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Illinois Parents Stop Diversity Plan 
PRINGFIELD, IL- Parents in 
Springfield, IL, have won a 
major school victory in stop
ping a "Diversity" curriculum 

1--~---1 that had been in the making 
for 18 months. 

TI1e 47-point plan had a price tag of 
$600,000, but the district had planned to 
start with 30 of the ideas at a cost of 
$236,750 in the first year and $142,750 in 
following years. It sparked controversy 
from the minute it was introduced at the 
October school board meeting. Oppo
nents to the plan claimed that it was too 
vague, too costly, unnecessary, and that it 
dive1ied class time away from the basics. 

Stunned by the opposition at the Octo
ber meeting, the board called a public fo
rum for November 1. For three hours, 
parents and teachers debated the plan. At 
the November 7 board meeting advocates 
of the Diversity curriculum were unable to 
round up enough votes. 

In December, a group called Taxpay
ers' Alliance for Better Schools sponsored 

a visit by social researcher Judith Reisman. 
Dr. Reisman told several hundred parents 
and teachers at the meeting that they were 
being conned by school officials as to the 
content of the Diversity proposal. She as
serted that the Diversity plan was so vague 
and undefined that it could easily include 
the homosexual agenda. "You can antici
pate that, within the rubric of cultural diver
sity, within that Trojan Horse, is the promo
tion of very specific kinds of sexual con
duct," said Reisman. 

The author of 
Kinsey, Sex and 
Fraud, Reisman ex
plained that Kinsey 
used children from 
orphanages to con
duct sexual tests and 
induce orgasms in his 
famous 1948 report 

Dr. Judith Reisman on human sexuality. 
She asserted that his 

fraudulent (and probably criminal) "re
See Diversity, page 4 

OEA Human and Civil Rights 
Commission Questionnaire 

December, 1994 Representative Assembly 
............................. 

Please complete the following questionnaire and drop it off at the Women's Caucus 
table in the voting area. The responses will be used by the OEA Commission on 
Human and Civil Rights which has been charged by the O EA President and Executive 
Committee to "collect information on Far Right groups and their activities in Ohio's 
schools and ... make recommendations for strategies school employees can use to 
combat the negative impact of such activities." 

1. Are any of the school board members in your school district known or suspected to 
be proponents of the Radical Right?_yes _no 
If yes, how many? __ known _suspected 

2. Has your school district experienced any of the following activity typical of the 
Radical Right? (Check all that apply) 
Challenges to: _science curriculum _sex education _mastery learning 
_library materials _Quest _Goals 2000 activities _student journals 
_sharing time _elementary guidance _whole language instruction (vs. 
phonics) or materials _Dare programs _DUSO or Pumsy programs 
_AIDS curriculum _Venture Capital Grants _cooperative learning 
_performance based education or OBE _alternative assessment 
_ungraded or integrated curriculum 

Other activities: _use of Hatch letter _public view of cuniculum 
_questions about teachers' personal lives or religious beliefs 
_requests to videotape classes _requests to inspect lesson plans 

3. What has the school district done in response to these activities? (Check all that 
apply) 
_remove library materials _change curriculum _fire/ discipline employees 
_eliminate programs _rescind grant applications __gave alternate selection 
_other, please specify: ______________ _ 

4. What Radical Right groups are active in your area? (Check all that apply) 
_ COY (Citizens for Excellence in Education 
_Concerned Women for America_American Family Association 
_Focus on the Family _Christian Coalition 
_other, please specify: ______________ _ 

5. School district ___________ County _____ _ 

The above questionnaire was passed out at the Ohio Education Representative Assem
bly in an effort to combat the impact of "Far Right" groups in Ohio schools. 
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Parents Fight Against 
Anti-Violence Proposal 
~

YNDEN, WA-A grant won 
by two Lynden High School 
students for their anti-vio
lence proposal has sparked 
debate among parents and 

students who complain that the problem of 
violence in their school is overrated and 
the proposed program too experimental. 

The "Sound Off' contest, cosponsored 
and funded by KS1W-TV in Seattle and 
Olympic Sports, was open to all Western 
Washington Schools. Students were asked 
to submit a two-page proposal outlining 

Mrs. Mickel's high school son Erik and 
his friend Gary Biondolillo helped ignite 
the issue when they wrote to the Lynden 
Tribune criticizing the anti-violence pro
gram. They claimed the immediate reac
tion of LHS students to the proposal was, 
"Where's all the violence?" They said stu
dents at LHS are "not witnessing the vio
lence or racial tensions at which the pro
posal is aimed," and that violence and racial 
tensions at LHS are nearly non-existent. 
The proposal is "nothing more than a clas
sic liberal, touchy-feel-good program," they 

wrote. howtheywould utilize a 
$3,000 grant to help re
duce violence within 
their school. Lynden 
High School sopho
mores Laura Beckman 
and Inger Bornzin's pro
posal was judged the 
best of the 41 entries 
and won the $3,000 
grant to implement it. 

E ric Mickels and 
Gary Biondolillo 
assert that this is 

One part of the 
winning program calls 
for students to draw a 
number as they enter 
the cafeteria, then sit 
at the table that corre
sponds to their num
ber "in an attempt to 
help break down 
some of the barriers 

"We were con
cerned about violence 

"reminiscent of '60's
style peace programs, 
which not only failed, 
but actually escalated 
problems." between different 

and we wanted to make a difference," com
mented Beckman as to why they entered 
the contest. "The program is based on the 
belief that, if people can communicate bet
ter, we can reduce violence." 

Their proposal includes three parts: an
ger management classes, peer mediation, 
and a "Violence Awareness Week" with 
workshops and guest speakers. 

Concerned parent Cathy Mickels as
serts that this curriculum will be no more 
effective than sex education or anti-drug 
programs. "Well-intentioned people with 
well-intended ideas," she says, "are no rea
son to adopt the failed social programs of 
the past. These types of liberal social pro
grams have been pushed on our schools 
before." 

races." 
Mickels and Biondolillo assert that this 

is "reminiscent of '60's-style peace pro
grams, which not only failed, but actually 
escalated problems." 

Nonetheless, "conflict resolution" or 
"anger management" programs are being 
taught in thousands of classrooms around 
the country. Dr.James Mercy of the Divi
sion of Violence Prevention with the fed
eral Centers for Disease Control and Pre
vention in Atlanta says, "when it comes to 
curbing violent behavior, the bottom line is 
that we simply don't know what effect 
these types of curricula have." 

Seattle Times reporter Marsha King 
writes, these types of programs "make par
ents and educators feel they're doing 

See Violence, page 2 
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:EDUCATION 
BRIEFS ~ 

How easy it is for teenagers to 
make bombs that kill people and 
destroy property was the focus of a 
segment on the CBS-1V Evening 
News on Jan. 2. One child got the 
bomb-making instructions from his 
school library, and plenty of information 
on making bombs is available from pub
lic libraries. CBS concluded that, "the 
more people know of making bombs, 
the more they will do it." (Editor's note: 
Would the same rule apply to teaching 
about sex?) 

Citing governmental immunity, 
the Michigan Court of Appeals has 
dismissed a lawsuit filed by the 
family of a 2nd grade student who 
hanged himself after seeing a 
school movie about a boy who at
tempted suicide. (See Education Re
porter, April 1990) The court ruled that 
Plymouth Canton Community Schools 
did not owe the family of Stephen 
Nalepa a duty of care which was vio
lated by the boy's death. Stephen 
Nalepa and his classmates were shown 
a film titled "Nobody's Useless" on 
March 23, 1990. The movie portrays a 
young amputee who is so depressed he 
tries twice to commit suicide, including 
trying to hang himself. The night after 
seeing the movie, Stephen was found 
hanging by a belt from the safety rail of 
the upper bunk of his bedroom. 

The Wall Street Journal pub
lished a front-page article on Nov. 
14 which was substantially the 
same news story reported in the 
Education Reporter of Feb. 1990. 
The article concerned the controversy 
in the Alabama State School Board 
about Of Panda's and People, a book 
which argues that the world is too com
plex to be explained by Charles 
Darwin's mindless forces and, there
fore, an "intelligent agent" must have 
sat at the drafting table. The book 
never identifies this agent, but People 
for the American Way and other critics 
claim it is a disguised attempt to sneak 
creationism back into the schools. 

More than half the teens find 
religion important in their lives, ac
cording to a new nationwide poll 
done by Teenage Research Unlim
ited. "In today's society it is pretty 
tough," said Shannon Reed, a sopho
more "You need something to lean on. 
The word of God makes a difference in 
my life." 

Education Reporter (ISSN 0887-0608) is 
published monthly by Eagle Forum Edu
cation & Legal Defense Fund with edito
rial offices at 7800 Bonhomme Ave., St. 
Louis, MO 63105, (314) 721-1213. The 
views expressed in this newsletter are those 
of the persons quoted and should not be 
attributed to Eagle Forum Education & 
Legal Defense Fund. Annual subscription 
$25. Back issues available @ $2. Second 
Class postage paid at Alton Illinois. 

Colleges Make Money Off 
of Student Credit Cards 
[Did your college freshman 

come home with a wallet full 
of credit cards at the end of his 
first year? It is very common 
for college students to have 
several credit cards because 

students have become an easily accessible 

$50,000 to $100,000 per year this way. 
The story of Michael Shinefield, a 

Loyola Marymount alumnus, is a good ex
ample of how a college student can get into 
trouble with easily accessible credit cards. 
In a three week period, 19-year old Michael 
(who had no job and was totally dependent 

target for credit companies. 
Credit companies have 

found that college students 
are as good or better debtors 
than the majority of 
cardholders. Their buying 
power in college is $25 billion 
a year, and because 

University Authorized 
on his parents) got 
MasterCard, American Ex

first bank I press, Optima, Chevron, 

credit card Nordstrom, and two Visas in 
his own name. 

Colh:ge Stlldent Michael went on a shop-
NO limit In parents we trust. • f b • 

cardholders tend to be loyal to their first 
card for 15 years or more, there is an even 
greater incentive to capture the college 
market. Ruth Susswein, executive director 
of Bankcard Holders of America, a con
sumer watchdog group, says that credit 
card issuers count on parents as unseen 
collateral when they freely dole out unse
cured lines of credit to college students. 
''They know many parents will pay up 
rather than let their kids start out in life 
with bad credit," she said. 

A college student can hardly walk 
around the campus without finding a table 
piled high with applications. Card issuers 
have applications in the cafeteria and post
ers on bulletin boards with envelopes con
taining applications. The representatives at 
the tables offer giveaways like candybars 
and baseball hats if a student signs up. 
American Express gives students four low
priced airfares during the year, so they can 
bring along a friend at the same low price. 
Most applications take only a few minutes 
to fill out, and a student ID is the only form 
of required identification. 

Colleges find this solicitation very prof
itable. They may charge large sums of 
money to the card issuers for use of the 
tables on campus. Some schools with 
30,000 or more students receive a percent
age of the revenues generated by the stu
dents' card usage. Robert Keil, director of 
conferences and scheduling at Loyola 
Marymount University in Los Angeles, 
says that a school can collect as much as 

pmg renzy, uymg every-
thing from $220 sunglasses to an $8,000 
stereo system. By graduation, he had run 
up a debt of $30,000. 

Gerri Detweiler, author of The Ultimate 
Credit Handbook, recommends that par
ents explain how credit cards work, how 
late payment data remain on the student's 
credit records for seven years, and encour
age the student to pay bills in full every 
month. With the card issuers running ram
pant on campuses, and with colleges en
couraging card solicitation, students need 
to be super cautious. □ 

Violence 
continued from page 1 ------

something positive, and they may get politi
cians off the hook. But there's one prob
lem: Nobody knows if they reduce youth 
violence." 

Eileen Sobjack, another objector, con
siders the anti-violence program danger
ous. She claims it is just "another psycho
logical program bent on playing with the 
minds of teens." 

Mrs. Sobjack is especially concerned 
that Ron D'Aloisio of The Whatcom Dis
pute Resolution Center is one of the indi
viduals who is going to train the students. 
She says D'Aloisio, who will receive ap
proximately $2,000 for his services, has 
made it clear during past County Council 
proceedings and in the media that his 
agenda includes acceptance of the homo
sexual lifestyle. □ 

Binge Drinking Probletn 
Brews on College Campuses [I OSTON, MA-A national stu

dent survey of 140 U.S. cam
puses confirms that binge 
drinking is widespread among 
college students. 

The mailed survey, administered in 
1993 to 17,592 college students by the De
partment of Health and Social Behavior at 
the Harvard School of Public Health, re
ports that almost half (44%) of the partici
pants admitted they were binge drinkers, 
including almost one-fifth (19%) who con
sidered themselves frequent binge drink
ers. Nearly half (49%) of all students sur
veyed had a grade-point average of A, A-, or 
B+. 

The survey also studied the ensuing 
health and behavioral problems that binge 
drinkers create for themselves and others. 

It was found that frequent binge drinkers 
are more likely to experience serious 
health and other consequences of their 
drinking behavior than other students. Al
most half ( 4 7%) of the frequent binge drink
ers experienced five or more different 
drinking-related problems, including inju
ries and engaging in unplanned sex. 

Despite the overall decline in drinking, 
recent time-trend studies fail to show a cor
responding decrease in binge drinking on 
college campuses. A recent national report 
that reviewed published studies concluded 
that alcohol was involved in two-thirds of 
college student suicides, 90% of campus 
rapes, and 95% of violent crimes on campus. 
These findings support the view of college 
presidents who believe that alcohol is the 
No. 1 problem on campus. □ 

Books That 
Build Character: 

A Guide to Teaching 
Your Child Moral 
Values Through 

Stories 
by William Kilpatrick and Gregory 

and Suzanne M. Wolfe, Simon and 
Schuster, 1994, New York, NY, 278 
pps, $11.00. 

,UC1l/,\! LlfF!-:S 

How can parents instill an under
standing of right and wrong in their 
children without preaching or pun
ishing? How can teachers develop 
character in their students along with 
creative imagination and appreciation 
for language? The answer is as easy 
as a trip to the local library or book
store: choose good books for your 
children. 

This list of recommended books is 
organized into nine categories, includ
ing classic novels, biographies, myths 
and folktales, picture books, holiday 
stories, and contemporary fiction. 
Books That Build Character gives 
thumbnail descriptions of more than 
300 books about memorable and in
spiring characters. Authors William 
Kilpatrick and Gregory and Suzanne 
Wolfe have compiled an excellent re
source to help parents and teachers 
make reading an exercise in moral en
richment. 

Each category is divided into sec
tions specified for young readers, 
middle readers, and older readers. All 
the books listed in Books That Build 
Character should be available in book
stores or public libraries. TI1e authors 
also include a short list of good videos. 

To make wise choices, the authors 
caution parents to look for "people-cen
tered" books rather than "problem
centered" ones. Heroes and heroines 
should embody qualities such as cour
age, responsibility, perseverance, hon
esty and kindness, as well as the capac
ity to learn from their mistakes. "A 
simple rule of thumb," advise the au
thors, "is to look for books in which the 
main character grows. As your child 
becomes involved with the protago
nist, he or she vicariously shares in 
that character's development." 

For all parents and teachers, who 
have been requesting a good reading 
list to teach values and virtues, this 
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FOCUS: The Controversy 

Whole Language vs. Phonics 
by Patrick Groff 

. here is now a "great debate" [1J over the best way to teach 
students to read. On one side 
of this controversy stand the 
advocates of the "whole Ian

. · guage" approach to reading 
development. On the other side are found 
reading experts who conclude that direct, 
systematic, and intensive instruction of a 
prearranged hierarchy of reading skills, in
cluding the ability to apply phonics infor
mation, is required. 

Defenders of whole language (WL) 
believe that learning to read is precisely 
the same process as learning to speak. 
They therefore assume that children "im
mersed" in written material (as they previ
ously were in speech) will "naturally" 
teach themselves to read. The WL 
teacher's task basically is to simply read 
aloud to young children, as they 
"follow along" in an identical text. 
These learners then will infer 
what it is one needs to know in 
order to read, WL advocates 
maintain. 

technology, medicine, industry and finance, 
engineering, etc. 

An experimental study of reading devel
opment, for example, would have two 
matched groups of students taught over a 
significant period of time in two carefully
defined, different ways, by teachers of gen
erally equal ability. At the beginning and 
end of this experiment, independent, objec
tive tests of reading would be given to all the 
students to find out which of the two experi
mental groups made the greater gains in 
reading ability. 

The proponents of direct, systematic, 
and intensive teaching of reading point to 
the numerous surveys of pertinent experi
mental research evidence in reading that 
indicate that the WL approach is not the 
superior way to teach students to read that 
it claims it is. Quite to the opposite, the 

experimental research studies have 
demonstrated consistently that 
direct systematic and intensive 
phonics results in significantly 
greater reading development 
than does WL. The experi
mental research says, in ef-The WL approach also urges 

children to guess freely at written 
words, using the context of sen
tences for this purpose. Reading 
is thus referred to as a "guessing 
game." Children, therefore, are 
encouraged to judge the mean-

C 
fect, that the major tenets of 

WL are erroneous. 
Anyone with authority or 

influence over how reading instruc
tion in schools will be conducted (e.g., 

ings of written materials in personal, idio
syncratic ways. There are no "right" an
swers in word identification and reading 
comprehension, the leaders of WL insist. 

This great debate over reading instruc
tion has turned into a single, critical ques
tion: What kind of research findings 
should be consulted in deciding how read
ing should be taught and tested? On this 
point, there is a sharp disagreement be
tween WL and those who support direct, 
systematic, and intensive teaching of read
ing skills. 

Afounder of the WLmovement, Frank 
Smith, proclaims that "only one kind of 
research has anything useful to say about 
literacy, and that is ethnographic or natu

ralistic research." This re
search uses a small, nonran
dom sample of subjects, a 
personal ( often one-person), 
subjective observation of 
subjects' behavior, notes 
and anecdotes (rather than 
objective tests) as data, and a 
lot of intuition. 

To the contrary, the de
fenders of direct, system
atic, and intensive teaching 
of reading contend that the 
findings of experimental re
search are more valid and re
liable. Almost everyone 
knows how experimental re
search is conducted. Experi
mental research is used to 
solve critical problems in all 
fields of endeavor: science, 

school boards, school officials, teachers, 
parent or taxpayer groups) must consider 
and judge which kind of research findings 
should form the basis for this teaching. If 
these parties decide in favor of experimen
tal research findings, they cannot then rec
ommend the use of the WL approach. In 
other words, the WL scheme can only be 
approved of if a decision is made to abandon 
the findings of experimental research as 
the foundation of reading development pro
grams. 

It is my considered professional opinion 
that the rejection of experimental research 
evidence regarding the teaching of reading 
would be a highly undesirable action. The 
scientific method of investigation, as this is 
exemplified in experimental research, his
torically has worked well as an accurate and 
cost-effective means of resolving numer
ous crucial prob
lems our nation has 
faced. It thus would 
be both illogical and 
irresponsible, in my 
judgment, to con
clude that the deter
mination of the best 
way to teach read
ing is the single type 
of investigation to 
which the scientific 
method does not ap
ply. □ 

Patrick Groff is 
Professor of Educa
tion Emeritus at 
San Diego State 
University. 

Whole Language vs. Experimental Research Approach to Reading Development 
The ''whole language" (WL) approach to reading development infers remark

ably different conclusions about this process from those that can be deduced 
from the :findings of relevant experimental research. Below are WL tenets about 
reading development, contrasted with those that are suggested by the pertinent 
empirical findings: 

([ RESEARCH FINDINGS l) 
Whole Language 

1. Instruction should be indirect and 
unsystematic. 
2. Reading skills cannot be arranged into 
a hierarchy of difficulty. 
3. All reading skills should be taught in 
the order of difficulty pupils have in 
learning them. 
4. No controls over the vocabulary and 
sentence structure of reading materials 
should be made. 
5. Learning to read is the same process 
as learning to speak. 
6. No explicit instruction in phonological 
awareness (conscious awareness of 
speech sounds should be given). 
7. Instruction in phonics infonnation will 
handicap reading comprehension. 

8. Only teacher-constructed tests of 
reading should be used. 
9. Pupils should be urged to guess at the 
identity of written words. 

10. No intensive drill should be given on 
discrete reading skills. 
11. No scope or sequence chart is 
needed in the reading program. 
12. No lesson plans for teaching are 
needed. 
13. Reading comprehension is not 
dependent on individual word recognition. 

14. English spelling is too unpredictable 
for the application of phonics infonnation 
to work well. 
15. Pupils should learn to recognize 
written words as "wholes." 
16. Enhancement of pupils' oral lan
guage skills is unnecessary. 
1 7. Learning of the alphabet is unneces
sary. 
18. Many children are genetically 
indisposed to the learning of phonics 
information. 
19. Phonics teaching makes learning to 
recognize words difficult. 
20. The use of worksheets or work
books should be avoided. 
21. Pupils should not be expected to 
give "right" answers as to what authors 
intended to convey. 
22. The findings of experimental 
research in reading should be aban
doned. 
23. Pupils should be urged to depend 
heavily on context cues. 

24. WL has a political agenda: To aid in 
the radical change, to the left, of the 
political structure of our nation. 

Phonics 

1. Instruction should be direct and 
systematic. 
2. Reading skills can, and~hould be so 
ordered. 
3. Reading skills should be taught 
simultaneously. 

4. Such controls should be imple
mented, being gradually reduced as 
pupils' reading skills advance. 
5. These two processes are strikingly 
different in nature and development. 
6. The development of awareness is a 
prerequisite to the learning of phonics 
information. 
7. Knowledge of phonics information 
correlates highly with reading compre
hension. 
8. Both standardized tests and teacher
made tests should be employed. 
9. Pupils must be weaned away from 
this crude recognition, one that able 
readers rarely use. 
10. Such intensive drill is necessary, and 
has desirable effects. 
11. Such a chart gives helpful guidance. 

12. Lesson plans are productive 
elements of effective reading programs. 
13. No factor in reading is more highly 
correlated to comprehension than is the 
quick and accurate recognition of 
individual words. 
14. The success of phonics-intensive 
reading programs contradicts this 
assumption. 
15. The use ofletters as cues to word 
recognition is far more effective. 
16. Some pupils' learning to read is 
aided by such enhancement. 
1 7. Learning the alphabet is a prerequi
site to effective word recognition. 
18. Only rarely is this the case. 

19. 1bis teaching aids greatly in quick 
and accurate word recognition. 
20. When used appropriately, these 
materials are productive. 
21. Pupils must gain this literal compre
hension in order to read critically. 

22. These findings should be respected 
and implemented. 

23. Able readers do not have such a 
dependency. The use of context cues 
has limited usefulness. 
24. Reading instruction should not 
become politicized in this manner. 

Bibliography on page 4: "Surveys of Research that Negatively Criticize Whole Language." 
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MEA to Spend Big Bucks 
to Boost Sagging Image 

~

ANSING, MI-The Michigan 
Education Association 
(MEA) will spend up to $8.4 
million during the next three 
years to try to boost the sag

ging image of the union and its member 
teachers. According to the Detroit News, 
the union's "profile" problem rivals the 
lowly status of "tax increases, cholesterol 
or major league baseball." 

The 129,000-member MEA plans to 
launch an expensive campaign through 
TV, radio and newspaper ads and direct 
mail early next year to try to reverse these 
perceptions. The effort will be paid for by a 
$30-a-year add-on to most union members' 
dues. 

Teachers have evoked criticism for 
everything from stalling education re
forms to ruining public schools, and the 
MEA hasn't done much to help the cause, 
teachers claim. According to high school 
teacher David DeLuca, "the MEA is seen 
as against any change, maintaining the sta
tus quo, always wanting more money." 

The MEA was a big political loser last 
year. It lost two candidates for Governor, 
two candidates for U.S. Senate, and a 
school finance plan tied to a state income 
tax increase. 

Diversity 
continued from page 1 -----
search" has become the foundation of edu
cation about human sexuality and the train
ing of psychologists, researchers and 
teachers in this field. 

Reisman said that the filtering into the 
schools of the Kinsey theories about hu
man sexuality finds a home in diversity 
cuniculums nationwide. She showed how, 
in an extremely vague diversity curricu
lum, chances arise for the homosexual 
community to insert their agenda in the 
name of'diversity.' 

Following Reisman's visit, the homo
sexual community lashed out at her. Ac
cording to Springfield resident Mike 
Vespa, a group of homosexual protestors 
voiced their total support for the program 
and offered to provide any assistance 
needed to have the diversity program 
implemented to include their "culture." 

Superindendent Bob Hill denied there 
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~ 

was any sexual agenda 
in the plan, but he was 
finally convinced to go 
back to the drawing 
board. "Discussion has 
become very emotional 
and debate has turned 
to issues that are not 
even included in the 
plan and were never in
tended to be," Hill 
wrote in a letter to the 
school board. 'The re
sulting rift in the com
munity has created a di
visive atmosphere that 
is contrary to the intent 
of the plan." □ 

Many are shocked at the salaries for 
the 10 highest-paid officials of the MEA: 
executive director Beverly Wolkow re
ceives $160,821; assistant executive direc
tor Robert Marshall receives $138,649; as
sistant executive director J amile Boyd
Webster receives $131,581; president 
Julius Maddox receives $121,676; lobby
ist Allen Short receives $114,910; pro
gram director Elizabeth Baker receives 
$114,597; zone manager William Blick re
ceived $104,674; legal director Grove 
Sandrock receives $104,674; zone man
ager Kirk Curtis received $104,318; and 
zone manager Dawn .Cooper received 
$104,252. □ 

Disciplinarian 
Reprimanded 
for Suspending 
Students 

ll2J ENVER, CO - Ruben Perez, 
assistant principal at Horace 
Mann Elementary School, has 
been officially reprimanded by 
officials within the administra

tion of the Denver public school system. 
The letter of reprimand arrived after 

Mr. Perez, with a tough line on discipline, 
suspended 97 unruly students who were 
chronic troublemakers. Under the terms 
of the letter, he would be allowed to keep 
his job at Horace Mann as long as he keeps 
his principal informed of his disciplinary tac
tics, and seeks her approval before sus
pending any students. 

A preliminary report said that Mr. 
Perez violated the students' rights of due 
process by failing to properly document the 
reasons for their suspensions. The district 
took it upon itself to clear all 97 students, 
although several have been suspended by 
the principal for more recent actions. 

"In my interpretation, I didn't do any
thing wrong to warrant a letter of reprimand 
for violating due process," said Mr. Perez. 

Mr. Perez's actions have further po
larized the teachers from the administra
tion, who believe that the administrators 
have hand cuffed them in the area of stu
dent discipline. Almost without excep
tion, teachers at Horace Mann have de
fended Mr. Perez's action, staging rallies 
on his behalf and urging him to stand his 
ground by refusing to give in to the 
principal's demands. Over 100 parents 
and teachers came out to support him at a 
rally last week, but only a few people 
showed their support for the principal. 

In addition to the administration's 
blows at Mr. Perez, members of the Latino 
Coalition blasted him for drawing attention 
away from education at school. One mem
ber, Lucera Navarro, recommended that 
Mr. Perez undergo "cultural sensitivity 
training" to help him understand how to 
deal with minority students. Mr. Perez is 
himself of Hispanic descent. □ 


