. The Talisman (1825) Sir Walter Scott 
112. Kit Carson (1873) John S.C. Abbott 
113. The Forty-Five Guardsmen (1848) 

Alexandre Dumas 
114. The Red Rover (1827) James 

Fenimore Cooper 

115. How I Found Livingstone (1872) 
Henry M. Stanley 

116. Robert Louis Stevenson: The Bottle 
Imp (1891), The Beach at Falesa 
(1892) 

117. Captains Courageous (1897) Rudyard 
Kipling 

118. Rob Roy (1818) Sir Walter Scott 
119. Soldiers ofFortune (1897) Richard 

Harding Davis 
120. The Hurricane (1936) Charles 

Nordhoff & James Hall 
121. Wild Bill Hickok (no author listed) 
122. The Mutineers (1920) Charles 

Boardman Hawes 
123. Fang and Claw (1935) Frank Buck 
124. War of the Worlds (1898) H.G. Wells 
125. The Oxbow Incident (1940) Walter 

Van Tilburg Clark 
126. The Downfall (1892) Emile Zola 
127. The King of the Mountains (1857) 

Edmond About 
128. Macbeth (1606) William Shakespeare 
129. Davy Crockett (no author listed) 
130. Caesar's Conquests (51 B.C.) Julius 

Caesar 
131. The Covered Wagon (1922) Emerson 

Hough 
132. The Dark Frigate (1923) Charles 

Boardman Hawes 
133. The Time Machine (1895) H.G. 

Wells 
134. Romeo and Juliet (1597) William 

Shakespeare 
135, Waterloo (1868) Emile Erckmann & 

Alexandre Chatrian 
136. Lord Jim (1900) Joseph Conrad 

(Korzeniowski) 
137. The Little Savage (1848) Captain 

Frederick Marryat 
138. A Journey to the Center of the Earth 

(1864) Jules Verne 
139, In the Reign of Terror (1890) G.A. 

Henty 
140. On Jungle Trails (1936) Frank Bucks 
141. Castle Dangerous (1831) Sir Walter 

Scott 
142. Abraham Lincoln (1952) Benjamin 

Thomas 
143. Kim (1901) Rudyard Kipling 
144. The First Men in the Moon (1901) 

H.G. Wells 
145. The Crisis (1901) Winston Churchill 
146. With Fire and Sword (1890) Henry 

Sienkiewicz 
147. Ben Hur (1880) Lew Wallace 
148. Lafitte the Pirate (1930) Lyle Saxon 
149. Off on a Comet (1878) Jules Verne 
150. The Virginian (1902) Owen Wister 
151. Won by the Sword (1899) G.A. 

Henty 
152. Wild Animals I Have Known (1898) 

Ernest Thompson Seton 
153. The Invisible Man (1897) H.G. Wells 
154. The Conspiracy of the Pontiac (1851) 

Francis Parkman 
155. The Lion of the North (1890) G.A. 

Henty · 
156. Conquest ofMexico (1632) Bernal 

Diez Del Castillo 
157. Lives of the Hunted (1902) Ernest 

Thompson Seton 
158. The Conspirators (1843) Alexandre 

Dumas 
159. The Octopus (1901) Frank Norris 
160. The Food of the Gods (1904) HG. 

Wells 
161. Cleopatra (1889) H. Rider Haggard 
162. Robur the Conqueror (1886) Jules 

Verne 
163. Master of the World (1904) Jules 

Verne 
164. The Cossack Chief(l839) Nikotai 

Gogol 
165. The Queen's Necklace (1849) 

Alexandre Dumas 
166. Tigers and Traitors (1880) Jules 

Verne 
167. Faust (1808/1832) Johann Wolfgang 

von Goethe 

Source: http://www,classicscentral.com 




