
Number95 Newspaper of Education Rights 

Illinoi ' 
SPRINGFIELD, IL - Pro-family 

groups in Illinois scored a big victory 
over the public school lobby when they 
defeated the "Parenting Program," 
SB159. The bill died when the legislature 
adjourned this fall. 

The key portion of the 47-page SB159 
was the section which authorized and 
funded a Parenting Grant program to 
send state employees into the homes of 
"parents of children in the period of life 
from birth to kindergarten!' Pro-family 
groups opposed this because they 
believe that sending government 
employees to supervise what goes on 
inside the home is the mark of a totalitar
ian, not a free, nation. 

When the public school lobby was 
showing its muscle and SB159 was rac
ing through the legislature, pro-family 
groups offered some amendments to 
make the bad bill tolerable. The essence 
of the amendments was that government 
employees would have to get the 
informed consent of the parents before 
entering private homes, and that the par
enting program should have a "sunset" 
provision so that it could be properly 
evaluated after a couple of years. Here is 

nting' 
the text of the amendments: 

"No home visits or in-home par
enting training shall be allowed 
under this Section unless the writ
ten, informed consent of the partici
pating parents authorizing home 
visits or in-home parenting training 
is first obtained by the educational 
institution, district, private school, 
non-for-profit corporation, govern
mental agency, or other entity that 
is conducting the parenting pro
gram, 

"The consent form shall contain 
a clear description of the program 
including the activities and infor
mation to be provided by the pro
gram during the home visits, the 
number of expected home visits, 
any responsibilities of the parents, 
the fact that a record will be made 
and maintained on the home visits 
and may be available in future 
court proceedings, and such other 
information as may be necessary to 
convey to the parents a clear 
understanding of the program. 

"If any home visits are to be 

HI~ Que;110N t<ELJ\1~,o 01~\PLIN5 ! 
I Mt\\lE: Me.Rf~ euto"E'L. fOI.-L. OF 
GOOO P\~~~ &UT AL.~0 o~e: ~'O 
O~E: W\,\~T ~1,-\0U~U ee: OON.e: AOODT NEA 

~e.R. 
~11\l,~ 
coo~ 

1.01 

Ho 

,H1~ ••• M~-,o~ov? 

ingH 

• 
1 s 

Representative Al Salvi took the lead in 
defeating the Illinois Parenting Bill. 

made by program personnel who 
are required to report suspected 
abused or neglected children 
under the Abused and Neglected 
Child Reporting Act, the consent 
form shall also contain a clear and 
conspicuous statement informing 
parents that the home visits will be 
made by a person who is required 
to report any instances of suspect
ed abuse or neglect of children to 
the Department of Children and 
Family Services. 

"Consent for the home visits or 
in-home parenting training may be 
revoked at any time for any reason 
by the participating parents. 
Consent for home visits or in-home 
parenting training shall be invalid if 
obtained within 4 weeks before or 
aiter the birth of a child. 

"Parents shall have access to 
the records on their own family at 
all times and shall have the right to 
correct any inaccurate information 

't Add and Si, ct 
Take a simple math problem, subject 

it to 30 years of new, improved teaching 
methods, and deduce the formula to 
yield our average yearly drop in SAT 
scores. 

In 1960: "A logger sells a truckload 
of lumber for His cost of produc
tion is 4/5 of this price. What is his prof
it?" 

In 1970 (traditional math): "A log
ger sells a truckload of lumber for $100. 
His cost of production is 4/5 of this 
price; in other words, $80. What is his 

profit?" 
In 1970 ("new math"): "A logger 

exchanges a set L of lumber for a set M 
of money. The cardinality of set M is 100, 
and each element is worth $1. Make one 
hundred dots representing the elements 
of the set M. The set C of costs of pro
duction contains 20 fewer points than the 
set M. Represent the set C as a subset of 
M, and answer the following question: 
what is the cardinality of the set P of 
profits?" 

In 1980: "A logger sells a truckload 

of wood for $100. His cost of production 
is $80, and his profit is $20. Your assign
ment: underline the number 20. 

In 1990: "By cutting down beautiful 
forest trees, a logger makes $20. What 
do you think of this way of making 
money? (Topic for class participation: 
How did the forest birds and squirrels 
feel?)" 

Author unknown. We received this 
statement by fax. We checked it out with 
several math professors, all of whom con
firmed its accuracy. 
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included within the records. 
Parents shall have a right of action 
against any program personnel for 
the knowing or reckless inclusion 
of defamatory or derogatory infor
mation within the records. 

"No parenting program shall be 
allowed to include home visits or 
in-home training after July 1, 1995. 

"The State Board of Education 
shall report to the General 
Assembly by July 1, 1995 on the 
results of the birth to kindergarten 
and K-12 parenting programs, the 
effectiveness of ho1ne visits as a 
component of parenting programs, 
and whether such home visits are 
necessary for the continuation of 
the programs." 

Despite the reasonableness of the 
amendments, which were overwhelm
ingly approved by both houses of the 
legislature, the tax-salaried child advoca
cy bureaucrats complained all around 
the state that these amendments would 
"set an ominous precedent." They totally 
opposed any accountability that would 
require them to provide full information 
before they enter a home to evaluate par
en ts and tell them how to raise their 
preschool children. 

When the compromise bill went to 
Governor Jim Edgar, he struck out every 
one of the above amendments with an 
amendatory veto. All pro-family groups 
called this a betrayal of the agreement. 
They then went all-out to defeat the bill 
in toto, and they were successful. The 
bill died at the adjournment of the legis
lature. The pro-family groups in the win
ning coalition included the Illinois 
Family Institute, the Christian Home 
Educators Coalition, the Family 
Taxpayer's Network, and Eagle Forum, 

This battle in the Illinois General 
Assembly this year exposed the far
reaching goal of the public school sys
tem to bring under its jurisdiction all 
children beginning at birth, and to do 
this without any procedure that can rea
sonably be described as giving parents 
the right of informed consent If imple
mented, this would be a radical depar
ture from past and current expectations 
that the purpose of our tax-financed 
school system is to educate children 
starting about age six or seven. 

All over the country, the school 
unions and social service bureaucrats, in 
the name of "parenting," are demanding 
entry to private homes without a warrant 
in order to evaluate parents and tell 
them how to raise their preschool chil
dren. These programs are frequently 
called "Parents as Teachers," but are 
more commonly known as 'Teachers as 
Parents." 

Whoever rocks the cradle rules the 
world, according to the old adage. It is 
clear from this Illinois controversy that 
powerful groups are lined up to empow
er the government, rather than parents, 
to rock the cradle. 1:'11 
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EDUCATION 
BRIEFS 

Education spending in the U.S. 
will reach a record $493.3 billion 
this school year, a 3% increase 
over last year, and 50% over 
1982, according to Depart:tnent of 
Education's annual Back-to
School forecast. 

Michigan Governor John Engler 
has proposed an innovative 
school-financing system that 
would provide each Michigan stu
dent a portable state grant that 
could be used to attend any pub
lic school in the state. "Public edu
cation is a monopoly, and monopolies 
don't work," said Engler, who called 
for competition among public schools 
to attract students with their portable 
grants and for creation of state
licensed "charter public schools" as 
alternatives to existing public schools. 

The Boy Scouts won Supreme 
Court permission to keep exclud
ing boys who don't acknowledge a 
duty to God. The court rejected the 
appeal of 11-year-old, agnostic Mark 
Welsh who, along with his father, 
sued vhe Scouts in 1990. Mr. Welsh 
argued that it's unfair to make preju
diced statements about a person's 
"moral and ethical fitness" based on 
"whether or not they believe in God." 
Richard Walker, a spokesman for the 
Boy Scouts of America, claimed that 
"duty to God and country is an inte
grnl part of scouting." lawyers for the 
Scouts said the organization has a 
right to include only those who share 
their values and beliefs. The court let 
stand a that said a federal law 
banning bias in public accommoda
tions does not cover Boy Scouts of 
America. 

The United Federation of 
Teachers has come to the defense 
of NAMBIA activist Peter Melzer, 

who has been :removed from 
his teaching post at Bronx High 
School of Science in New York 
CitiJ. Melzer is editor of the newslet
ter of North American Man/Boy Love 
Association (NAMBlA), an organiza
tion that endorses sex between adult 
and preteen boys. The teachers' 
union has decided to provide lawyers 
to oppose Melzer's transfer from his 
high school teaching post to a non
teaching job NYC school officials first 
learned of Melzer's involvement with 
NAl\/IBlA in 1984 but took ~o action 

Melzer told an undercover police 
officer of having sex with at least one 
boy while attending an educational 
conference in the Philippines in 1983. 

Education Reporter (ISSN 0887.()608) is 
published monthly by Eagle Forum Education 
and Legal Defense Fund with editorial offices at 
Box 618, Alton, fllinois 62002, (618)462-5415. 
The views expressed in this newsletter are those of 
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ew York Catholic Schools 
OYSTER BAY, NY - Many of the stu

dents in the Catholic schools of the 
Rockville Centre Diocese are refugees 
from the Nassau County public schools. 
Their parents withdrew them en masse 
in 1991 when the state formally adopted 
Outcome-Based Education (QBE). Now 
just two years later, the Diocese is adopt
ing OBE, and parents who pay twice for 
their children's education are feeling 
twice betrayed. 

Early in October, the Diocese held a 
series of meetings to introduce parents 
to a new type of report card. Letter 
grades were out and number grades 
were in, they were told. Instead of A, B, 
C, D and F, students would now receive 
marks of 3, 2, and 1. The numbers would 
not correspond to the letters, however. 
In fact, they would signify very little. In 
descending order, they would translate 
as follows: "Steadily progressing," 
"Showing improvement," and "More 
improvement needed." 

The new cards, parents learned, were 
only the tip of the iceberg, for diocesan 
officials announced that they had already 
begun implementation of the state's 
"New Compact for Learning," the 
Outcome-Based Education program that 
had prompted a mass exodus of public 
school students. Instead of calling it 
Outcome-Based Education, they labeled 
it "Process Education." 

'This was our first clue that there was 
going to be a complete reformation in 
the Catholic schools," recalls Marissa 
Lizza, whose two children attend St 
Dominic's Elementary School. "Most of 
the parents didn't recognize it for what it 
was, but they knew they didn't like what 
they were hearing." Mrs. Lizza estimates 
that at least two-thirds of the parents 
reacted negatively to the presentation. 
One disgruntled father summed up com
mon sentiments succinctly when he rose 
to declare, "I wouldn't have paid the 
tuition if I'd known we were going to get 
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What Do Report Cards Rep rt? 
"What we value in education is not 

simply teaching children to replicate 
known answers or to mimic conventional 
forms. We seek work that displays inge
nuity, complexity, and the student's per
sonal signature." So begins the unsigned 
cover letter from the Rockville Centre 
Diocese accompanying the new report 
card for Catholic school students in the 
primary grades of the Rockville Centre 
Diocese. "Child, teacher, and parent 
should celebrate each new learning by 
focusing on what is demonstrated rather 
than what is lacking," the nameless offi
cials continue. "Good teachers don't 
a good education to students; they pro
vide experiences that facilitate and moti
vate youngsters to educate themselves 
through trial and error, success and fail
ure." 

In an accompanying insert, the anony
mous officials confess to having once 
placed "more emphasis on what chlldren 
could not or should not do," only to learn 
that "this focus undermined the confi
dence of many children." Checklists 
were found to give "limited information 
about what children could do," they con-

tinue. "So now we use information from 
observations, conferences and collec
tions of children's work to develop ai,ec
dotal reports." Letter grades were 
"dependent on teacher and parent inter
pretation and often focused on surface 
knowledge rather than understanding," 
they add, in further suppmi of anecdotal 
reports. 

Unlike the "annual, multiple-choice, 
methods of the past, 

the new assessment practices are "on
going, open-ended, theory-referenced." 

In addition to religious studies, lan
guage skills, mathematics, science, and 
social studies, the new report card 
includes a category called "Personal 
Growth and Community Awareness." 
Corresponding, more or less, to what 
used to be callerl "conduct" or "deport
ment," the category lists 14 desired 
traits, the last tvvo of which raised a few 
eyebrows. Here the student will receive 
a 3, 2, or 1 according to his teacher's 
determination how well he "integrates 
characteristics of and peace in 
daily activities,, and "respects all cul-
tures." 11!!1 

mbrace OB 
this crap!" 

The strongest opposition, according 
to parent Fran Galasso came from "peo
ple who had taken their kids out of the 
public schools specifically because 
they'd seen this." These parents, says 
Mrs. Galasso, had just one question for 
diocesan officials: "Why are you using 
our kids for an experiment that's failed 
everywhere it's been tried?" 

The assembled parents clearly resent
ed having a questionable new curriculum 
presented to them as a fait accompli. 
Equally disconcerting, however, was the 
evasive manner diocesan officials dis
played when challenged to justify the 
program. Mrs. Galasso describes the 
proceedings as "a deceitful kind of pre
sen tation," with unsavory details 
"couched in all kinds of nice-sounding 
terms." 

Parents aren't the only ones to react 
adversely to the new curriculum. 
Numerous teachers secretly share their 
concerns. "I've had private conversations 
with them, and they hate it," asserts Mrs. 
Lizza. 'The teachers want the parents to 
react and pull their children out of the 
schools," she claims, thereby forcing the 
Diocese to abandon OBE. II 

African Origins 
for OBE? 

"Nobody has been able to explain 
why the Diocese has decided to do 
this," Fran Galasso says about the deci
sion to adopt the state's "New Compact 
for Learning." The 1991 state mandate, 
which required the public schools to 
implement the program, did not extend 
to private and parochial schools, and 
diocesan officials deny receiving any 
financial inducements from the state in 
return for their acquiescence. 

New Compact purports to inaugu
rate a community-,vide method of edu
cation, citing an African proverb as 
inspiration: "It takes the whole village 
to raise a child." Schools, parents, cul
tural institutions, social services, and 
the business community "must agree 
to do their parts and to work together 
toward common goals." New Compact 
proclaims itself to be "one which focus
es on results, which promotes local ini
tiative, and which empowers people at 
all levels of the system." 1,7\That it aims 
to produce are graduates vvho are "pre-

fer life in a diverse society and a 
multicultural world." 

Among the strategic objectives are 
for students to "demonstrate commit
ment to the core values of our democ
ratic society," values which the docu
ment fails to define. "Students of both 
genders and all socioeconomic and 
racial/ ethnic backgrounds will show 
similar achievement on State assess
ment measures," New Compact insistso 
In other words, "The requirement is 
not equalitsJ of input, but equity of out
come." 

How will this equity be achieved? 
Quite simply: 'The New Compact for 
Learning will use the power and influ-
ence of the State assertively." Ill 
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• ~· Pseudo-Psychology Is Taking Over; 
Measuring Attitudes Not Achievement 

by Steven A. Kossor 
licensed Psychologist 

Certified School Psychologist 

As a licensed professional psycholo
gist and certified school psychologist in 
Pennsylvania, I have followed the debate 
concerning the public education estab
lishment's efforts to restructure schools 
with Outcome-Based Education. In 
Pennsylvania, this movement has 
brought about the mandatory impkmen
tati on of several "Goals of Quality 
Education" which will have broad applic
ability across curricular boundaries. 

Self-worth or sell
esteem has become 
inseparably linked 
with education. 

One of these mandatory Goals is that 
each child's "self worth" must be 
addressed and increased. Self-worth and 
self-esteem are synonymous terms. A 
mandate for public schools to directly 
address student self-esteem, across cur-
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ricular boundaries, has been inserted 
into the education reform process. This 
mandate has been embraced so vigor
ously by some teachers, guidance coun
selors and educational bureaucrats that 
many licensed psychologists and large 
numbers of parents have adopted a 
frankly oppositional stance with respect 
to the education reform movement 

In Pennsylvania, the use of psycholog
ical methods beyond "crisis interven
tion" or "acts of simple persuasion" is 
explicitly prohibited by the Professional 
Psychologists Practice Act (PA Act 52 of 
1972) unless one is exempt from the Act 
or is a licensed psychologist. Public 
schools, their teachers and guidance 
counselors have never been exempt 
from the Act. In testimony before the 
Pennsylvania House Education 
Committee on July 6, 1993, a panel of 
seven distinguished psychologists, 
including two past Presidents of the 

Pennsylvania Psychological Association 
and others with decades of direct experi
ence with the training of guidance coun
selors and. teachers, unanimously con
cluded that psychological methods are 
being misused by non-psychologists in 
Pennsylvania public schools. 

It is absolutely 
imperative that the 
distinction between 
psycho-behavioral 
manipulation and 
educational program
ming be 1naintained. 

Nevertheless, these methods remain 
in widespread use today, as teachers and 
guidance counselors persist in behaving 
as though PA Act 52 does not apply to 
them or the schools they work in. Many 
other states are experiencing the same 
problem. 

Pennsylvania State Representative 
Lawrence Curry (D-154) introduced 
Pennsylvania House Bill 1893 in 

NOWf:\'0~'<&6, We: L.S:i Te:AC~ER~ 
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response to the pervasive and growing 
influence that psychological methods, 
measurements and testing are having in 
Pennsylvania's public schools. This leg
islation explicitly applies PA Act 52 to 
the public school system and specifies 
that teachers and guidance counselors 
are not permitted to practice psychologi
cal methods defined in the Professional 
Psychologists Practice Act 

Rep. Curry's reasoning is fully sup
ported by the Federal court (364 Fed. 
Sup. 913) and the U.S. Congress (PL 95-
561), which have clearly indicated the 
necessity to restrict the use of psycho
logical methods including personality 
and behavioral assessment. 

That these decisions, rendered in 
1973, have been summarily ignored 
throughout the education bureaucracy 
ever is mute testimony to the 
intransigence of that bureaucracy's opin
ion concerning its entitlement to utilize 

psychological methods at will. The edu
cation bureaucracy, on a local as well as 
a national level, continues to reserve 
unto itself the absolute authority to 
define what is, and what is not, "psycho
logical." 

One of the most portentous state
ments I have seen regarding "Outcome
Based" restructuring of education was a 
letter recently addressed to Rep. Curry 
and other members of the Pennsylvania 
House Education Committee by a local 
school district The district is trying to 
dissuade Rep. Curry and others from giv
ing any further support to House Bill 
1893. Their arguments speak explicitly 
to the presence of psychological meth
ods within the planned revisions to pub
lic school education: 

School District Concern #1: HB 
1893 might preclude the use of "new and 
exciting alternative forms of assess
ment," including portfolios and curricu
lum-based assessment. 

Fact: HB 1893 only addresses the 
assessment of "attitudes, values, feel
ings, self-concept, personal goals and 
adaptive patterns,'' This is the language 
in PA Act 52 of 1972 which is incorporat
ed into HB 1893 by its reference to the 
Professional Psychologists Practice Act. 
The use of "new and exciting alternative 
forms of assessment" (portfolios, etc.) 
would be precluded only if such assess
ments delved into attitudes, values, feel
ings, self-concept, personal goals or 
adaptive behavior patterns (personality). 
The School District is admitting that 
these new alternative forms of assess
ment may contain psychological materi
al, and they want no restriction on the 
collection of this material. 

School District Concern #2: Non
traditional assessments are a necessary 
part of the new OBE concept that the 
Commonwealth of Pennsylvania requires 
all school districts to use. HB 1893 will 
prevent teachers from using those new 
non- traditional types of assessment. 

Fact: Remember, HB 1893 only 
addresses the assessment of "attitudes, 
values, feelings, self-concept, personal 
goals and adaptive patterns." This is the 
language in PA Act 52 of 1972, which is 
incorporated into HB 1893 by its refer
ence to the Professional Psychologists 
Practice Act If these "non-traditional" 
assessments involve the measurement of 
psychological variables (attitudes, val
ues, feelings, etc.) then public school 
teachers and guidance counselors 
should not be using them. There are no 
provisions in HB 1893 that would restrict 
any use of academic achievement mea-
sures teachers or others. 

It should be recalled in this context 
that "self-worth" has been appended to 
the "Goals of Quality Education." 
Psychological self-worth or self-esteem 
has become inseparably linked with edu
cation. Thus, an "educational" evaluation 
developed by the education bureaucracy 
could contain (or consist entirely of) self
esteem and other personality measure
men ts. For this reason alone, it is 
absolutely imperative that the distinction 
beiween psycho-behavioral manipulation 
and educational programming be main
tained, and that the pernicious efforts of 

some members of the education bureau
cracy to blur this distinction be thwarted 
by House Bill 1893. 

School District Concern #3: HE 
1893 could preclude Instructional 
Support Teachers and other "highly 
trained professionals" from taking part in 
the testing of children. Developmental 
checklists could not be administered by 
teachers. 

This new curriculum 
will fuse psychology 
with education so that 
the two become 
absolutely insepara
ble. 

Fact: The blur between academic 
achievement assessment (developmental 
or otherwise) and the measurement of 
psycho-behavioral functioning is again 
apparent in this third major concern of 
the School District If a teacher (or, pre
sumably, a guidance counselor, who is 
probably the "highly trained profession
al") wanted to measure psycho-behav
ioral development, then HB 1893 would 
indeed be a barrier, and rightfully so.If 
some legitimate need to measure a 
child's psychological or behavioral attrib
utes were to arise, HB 1893 would allow 
a teacher or any other school employee 
to refer the child for evaluation to a 
school-certified psychologist. That psy
chologist would contact the parents of 
the child and seek their informed con
sent for the evaluation; the reason for the 
testing would be explained to the par
ents, along with the possible results of 
the test. Parents would be infonned about 
the voluntary nature of their consent, and 
they would be advised of any possible 
negative consequences for their child if 
they should withhold their permission for 
the assessment After obtaining parental 
consent, the testing could be done. 

HB 1893 might permit the psycholo
gist to utilize the services of a trained 
testing technician to administer the actu
al assessment under the full supervision 
of the psychologist, so long as the techni
cian would not have knowledge of or 
access to the child's responses. Recently 
enacted limitations against a psycholo
gist's employing nonlicensed persons 
would necessitate that the technician 
would have completed at least 15 gradu
ate credit hours in a psychology training 
program, which might preclude most 
public school teachers and guidance 
counselors from assuming the role of a 
psychological testing technician. 

School District Concern #4: HB 
1893 signals a return to a "psychometric" 
paradigm. 

Fact: Psychometrics is nothing more 
than reducing to objective measurement 
to that which is subjective psycholog
ical). The School District is 
objective performance assessment 
chometrics) with discrimination against 
the handicapped. They believe that it is 
preferable not to inform a 

See Psychology, page 4 
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Too many colleges fail to educate students, fail to teach values, 

worry too much about research and are not wo:rth the tuition 
they charge. This was the conclusion of a critical report done by a 16-
member panel, headed by former Tennessee Sen. William Brock. "A dis
turbing and dangerous mismatch exists between what American society 
needs of higher education and what it is receiving;' the report claimed. 
"Nowhere is the mismatch more dangerous than in the quality of under
graduate preparation provided on many campuses." The panel included 
educators, labor leaders, and corporate chief executives. They issued an 
"open letter" urging colleges to do better. Sen. Brock stated that stu
dents are graduating from college with skills that are "inadequate to suc
cess in contemporary life." 

New leaders at the University of Pennsylvania claim they will 
discard the campus's controversial "politically correct" speech 
code by June 30 because they claim it is "not the best solution 
to the problems of :racism in our community.'' This decision was 
made only six months after Penn charged a white student with racial 
harassment for calling five black sorority sisters "water buffalo." The 
school's decision sparked national debate over political correctness and 
free speech on college campuses. The universities of Michigan and 
Wisconsin have recently scrapped or scaled back codes banning hate 
speech after courts ruled that they violated the First Amendment. ill 

ycliology Continued from page 3 

traditional grading systems, how far behind he has fallen, lest he feel 
badly about himself. They certainly seem to believe that it is abusive to 
classify a pupil as deficient based on his having consistently earned 
scores well below those of his peers. 

While this anti-categorization view of disability is "politically correct," 
it overlooks what happens after a "challenged" child, who has received 
a curriculum dominated by artificial self-esteem enhancement for 12 
years, graduates. That is when the harsh reality ofdiscrimination by cat
egorization is most likely to explode in the child's life. But by then, the 
child has left the educational system. The educational bureaucrats may 
congratulate themselves on having kept the dropout rate down and the 
child in school - and may feel especially proud of having kept the child 
in a "regular" classroom, too. 

Some educational bureaucrats seem to be remarkably insulated from 
the experience of guilt over the consequences of their behavior. One of 
the most potent insulators of this type is the popular and communicable 
misperception that all children are "chctllenged" in one way or another. 
This oversimplification does grievous harm to truly impaired children 
because it trivializes their need for assistance from people who are moti
vated and appropriately trained to provide it to them. It makes it possi
ble for an impaired child to receive only a fraction of what he truly 
needs, while the authorities are maintaining an illusion of compliance 
with mandates for the provision of an "appropriate" education for all 
children. 

The last sentence in the school district's list of concerns contained a 
statement to the effect that "unnecessary categorization of children in 
Special Education contributes to escalating school costs." It appears 
that cost control has assumed monolithic importance in education, as 
evidenced by the machinations described throughout this summary 
which have been undertaken to reduce education costs. The short-sight
edness of these efforts is apparent on one level, but their implications 
are far-reaching and unsettling. 

My professional opinion, in which I am joined by many others who 
have strong backgrounds in the :field of Special Education and who have 
studied the Outcome-Based Education documents, is that this national 
restructuring movement is an attempt to apply a Special Education 
model to all of public education, to eliminate separate Special Education 
entirely, to allow use of Special Education funds for regular education 
expenses, and to produce a curriculum that is fundamentally different 
from any that has heretofore been known in a free country. 

This new curriculum will fuse psychology with education so that the 
two become absolutely inseparable. The inseparability will be most 
assured in the minds of our children who are schooled with the new 
curriculum Parents will scarcely know what is happening to their chil
dren. Societal restrncturing orchestrated in this way will be minimally 
dismptive to ongoing business interests and will transpire so gradually 
as to be imperceptible. l!l 
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Radio Live with Phyllis Schlafly, a live call-in program on 
education topics, .is heard every Saturday, 12:30 to 1:30 p.m. E.S. T. 

Alabama Missouri 
Anniston WANA 1490,9AM 205/237-1627 St Louis KSIV 1320AM 314/961-1320 

Alaska Nebraska 
Naknek KAKN 100.9 FM* 907 /246-7492 Columbus KJSK 90AM 402/564-2891 

Arkansas Nevada 
Clarksville KGMR 91.7 FM 501/754-7978 Las Vegas KKVV 1060AM 702/731-5588 
Fayetteville KOFC 1250AM 501/ 443-2900 New Jersey 

California Trenton WCHR 94,5 FM 215/ 493-4252 
Alturas KCNO 570AM 916/233-3570 
Modesto KCIV lO0FM 209/524-8999 NewYork 

Colorado Albany /Troy WHAZ 1330AM 518/ 437-9700 

Denver KRKS 990AM 303/922-5511 Albany /Troy WMYY 97.3 FM 518/ 437-9700 

Johnstown KHNC 1360Al\/l 303/587-5171 Glens Falls WEAR 94.7 FM 518/ 437-9700 

Pueblo KERP 91.9 FM* 719 /561-8784 Hornell WLEA 1480AM 607 /324-1480 

Florida North Carolina 

Chiefland WTBH 91.5 FM* 904/ 493-2650 Black Mountain WAVJ 1350AM 704/669-5683 
Ft. Walton Bch. WPSM 91.1 FM 904/244-7667 Ohio 
Pensacola WPCS 89,5FM 904/479-6570 New Albany wcvo 104,9FM* 614/855-9171 
Tallahassee wcvc 1330AM'' 904/386-1330 Oklahoma 

Georgia Oklahoma City KQCV 800AM 405/521-1412 
Brunswick WPIQ 790Al\1 912/264-9977 Tulsa KCFO 970 AM'' 918/ 445-1186 
Fort Valley WJTG 9L3FM 912/825-0085 Pennsylvania 
Trenton WADX 1420AM 404/657-7594 Philadelphia WCHR 94.5 FM 215/ 493-4252 

Hawaii South Dakota Honolulu Kl.HT 1040AM 808/524-1040 
Indiana 

Rapid City Kl.MP 97,9FM 605/342-6822 

Ft. Wayne WFCV 1090AM 219/ 423-2337 Tennessee 
Iowa Memphis WCRV 640AM 901/763-4640 

Sioux City KTFC 103.3FM 712/252-4621 Texas 
Sioux City KTFJ 1250AM 712/283-2335 Austin IGXL 970AM 512/ 444-3000 

mmsas Giddings KOKE 10L7FM 409 / 542-0045 
Overland Park KCCV 760AM 816/353-7844 Lubbock Radiotalk 1340 AM* 806/798-2679 

Louisiana Wheeler KYDR 90,5FM 806/826-5737 
New Orleans WSHO 800AM* 504/527-0800 Utah 

Maryland Orem KSRR 1400 AM* 801/224-1400 
Denton ·wKDI 84AM* 410/479-2288 Salt Lal,e City KMGR 1400 AM* 801/224-1400 

Massachusetts Vennont 
Pittsfield WMYY 97.3FM 518/ 437-9700 Bennington WYMM 97.3 FM 518/ 437-9700 

Minnesota Rupert WEAR 94,7FM 518/ 437-9700 

Duluth WWJC 850AM 218/626-2738 Virginia 
Mississippi Duffield WDUF 1120 AM* 703/ 431-4357 

Columbus WJWF 1400AM 601/328-1400 Washington 
Jackson W]XN 1450AM 601/944-1450 Spokane KUDY 1280AM 509 I 448-1280 

* These stations do not air the program live, but on delay, Please contact them for the day and time the program is aired. 

Recent program topics include: Recent Guests include: 
Outcome-Based Education Mary Cummins 

U.N. Treaty on the Rights of the Child William Coulson 
Hypnotics in the Classroom David Barton 

National Education Association William Bennett 

If this program is not aired in your area contact your local station and request it. 
For more information call Lania Duck, producer, 618/462-5415 (weekday mornings only). 


