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	 On January 25, 2017, about 300 
people attended the Minnesota Safe and 
Supportive Schools Conference. Ac-
cording to the Minnesota Department 
of Education website, “Teachers, school 
support staff, school administrators, stu-
dents, parents, education stakeholders, 
and community members convened in 
St. Paul to learn the latest strategies in 
bullying prevention, bullying interven-
tion, and school climate improvement.”
	 Providing safe and supportive 
schools and preventing bullying are ad-
mirable goals. But sometimes words are 
used to mask what is actually intended 
by certain groups. Social and Emotional 
Learning (SEL) are code words that sig-
nify an agenda. 
	 The Welcoming Schools campaign, 
which is what the Minnesota confer-
ence was based on, is promoted by the 
Human Rights Campaign and other or-
ganizations that many believe are intent 
on radically changing attitudes and belief 
systems. The Human Rights Campaign is 
a national LGBT advocacy group.
	 At the Welcoming Schools website 
(Welcomingschools.org), the main goals 
of the program are listed as preventing 
“name-calling” “bullying,” and “gen-
der stereotyping,” as well as promoting 
“family diversity.” 
	 According to the Minnesota-based 
Child Protection League, the St. Paul 
Safe and Supportive School Conference 
actually provided training that educators 
could use to indoctrinate and pressure 
students to change what they’ve been 

SEL: The Social and Emotional Learning Trap
	 According to CPL, “Schools will 
track how students change over time, and 
make this tracking data part of the child’s 
permanent school record.” The students 
will also be subjected to “targeted SEL 
interventions.”

	 Observers at the Minnesota Safe 
and Supportive Schools Conference in 
January noted that the main focus was on 
Lesbian, Gay, Bisexual, and Transgender 
(LGBT) issues, and outright promotion 
of Islam. 
	 Those who pay attention to pub-
lic schools shouldn’t believe this is just 
an issue in Minnesota because school 
districts across the nation are training 
teachers and hiring social and emotional 

taught at home and in their churches and 
synagogues. 
	 The Child Protective League (CPL) 
monitored and reported on the Safe and 
Supportive Schools Conference. The 
Child Protective League “is about pro-
tecting children from exploitation, in-
doctrination, and violence.” 
	 The CPL says that at the confer-
ence and in Minnesota schools, “Safe 
and Supportive” are terms that actually 
mean promoting and supporting certain 
social justice ideas and other controver-
sial world views. This trend was legis-
lated into existence when Minnesota 
passed a law in 2014, called the Safe and 
Supportive Schools Act. The Child Pro-
tection League opposed this law, fearing 
that it would be misused in exactly the 
manner that is currently happening. No 
Republican lawmaker in either the Min-
nesota House or Senate voted for the bill, 
according to CPL. 
	 One tactic of movements that seek 
to indoctrinate students is called “social 
and emotional learning,” or SEL. The 
National Education Association (NEA) 
teachers union promotes SEL, as reflect-
ed in the Resolutions passed at their last 
few annual conventions. 
	 CPL notes, “Since ‘safe and sup-
portive’ school policies are purportedly 
about stopping real bullying, it is quite 
troubling that under the guise of ending 
bullying, SEL is being used to chart stu-
dents’ personal cultural values, attitudes, 
and beliefs, and then measure, record, 
and ultimately change them.”

learning specialists and coordinators.  
Presentations at the Conference 
	 The keynote speaker at the Minne-
sota conference was Karen VanAusdal, 
the director of practices for CASEL, the 
Collaborative for Academic, Social, and 

Emotional Learning. CASEL uses 
what some view as manipulative 
tactics. 
	 CASEL gathers data about in-
dividual students, analyzes what 
the students believe, and then sets 
about to change those beliefs to 
coincide with the preconceived 
ideas the promoters wish to ad-
vance. This is in direct violation 
of the sanctity of family, freedom, 
and of independent thought. If a 
student learns at home that mar-

riage should be between one man and 
one woman, do they stand a chance of re-
maining true to their family and religious 
belief systems when they are taught at 
school that such beliefs are wrong, bi-
ased, and bigoted?
	 One of the sessions at the St. Paul 
conference was titled “LGBTQ: Early
Conversations Promote Healthy Identi-
ties and Build Allies.”

(See SEL, page 4) 

Islamic Attack at OSU Terrorizes Students

What the Dept. of Education Does

	 There was an attack on students at 
the Ohio State University (OSU) on 
Monday, November 28, 2016, as they re-
turned to campus following Thanksgiv-
ing break. A Somali refuge who had been 
granted status as a legal permanent resi-
dent of the U.S. drove a car into a crowd 
of students. He then exited the car and 
continued attacking fellow students with 
a butcher knife. Several people were 
injured, one critically, before a campus 
police officer arrived on scene and shot 
dead 18-year-old Abdul Razak Ali Artan.
	 The attack started just after 10 a.m. 
in an area outside an engineering build-
ing, where Artan’s car “barreled onto 
the sidewalk.” Some students at first 
thought it was a traffic incident but 
quickly became aware it was some-
thing else when Artan began attacking 
them with the knife. One student said, “I 
thought it was an accident initially un-
til I saw the guy come out with a knife.”
 	 Eleven victims were injured. Five 
were hit by the car, five others were 
stabbed by the butcher knife, and one 
additional person had “orthopedic in-
juries,” with the exact cause unknown. 
Reports state that at least half the vic-
tims were OSU students, faculty, or staff. 
	 All classes were cancelled for the 
rest of the day of the November attack. 
	 The Muslim student, Artan, had been 
interviewed by the OSU campus newspa-
per in August. He said then he was con-
cerned that others didn’t understand his 
need to pray publicly several times daily. 

He said, “If people look at me, a Mus-
lim praying, I don't know what they’re 
going to think, what’s going to happen.”
	 Artan lived in an off-campus apart-
ment. Neighbors reported he “was always 
polite and attended daily prayer services 
at a mosque on the city’s west side.”
	 The motive behind the Somali refu-
gee’s attack might never be fully under-
stood since Artan is dead. He followed 
“online extremist propaganda” that sug-
gests “lone wolves” spread terror using 
whatever is easily accessible, like a ve-
hicle and a knife, as suggested by Islamic 
terrorism websites. “Law enforcement 
sources told Fox News the FBI was ex-
amining a Facebook post that may have 
been written by Artan earlier Monday.” 
That post was apparently about “U.S. 
military action in Muslim countries.” 
	 House Homeland Security Chair-
man Michael McCaul, R-Texas, said “we 
do not yet have confirmation of terror-
ist connections” to the attack. But Rep. 
McCaul did say that “this is the type of 
indiscriminate violence our enemies are 
urging their followers to use against us.”
	 Artan had recently transferred to 
OSU where he sought a degree in “logis-
tics management,” a specialty offered in 
the Business School. 
	 The Columbus, Ohio area has been 
the scene of several other terrorism-
linked incidents perpetrated by Somali 
refugees, including a machete attack on 
restaurant diners on February 11, 2016. 
(FoxNews.com, 11-28-16)

	 There has been much focus on Betsy 
DeVos as the Trump administration’s 
choice to lead the Department of Educa-
tion. Some hope to eliminate the depart-
ment established during President Jimmy 
Carter’s administration. It’s instructive to 
examine the work 
of the department. 
	 According to 
the U.S. Depart-
ment of Education 
website, there are 
4,400 employees 
and the depart-
ment has a $68 bil-
lion annual budget. 
The website says 
the Dept. of Education is “dedicated to”:
	 •  Establishing policies on federal 
financial aid for education, and distribut-
ing as well as monitoring those funds.
	 • Collecting data on America’s 
schools and disseminating research.
	 •    Focusing national attention on key 
educational issues.
	 •  Prohibiting discrimination and  
ensuring equal access to education.
	 What do these goals look like in 
the states and how are they achieved?

	 One example is currently ongoing 
in Texas. The state wanted to reduce 
the cost of special education services. It 
looked at how many students were fun-
neled into special education programs 
and wondered if that number could be 

reduced. 
	 According to an Educa-
tion Week statistical analysis, 
the number of school chil-
dren across the nation aged 
6-21 years who received dis-
ability services in fall of 2011 
was 5.67 million. By the fall 
of 2014, the most recent year 
for which statistics are avail-
able, there were 5.83 million 

students diagnosed with disabilities re-
quiring special education, an increase of 
160,000 students within just three years. 
	 The increase in 2014 followed what 
had been years of decreases. Education 
Week says the figures don’t demonstrate 
an “actual increase or decrease of young 
people with disabilities in the country” 
because “child-count data are sensitive 
to polices that encourage, or discourage, 
special education identification.”

(See Dept. of Education, page 4) 
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MALLARD FILLMORE / by Bruce Tinsley

Abstinence Always Works
 First in a series about making healthy choices

National Geographic magazine’s 
choice to feature transgenderism 
as the cover story for the January 
edition sparked controversy and 
perplexed many. This issue seems 
to support what some believe to be 
the unscientific idea that biology is 
fluid and that it is good for children 
born female to live as males, and 
vice versa, including taking hor-
mones and having surgery to make 
changes to their anatomy. Titled 
“Gender Revolution,” the cover 
statement accompanying the photo 
of a young transgender person says, 
“The best thing about being a girl is 
now I don’t have to pretend to be a 
boy.”

In January, a Texas judge dis-
missed defamation lawsuits 
against defendants including Fox 
News, Glenn Beck, the Center for 
Security Policy, the mayor of Ir-
ving, Texas, and others. The father 
of Ahmed Mohamed, the “Clock 
Boy” who was arrested after bringing 
to school an item resembling a suit-
case bomb, sought to punish those 
who questioned whether his son’s 
action was a publicity stunt or other 
incitement to get the Muslim boy ex-
pelled or to otherwise draw attention 
to himself and his family. The judge 
agreed with defendants that the law-
suit had no merit and represented a 
Strategic Lawsuit Against Public 
Participation (SLAPP), intended as 
an abuse of the legal system and 
aimed at denying defendants’ Con-
stitutional right to free speech. (Dai-
lyCaller.com, 1-10-17) 

The Talladega College Marching 
Tornado Band took part in the 
inauguration of President Donald 
Trump although they took some 
heat from those who believed the 
historically black college in Ala-
bama should not participate. The 
school was rewarded with donations 
of over $300,000 in support of par-
ticipation. (TheHill.com, 1-19-17) 

	 Abstinence is the healthiest choice 
for the physical and emotional health of 
young people and it is also the only birth 
control method that works every time. 
	 Propaganda from abortion advocates 
and birth control purveyors would have 
students and other unmarried people be-
lieve a baby is the worst outcome that 
can result from sexual relations between 
unmarried people. But the psychological 
damage to those who become physically 
and sexually attached 
to another person 
without commitment 
can be lifelong when 
the relationship (in-
evitably) ends. Physi-
cal damage can also 
result when promis-
cuous students end up 
with various sexually 
transmitted diseases. 
	 All of this damage and heartache can 
be avoided if children are taught that sex 
should be exclusively engaged in by mar-
ried couples. The false idea that “they are 
going to have sex anyway” is as ridicu-
lous as saying children will necessarily 
take illicit drugs, drink to excess, steal, 
cheat on tests, or engage in any other 
risky behavior that will do them harm. 
Children rely on adults to teach them to 
avoid dangerous behaviors. 
	 When naval aviator Rear Admi-
ral Jeremiah A. Denton returned to the 
United States in 1973, after being held 
for seven years and seven months in a 
North Vietnamese prison camp, he was 
appalled by our nation’s moral decline.
 	 (Denton is famous for blinking “t-o-
r-t-u-r-e” in Morse Code while his cap-
tors televised propaganda interviews of 
POWs, thus telling the world about the 
mistreatment he and others were endur-
ing during captivity.) This heroic man, 
who went on to become a U.S. senator 
from Alabama, wanted to do something 
to help turn things around. 
	 Denton approached Phyllis Schlafly 
for help. She in turn sought out one of 
her most loyal foot soldiers, Kathleen 
Sullivan. Together, Denton, Schlafly,  
and Sullivan created a program to teach 
young people how to make good choices.
	 The program Sullivan started in Illi-
nois was called Project Reality. Teachers 
were pleased with the course that helped 
boys and girls focus on making healthy 
choices and sound decisions. Teachers 
had seen first hand the fallout of “love” 
affairs gone wrong and the detrimental 
effects they had on their students. Teach-
ers want children to come to school 

healthy and ready to learn. Sending stu-
dents off to get condoms at the school 
clinic or to get an abortion (often without 
parental consent or knowledge) results in 
psychologically damaged and distracted 
kids, unable to learn history, language, 
science, or anything else teachers train to 
teach them. 
	 School “health” clinics (that are of-
ten sponsored by Planned Parenthood) 
are funded by Title X federal dollars. 

Sullivan, Denton, 
and others developed 
Title XX dollars to 
get grants to supply 
schools with absti-
nence curriculum. 
	 Millions of 
dollars were available 
under Title X to pick 
up the pieces of drug 
addicted, sexually ac-

tive and sometimes infected students, or 
to provide daycare for the children of the 
children. 
	 Sullivan’s Project Reality program 
stopped all that heartache before it got 
started, simply by teaching children a 
better way. The curriculum allowed stu-
dents to examine their potential using 
clever and attractive workbooks, and en-
courages them to see how the big picture 
is impacted by their daily choices. These 
workbooks engage students where they 
are, even if they’ve already made unfor-
tunate or detrimental choices, and seek to 
steer them toward making good choices 
in the future. 
	 In approximately 2009, enemies 
of healthy choices banished this suc-
cessful and positive curriculum from 
Chicago and other Illinois schools. His-
tory and current statistics about that city 
show how well this has turned out for 
the Chicago community. When abortion 
is rampant, all human life is devalued. 
After experiencing the bond of sexual 
intimacy, broken relationships are con-
fusing and devastating for young people. 
They end up emotionally and spiritually 
broken, and sometimes turn to alcohol, 
marijuana, opioid abuse, and other de-
structive behaviors that impact not only 
their own futures but society as a whole.
	 Currently, public schools in Collier 
County, Florida, are using the abstinence 
workbooks and achieving great success. 
The same results could be achieved in 
many more places if this abstinence pro-
gram spreads. There are four workbooks 
in the series, and next month’s  Educa-
tion Reporter will explore exactly what 
this course offers to students. 

Schools on Trial: How 
Freedom and Creativ-
ity Can Fix Our Edu-
cational Malpractice, 
Nikhil Goyal, Double-
day, 2016, $26.95
	 The author of this 
book hasn’t yet celebrated his 25th 
birthday, but he’s been heralded on 
Forbes magazine’s “30 Under 30” list 
and received praise from educators 
like John Taylor Gatto. 
	 What does Goyal have to say about 
education? Mainly that he doesn’t like 
traditional schools. He believes they 
stifle creativity, ingenuity, and often 
crush the spirit of students. 
	 He explains and demonstrates this 
with examples in the first part of the 
book. Observers won’t be unfamiliar 
with the problems he cites: teaching to 
tests and over testing, lack of recess, 
boredom and monotony, and the failure 
to address the individuality of students. 
	 Goyal offers alternatives to what 
he disdains, citing successful and in-
novative ways communities across the 
nation are responding. 
	 Homeschooling is one way Goyal 
believes children can be well educated. 
He notes that even the best colleges and 
universities now seek homeschooled 
individuals. Any disadvantages that 
may once have existed are overcome 
these days by homeschool groups that 
offer field trips for younger students or 
advanced classes for students whose 
knowledge has expanded beyond a 
parent’s comfort level to teach.  
	 Goyal says “unschooling” pro-
motes the theory that “learning and 
living are inextricable.” Some might 
explain unschooling as a way to home-
school without sitting at a desk or ta-
ble. Often self directed, parents offer 
the curriculum but do not really lead 
students into it, particularly once chil-
dren are old enough to be self directed. 
In its uniqueness, this style of educa-
tion, like other options, is suited to 
some but not all personality types.
	 “Maker movement” schools often 
operate in stem fields. In such schools, 
students share information on techni-
cal topics; they learn how to better 
manufacture products from modular 
homes to high-mileage vehicles.
	 Goyal offers examples of U.S. 
schools and students that are doing 
things differently, and doing well. This 
book is valuable for its introduction to 
resources for those who hope to walk 
away from the one-size-fits-all govern-
ment school system. 
	 Perhaps Goyal’s best suggestion is 
that the media stop reporting on educa-
tion in a polarizing “us vs. them” man-
ner, “pitting one side against the oth-
er.” He recognizes that certain types of 
schools and learning concepts suit cer-
tain students best. Parents and students 
have a variety of choices and must be 
allowed the freedom to choose educa-
tion methods that best suit the individ-
ual student and their family culture. 
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FOCUS: 4 Ways Society Needs To Change 
So Kids Don’t Hate School

‘In a misguided effort to raise the bar, we 
are depriving our children of many of the 
experiences they need to develop healthy, 
open minds, and a love of learning.’
by Laura Hanby Hudgens  
Originally published in The Federalist, 
January 5, 2017. Reprinted with 
permission.

	 My high school oral communication 
class is a requirement for graduation, 
and Leo is repeating the class because 
he failed at his first attempt. Let me re-
phrase that. Leo is repeating the class be-
cause the first time he took it, he didn’t 
try. He rarely turned in assignments. He 
didn’t study for exams. And when he did 
give a presentation, he was usually wing-
ing it.
	 The second time around, things 
are different. Leo works hard, turns in 
his assignments, and gives solid, well-
researched presentations. When I asked 
him about this change Leo responded, 
“I’ve decided to try this year. I think I 
might want to go to college, so I need to 
get my grades up.”
	 While I am proud of Leo’s efforts 
and ambition, I am concerned, too. Leo is 
a junior, and his academic history certain-
ly doesn’t lend itself to college. It would 
be one thing for him to bring up his grade 
in my class; it would be another for him 
to recover all his lost credits and bolster 
his GPA enough to get into college.
	 “You know,” Leo continued, “I’m 
actually pretty smart. Up until sixth 
grade I had never made less than an A in 
any of my classes.”
	 This remark hit close to home. I 
have a sixth grader who has never made 
less than an A. Like Leo, he is funny, per-
sonable, and talkative. Could he end up 
like Leo?
	 “What happened?” I asked Leo. 
“When did you start becoming….
ummm, not an A student? And why?”
	 “I dunno. By seventh grade, I was 
just tired. I just didn’t care anymore. I 
just quit trying.”
	 At this point my stomach started to 
churn. Leo was really starting to remind 
me of my son.	
Leo Isn’t the Only One
	 I remember the night we took John-
ny to his kindergarten open house. Wear-
ing an enormous Spiderman backpack 
and a giant grin, he marched into his 
classroom, eager to meet his teacher and 
his new friends. As we walked into the 
school building, he looked up at me and 
said, “Mama, I can’t stop smiling.”
	 My heart broke a little. Like his older 
brother and sisters, Johnny had a fabu-
lous childhood. While I homeschooled 
my two older kids, Johnny and his sister 
finger painted, played in the back yard, or 
snuggled in close and listened while we 
all read together. By mid-afternoon all 
four kids were usually outside playing.
	 But by the time Johnny was ready 
for kindergarten, circumstances had 
changed. All the older kids were enrolled 
in public school, and I had gone back to 
work full-time. Johnny was my first child 

to attend public school from kindergarten 
on. He would be the first to have such a 
long day at such a young age.
	 I felt a lump form in my throat as I 
looked around his classroom and saw 
rows of tiny tables and chairs, but not a 
single toy. Where was the little kitchen 
with the miniature pots and pans? Where 
were the blocks? The plastic zoo ani-
mals? The dolls? The toy trucks? Where 
were the play-centers?
	 Having red-shirted, Johnny was al-
ready six years old. But he was still just a 
little boy. Surely his days of play weren’t 
behind him. Or were they? From the 
look of Johnny’s classroom, he would be 

spending the majority of his days doing 
anything but playing. As he stood there 
beaming with pride and excitement, I 
wanted to cry. He would realize this soon 
enough.
	 Fast-forward six years, and Johnny 
sounds a lot like Leo. On the one hand, 
he’s happy at school. He likes his friends, 
and he enjoys their time together at re-
cess (all 15 minutes of it). Johnny thinks 
his teachers are cool. He rarely gets into 
trouble. He loves P.E.
	 On the other hand, he dislikes actual 
school—the lessons, the homework, the 
constant rigor combined with a class-
room full of apathetic peers. By nature 
Johnny is inquisitive. He likes to learn. 
But the school day is hectic and exhaust-
ing. There’s little time for enjoying what 
he’s learned and even less time to enjoy 
being 12 years old. School has become a 
source of nearly constant frustration, and 
Johnny is tired. At the age of 12, Johnny 
is weary of school.
Academic Apathy Is An Epidemic
	 Johnny and Leo are hardly the ex-
ception. While most of my students don’t 
have to repeat my class, many of them 
are also weary. If it were just my class, 
I might be tempted to assume I’m the 
problem and start looking for a new ca-
reer. But I know from talking to students 
and colleagues that weariness and apathy 
are common. In fact, they are epidemic.
	 I have written about this in the past. 
We cannot avoid holding students, in 
part, responsible for their own learning. 
But what if the problem didn’t exist? Or 
what if it was far less prevalent?
	 There has certainly been much atten-
tion paid to the problem. In fact, apathy 
has become a sort of cottage industry. 
There have been countless books, ar-
ticles, and workshops, all written and de-
signed to increase student engagement.

	 I believe we are over-thinking it. 
What makes me an expert on the subject? 
I have a master’s degree in education 
and more than ten years’ experience in 
the classroom teaching high school and 
middle school students. More important-
ly, I am the mother of four children who 
have been educated both at home and in 
public school. I am not sure that any of 
these credentials make me an expert, but 
one thing my experience as a mother and 
a teacher has taught me is that education 
needs fewer experts and more common 
sense.
	 After all, one of the goals of edu-
cation is to teach our children to think. 

But thinking can’t be 
taught. It has to be 
developed, and we 
develop thinking nat-
urally—by being hu-
man and by doing the 
things humans do. We 
become thinkers by 
experiencing things.
	 This is where 
our schools and we as 
parents are often fail-
ing our children. In 
a misguided effort to 

raise the bar, we are depriving our chil-
dren of many of the experiences they 
need to develop healthy, open minds, and 
a love of learning. While a return to some 
of life’s (and education’s) simple plea-
sures won’t solve all of America’s edu-
cational woes, I am convinced that these 
things would be a good starting point.
1. Give Children Back Their Child-
hoods
	 Our kids are increasingly busy. Of-
ten even very young children are en-
rolled in sports, enrichment programs, 
extracurricular activities, and academic 
preschools. We buy them games that do 
the pretending for them and electronics 
that do their thinking. For many kids, 
watching TV is a full-time job. Eager to 
keep them active and entertained, we are 
depriving children of the chance to enjoy 
once-common and important childhood 
experiences.
	 As parents, are we giving our young 
children enough time for free and cre-
ative play? Do they pretend? Are we 
reading to them? Singing to them? Do 
they get time to be quiet? To be silly? To 
be alone? Or is most of their time spoken 
for in activities and formal learning?
	 In our quest to give our children an 
advantage, too many of them are miss-
ing out on what it means to be a kid. A 
lack of play in early childhood can have 
a significant effect on a child’s later abil-
ity to learn. With play on the decline, it’s 
no wonder so many kids are mentally 
checking out by high school.
2. Make Learning Age-Appropriate
	 Since the twentieth century, America 
has moved away from a classical liberal 
arts education model to what some call a 
factory-model of education. In 2001, No 
Child Left Behind ramped up standards 
and increased the federal government’s 
influence over local school districts. 

While No Child Left Behind and the Ev-
ery Student Succeeds Act, a new law en-
acted by President Obama in 2015, were 
both designed to close the achievement 
gap, many parents and educators have 
expressed concern that these measures 
have actually done more harm than good 
and effectively eliminated many trea-
sured and effective childhood learning 
norms.
	 For example, memorization used to 
be a key part of early education. Under 
the classical education model, young stu-
dents in the grammar stage are encour-
aged to memorize—songs, poems, nurs-
ery rhymes, lists of presidents, or types of 
flowers. It doesn’t really matter, because 
memorization is not only pleasurable for 
young children, the practice is useful no 
matter what is being memorized.
	 Obviously, there is great value in 
memorizing one’s multiplication facts, 
but even when information is not re-
tained, the act of memorizing sharpens 
the mind and trains it to sort, categorize, 
and focus. Not only that, but memoriz-
ing poems and nursery rhymes helps 
children recognize sound patterns that 
can make learning to read easier. Yet rote 
memorization is often discouraged, even 
for young children, in favor of higher 
levels of thinking and reasoning.
	 Unfortunately, in an effort to help 
students achieve higher-order thinking, 
schools have cut back on play time and 
often skip these important early lessons. 
Instead, kindergarten has become the 
new third grade. 
	 When schools gloss over important 
developmental benchmarks and children 
are expected to learn too much too soon, 
they become weary and frustrated. May-
be not right away, but by the time they’ve 
traded in their Spiderman backpack for 
Trapper Keepers, the pace and frustra-
tion have taken their toll.
3. Pay Attention to the Research about 
Recess
	 Volumes have been written about the 
benefits of recess for the social, physical, 
academic, and emotional development of 
children. Yet many children are still not 
getting enough recess. Often what little 
recess they are given is used as a bar-
gaining tool and taken away as a form of 
punishment. We cannot expect our stu-
dents to learn and thrive when they are 
being deprived of something so crucial 
to their development.
4. Make Sleep and Downtime a Priority
	 We are all so incredibly busy. Sports, 
homework, advanced courses, and en-
richment activities—all of these things 
are good, yet all of these things and more 
are robbing our children of precious 
sleep and necessary downtime.
	 There is no simple solution to this 
problem. Getting our kids enough sleep 
would mean cutting back on many of the 
pastimes that we consider a normal and 
even vital part of childhood. It would 
mean less homework, perhaps lower aca-
demic expectations, and even a change in 
how we structure the school day.
                                 (See FOCUS, page 4)
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FOCUS  (Continued from page 3)
	 Another session was presented by 
the Executive Director of the Minnesota 
Council on American-Islamic Relations 
(CAIR), Jaylani Hussein. Hussein gave 
“a detailed presentation about Islam, its 
beliefs and religious practices.” Hussein 
“expects schools to accommodate Mus-
lim foot washing, Ramadan observance, 
Friday prayer days, and to provide quiet 
places for students to wash and pray.” 
Whose Social and Emotion-
al Standards?
	 Social and emotional 
learning involves assessing 
the viewpoints of students 
and if they don’t meet certain 
prescribed beliefs then they 
must be changed. The change 
involves coercion and emo-
tional manipulation. 
	 Some of what the NEA 
teachers union and other so-
cial justice organizations 
believe to be wrongheaded 
beliefs don’t align with traditional fam-
ily values or common sense. The NEA 
wholly encourages same-sex marriage 
and the belief that “sexual identity” is 
fluid, not necessarily aligned with biol-
ogy. If a child has been taught that there 
are inherent differences between males 
and females, they will be re-educated at 
school. These organizations also don’t 
focus attention on the importance of 
married mothers and fathers raising and 
teaching values to their own children. 
They don’t support abstinence education 
that teaches sexual intercourse should be 
reserved for a man and a woman within a 
committed marriage relationship.
	 CASEL boasts that they have en-
joyed “systemic districtwide SEL imple-
mentation” in Anchorage, Austin, Cleve-
land, Chicago, Oakland, Sacramento 
City, Nashville, and Washoe.” 	
	 Having a relatively small popula-
tion, Washoe is a county in Nevada that 
includes Reno. Unsurprisingly, Com-
mon Core is part of the Washoe County 
School District’s integration of Social 
and Emotional Learning into all subjects, 
from grades K-12. According to CASEL:

As part of a central strategy for im-
proving its graduation rate, Washoe 
County School District integrates 
SEL into their Common Core in-
structional framework and profes-
sional development. With training 
and support from the district, each 
principal and leadership team imple-
ments SEL in the context of their 
school.

	 All that manipulation and brain-
washing isn’t free. For the 2014-15 
school year, the various components of 
SEL cost the relatively small Washoe 
County district almost $455,000. This 
includes teacher training, salary and ben-
efits for a SEL coordinator and adminis-

SEL  (Continued from page 1)

	

trative assistant, travel and conferences. 
“Curriculum Resources & Evidence 
Based Program Materials” expense in 
that school year amounted to $63,000. 
(By comparison, Chicago Public Schools 
SEL operating costs for the same time 
period were over $9.5 million.)
	 In that same school year, an orga-
nization called the NoVo Foundation 
gave Washoe County, Nevada, a grant of 

$295,000 for SEL. The school 
district has received similar 
grant amounts from NoVo 
since 2012 and the Washoe 
County School District So-
cial and Emotional Learning 
Budget and Financial Sus-
tainability Plan shows these 
grants are expected through 
2018. (FinancialSustainabil-
ity.CASEL.org)
	 The NoVo Foundation 
claims to protect women 
and girls “from a world of 

domination and exploitation,” and that it 
wants to end violence against girls and 
women. Nonetheless, the organization 
supports indoctrinating children to be ac-
cepting and supportive of Islamic teach-
ings. Subjugation of women is prevalent 
in Islamic nations and Sharia law teaches 
that women and girls are chattel. Appar-
ently progressives and Common Core 
don’t need to make sense. 
	 At the NoVo Foundation website the 
following statement can be found: “In 
addressing violence and promoting col-
laboration, we invest in advancing Social 
and Emotional Learning to support girls 
and boys with skills that help them work 
well together for success in academics 
and in life.” And: “NoVo Foundation is 
dedicated to catalyzing a transformation 
in global society, moving from a culture 
of domination to one of equality and 
partnership.” (NoVoFoundation.org)
	 Peter Buffett, the youngest son of 
multi-billionaire investor Warren Buf-
fett, is the co-president and co-chair of 
the board of directors of NoVo, along 
with his wife. This funding source prob-
ably won’t dry up anytime soon.
	 Whether under the guidance of CA-
SEL, the NEA, other promoters, or sim-
ply the desire of an individual teacher, 
social and emotional learning techniques 
and practices are coming to schools 
across the nation. 	
	 Ideologues only have tolerance 
for their own viewpoints. Anyone who 
doesn’t agree with them is deemed big-
oted, ill-informed, or wrong. Only their 
own values, including holding LGBT in 
high esteem and promoting Islam, are 
seen as virtuous. Those wishing to re-
spect the viewpoints of others but still 
maintain their own religious identity and 
values are demeaned, devalued, and their 
children are sentenced to re-education.

	 Still, when we consider that sleep is 
crucial to a child’s emotional and intellec-
tual well-being and that only 35 percent of 
U.S. middle schoolers and a disturbing 9 
percent of high school students are getting 
the optimal amount of sleep, there can be 
little doubt that sleep loss is a contributing 
factor to the epidemic of apathy and many 
other educational problems.
	 There are no quick fixes to the prob-
lems facing American education. But 
we can start by escaping the notion that 
the answer is always more—more tech-
niques, more technology, more work, 
more rigor.
	 The one thing our children do need 
more of is respect. Parents and educators 
must respect childhood and give chil-
dren freedom to experience it. We must 
respect where our children are develop-
mentally and meet their needs at each 

phase. We must respect their needs to be 
active and to socialize. And we must re-
spect their need for rest, sleep, and quiet. 
If we can’t give our children more of 
these things, no amount of educational 
reform will save them.

NOTE: Leo’s name and the details of his 
story have been changed to protect his 
privacy. 

Laura Hanby Hudgens is a part-time 
high school teacher and a freelance 
writer living with her husband and chil-
dren in the Arkansas Ozarks. Her work 
has appeared in The Huffington Post, 
The Washington Post, Parent.com, and 
elsewhere. You can learn more about her 
at charmingfarming.com, where she oc-
casionally blogs about faith, food, edu-
cation and family life.

	 Among the various disabilities 
there are wide disparities in diagno-
sis, possibly because some disabilities 
are allotted larger amounts of money 
in schools. Education Week reports:

A student with autism could be 
granted more state aid than a student 
with a speech or language impair-
ment. Other states pay for students 
with disabilities based on the ser-
vices those students require—say 
a student in a self-contained class-
room with a dedicated aide re-
ceives more funding than a student 
in a general education classroom. 

	 Education Week states that “the 
numbers have real implications for states 
and localities, which pay by far the larg-
est share of costs for special education 
students.” (Education Week, 4-20-16)
Texas Tries to Cut Costs 
	 Beginning in 2004, Texas tried to 
limit the number of students educated 
under the federal law requiring that all 
eligible students get extra help. That 
law is the Individuals with Disabilities 
Education Act, or IDEA, which 
ensures services to children with 
disabilities throughout the na-
tion. According to the Department 
of Education website, “IDEA 
governs how states and public agen-
cies provide early intervention, spe-
cial education, and related services to 
more than 6.5 million eligible infants, 
toddlers, children, and youth with dis-
abilities.” (ED.gov)		
	 Texas encouraged schools to limit 
the number of special education students 
to 8.5% of all students. The Texas Edu-
cation Agency (TEA) believed that was 
a number that would adequately offer 
needed services to students. According to 
the TEA, 8.5% was a goal, not a cutoff. 
Penny Schwinn, the TEA’s deputy com-
missioner of academics says, ”It has been 
alleged that some school district person-
nel and others may have interpreted the 
[benchmark] to mean that districts are 
required to achieve a special education 
enrollment rate of no more than 8.5%.” 
Schwinn says, “This interpretation is 
incorrect.” (Education Week, 11-30-16)
	 Back to the federal Department of Ed-
ucation, now headed by Betsy DeVos, and 

what they do. They go to Texas to make 
sure the state is following federal law. 
	 Representatives from the U.S. Dept. 
of Education will visit 12 school districts 
and 24 schools in Texas, starting the 
week of February 27, 2017. 
	 Staff from the U.S. Dept. of Educa-
tion’s Office of Special Education and 
Rehabilitative Services are looking into 
Texas’s provision of special education 
services, partially in response to a Hous-
ton Chronicle newspaper investigative 
series of articles published in 2016 and 
entitled “Denied.” After that report, the 
Dept. of Education sent an official letter 
to the Texas Education Association con-
cerning the number of students served. 
	 The Chronicle article says, “In 2015, 
for the first time, [the students served num-
ber] fell to exactly 8.5%.” The report con-
tinues: “If Texas provided services at the 
same rate as the rest of the U.S., 250,000 
more kids would be getting critical ser-
vices such as therapy, counseling, and 
one-on-one tutoring.” 		
	 It should be noted that in many Texas 

school districts, the percentage 
of special education students 
remained above 8.5% and TEA 
says there was no punishment 
for exceeding the goal. Some 

say schools that achieved the 8.5% goal 
were rewarded. The TEA dropped the per-
cent goal program in November of 2016. 
	 The federal Office of Special Educa-
tion and Rehabilitative Services (OSERS) 
says several factors were considered in 
deciding which Texas schools to visit, in-
cluding comments received during listen-
ing sessions in December of 2016; com-
ments on the OSERS blog in December 
and January; location of the school dis-
trict; and trends in percentage of students 
identified as needing special education. 
	 Staff from OSERS will visit (in-
spect) the following Texas school dis-
tricts: Aldine, Ector County, Everman, 
Fort Bend, Harlandale, Houston, Lar-
edo, Leander, North East, and United. 
	 After analyzing the data col-
lected from the visits (paid for by 
taxpayers) the Department of Educa-
tion will issue a report of its findings.
	 Education Reporter will follow up 
on this investigation in a future issue.

Dept. of Education  (Continued from page 1)

Introducing new ‘Quote of the Month’ in Education Reporter!
In Their Own Good Words

“Conservatives should affirm the importance of marriage and the legal
norm that children be raised by their own married mother and father, not
only as a moral objective but also as an economic and political good.”

			   — Phyllis Schlafly (1924-2016) A Choice, Not An Echo


